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Ms. BAI Lili

Principal of Wenzhou Dalton Elementary 
School, P.R. China.

For over 100 years, the Dalton educa�onal theory founded by Ms Helen Parker, based on the core values of 
“freedom and coopera�on”, has been the founda�on stone for prac�ce and development in Dalton schools.

With global scope, the Dalton Interna�onal has constantly been ac�ve in its engagement to promote the 
prac�cal applica�on of Dalton educa�on, in coopera�on with schools. It has contributed a great deal of 
wisdom and strength.

We at Wenzhou Dalton Elementary School in China have benefited from the personal guidance of President 
Rohner, Dr. Agata. Furthermore, their online trainings and webinars teach us strong measures which have 
given impetus to the development of Dalton in China, which have benefited the reform of educa�on. 

Dalton educa�on is a ‘future-facing’ kind of educa�on. We refer to and absorb its essence, to boost the imple-
menta�on of China’s own domes�c educa�onal reforms. No ma�er whether we view the immediate effects 
of prac�cal applica�on, or the beau�ful vision in the distance of a school’s development, both present a 
mode which is deligh�ul.

Dalton cafe is another way. Just a cozy corner, with a cup of coffee, and open the laptop, you could meet all 
the members from our Dalton family. We exchange our thoughts, we discuss our crea�ve ideas as well as 
Dalton development in Chinese educa�on both in theory and prac�ce.

2023 is coming, I cannot wait to welcome all our Dalton family members to China, to see us in Wenzhou. 
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Roel Röhner, 
President, 
Dalton International

director of one of the oldest Dutch 
Dalton Schools in The Netherlands- 
Pieterskerkhof in Utrecht, the school 
was founded in 1925. During my work 
I was co-responsible for creation the 
Dalton model for an early primary 
Dalton education.
• the Director of the Documentary 
Centre in a Dutch Dalton Association.
• the member of the board of Dutch 
Dalton Association for twenty years.
• primary education coordinator in the 
city link Utrecht-Brno for 15 years. 
Founder and President of the board of 
Dalton International since March 2001.
• The cofounder of Austrian Dalton 
Association, Czech Dalton Association, 
Polish Dalton Association.

The main topic for the organiza�on of the educa�on in our 
schools, is that teachers have to organize a process in which 
they can handle all the differences between children.
In pre-school and primary educa�on, we are confronted with 
very heterogeneous groups.  
In the daily prac�ce it means that the discrepancy between 
the old model of 'whole-class-teaching' and the real educa-
�onal needs is too big.
These differences between pupils make a strong appeal to the 
professional skills, the exper�se of the teacher. Their level of 
teaching-strategy and educa�onal ability, their skills to orga-
nize the educa�onal process are condi�onal.
Characteris�c of the pedagogical rela�on is that, on one side 
teachers want to promote the self-reliance and the responsi-
bility of pupils, but with the dilemma to lose the check on the 
individual development. 
The society is focussed on the individual, but in educa�on we 
s�ll focus on the group.
Children nowadays are outside the school able to make a lot 
of choices themselves and the same should be possible in 
school. We force them in the classroom and that's good for 
the social development. But we must use their natural urge to 
discover things. 

It is interes�ng to find what Helen Parkhurst said about this 
point:
 ‘In the old days the student went to school to get what the 
school had to offer him ; now he goes to school to satisfy a 
definite need for self-development.
He is no longer disposed to learn just what the teacher 
proposes to teach’.
The role of the teacher must change. Not the fixed and 'safe' 
posi�on in front of the classroom, but in the group next to the 
children. The role changes from leader of the process to a 
coach func�on.

And a relevant ques�on is: who is responsible for the quality 
of educa�on?
My simple answer is: the teacher in the classroom.
Those are the professionals, the facilitators, the pedagogues, 
the coaches, the quality makers.

But in the daily prac�ce in the school the team of teachers is a 
heterogeneous group of quality makers and this is s�ll not a 
guarantee for good educa�on. 
Such an heterogeneous group of teachers look like a beau�ful 
archipelago: nice isles but a lot of water in between and very 
complicated to connect.

When a director of a school wants to have influence on the 
educa�onal quality of the whole school, he/she must focus on 
the task of educa�onal leadership. 



If the director of the school wants to be a quality 
maker too, he/she must leave the office
frequently to observe the processes and to work on 
the floor.

Si�ng in the office the profession of an average 
manager is not adventurous. The problems are 
predictable and almost the same every year. This 
manager is pursuing the ‘status quo’.
By preference: no problems, no changes, no devel-
opment.
This manager is in his authority focussed on aver-
age results: a financial balance, not too much 
non-a�endance of teachers and he prepares prop-
erly the visit of the inspector.
Every year the manager u�ers a breath of relief 
when summer holidays are fetched without 
accidents.
Much happened, nothing changed. 
(Roel Röhner: Magazine Dalton Interna�onal 2005)

But the educa�onal leader is part of a dynamic 
process. She/he can adept new situa�ons and 
recognizes valuable ini�a�ves on the floor.
If the director of the school is only mastering the 
management problems, it will have at last a nega-
�ve effect on the quality of the educa�on.
Educa�onal leadership is s�mula�ng the human 
power, is making a team out of a group of quality 
makers and s�mulate them to be involved with the  
future of their students.

Director and teachers has to think about the inno-
va�on of educa�on. It can be done in the own 
school, but even be�er in contact with other 
schools. Interna�onal exchanges make that process 
more a�rac�ve and valuable.
In Dalton educa�on we are s�ll able to make inno-
va�ve new steps thanks to the fact that our basic 
concept is so clear. 
The educa�onal reformers of the last century 
constructed the fundament of student-centred 
educa�on. 
Perhaps you can say that “Respect the child” was 
Helen Parkhurst’ s mission statement.
But she worked it out in a complete concept that 
promotes adap�ve educa�on.
And because Helen Parkhurst didn’t prescribed 
regula�ons, we are able to actualize the Dalton 
concept.
 
At this moment I asked myself if the Covid period 

disturbed the development of the Dalton imple-
menta�on process in the Chinese Dalton schools 
and the Dalton College in Turkey? The whole 
society worldwide was forced to invent a new way 
of communica�on and coopera�on. In the begin-
ning we were afraid that the lack of direct contact 
between your teams of teachers and our group of 
interna�onal Dalton consultants should disturb the 
process.

But altogether we proved that a mo�vated group 
takes the responsibility and find a way to overcome 
obstacles. And how nice it was to no�ce how we 
could use the technology in order to have regular 
contact with each other.
Agata Röhner had a frequent contact with the 
Dalton Consultants and staff of the schools in Wen-
zhou and Shenzhen, and Paul Bruijn and Dalton 
College Izmir found also a way how to con�nue the 
training process.It was a valuable start of new and 
ac�ve process, because the individual differences in 
competences were used as a team development 
process. 

Finally, I want to say that the procedure of self-re-
flec�on proved to be an important strategy to make 
the quality of the educa�on more transparent.  
Self-reflec�on is a good way to mo�vate students, 
but also teachers to grow in their profession. 
Teachers must learn to formulate their professional 
experiences in order to help each other by 
exchange of these experiences. The success of 
innova�on depends on the exchange of thoughts. 
And if that happens on an interna�onal pla�orm it 
always give more inspira�on, is more effec�ve and 
is it suitable to Helen Parkhurst’s vision about 
co-opera�on.

Dalton Interna�onal s�mulates these ini�a�ves of 
the exchange of thoughts. We were forced to do it 
on-line, but we are very happy if we can see each 
other in person and to con�nue our coopera�on 
together with you in the classrooms.

Roel Röhner
President Dalton Interna�onal



Dr Agata Röhner

Executive Director of Dalton Interna-
tional, author, speaker, and lecturer. 
She actively promotes DI’s involve-
ment in Dalton educational projects in 
many countries, alongside the many 
other areas of the association’s work, 
including teacher training programs 
globally and ancillary Dalton 
programs, research and development 
supported by the board, committees, 
and staff of Dalton International. 
Teacher trainer in some Dalton schools 
in Europe and Asia.

Agata Röhner,
Dalton Interna�onal Founda�on,
The Netherlands

Dalton educa�on, Personalism and Confucian tradi�on

Introduc�on

Contemporary world together with numerous civiliza�on 
changes brings the necessity of solving modern problems. 
Human being has always longed for permanent values, which 
would enable their holis�c development. From this perspec-
�ve, the ar�cle seeks to examine the rela�on between integral 
educa�on, personalis�c philosophy combined with Chinese 
ancient vision on educa�on.

On the one hand the following publica�on tends to reveal the 
aspect of self-cul�va�on and the aspect of “true self” in the 
light of eastern personalism and William James ‘pragma�sm, 
whereas on the other hand it indicates and inspires to create 
brand new frames of a modern Dalton educa�on and its 
implementa�on in China. 

The first part of the paper focuses on vision on human being 
presented by Helen Parkhurst and William James in the light 
of philosophy of personalism, however combined with 
Chinese Confucian spirit and its reflec�on in a modern 
Chinese Dalton School. To achieve this, the concept of Bios 
was subjected to analysis.

The second part of this paper seeks to examine the rela�on 
between Parkhurst vision on society accompanied by Confu-
cian vision on socializa�on on the example of “Ren” and its 
personalis�c equivalent “Ethos”, which focuses on introducing 
a young human being in the world of values, and interac�on 
with outside world by forming rela�ons and finding their own 
place in a modern community, society. 

The third part seeks to analyse the reflec�on of Parkhurst 
vision on educa�on and its place and development in a 
modern Chinese educa�on system. In order to analyse this, 
the personalis�c concept of “Agos” was subjected to analysis. 
This paper seeks to examine the answers for such ques�ons 
as: is a child an integral educa�on subject in the Dalton 
School? Is the voice of children loud enough to hear? Is moral, 
ethical, emo�onal, intellectual, and spiritual sphere of every 
child naturally developed? Is the young human being 
prepared for an ac�ve par�cipa�on in a school life? Is ci�zen-
ship present? Is master-child rela�on based on a dialogue? Or 
is it a top- down communica�on? 

Therefore, presented vision can serve not only theore�cians 
of teaching and upbringing, but also prac��oners: educators, 
teachers, parents, who may find some precious inspira�ons 



Part I

Bios in Dalton educa�on

The framework defini�on of educa�on combines 
elements of ac�on (praxeological), developmental 
(evolu�onary), condi�oning (situa�onal) and 
produc�ve (adap�ve)1. It integrates above all: a) 
educa�on as an ac�vity of structuring, b) educa�on 
as free development, c) educa�on as an impact of 
educa�onal situa�ons and d) educa�on as a prod-
uct. As a result of this connec�on, it contains the 
most basic ingredients of educa�on that influence 
the holis�c development of every human being. 

These forces-dynamisms include among other Bios, 
which is a basic force, drive for the natural, psycho-
logical development of the organism. In pedagogy, 
this momentum is called bios (derived from Greek: 
bios- life)2.Thanks to the inherited biological struc-
ture from parents and a number of genera�ons of 
ancestors, bios is expressed in the momentum of 
life (bio tonus), which can be very strong from the 
birth of the child, resistant to stress, vital and 
flexible factors, or on the contrary can be weak and 
delicate. (Kunowski, S. 1999). William James3, an 
American philosopher and psychologist marks the 
importance of revealing the “inner truth”, a true 
self and free will. What is important, also Confucius 
is wri�ng about the aspect of truth and coming 
back to “true self”. For Helen Parkhurst both 
personalis�c and pragma�c vision on educa�on  
were actual and important. Thus, natural develop-
ment and the concept of free will lie in the heart of 
a daily Dalton prac�ce.

Below, the vision on Bios:

From this perspec�ve, one may observe that all the 
external forces are working and influencing “Bios”. 
Psychoorganic development of every human being 
is influenced by “natural predisposi�ons” inherited 
from the ancestors, family. And also a concept of a 
“tru self”- a uniqueness and originality what makes 
all the people different and special, self develop-
ment, individual and social experience aquired 
throughout the whole life of a person. And finally, 
the dynamic force that helps a child to live in a 
harmony with others, responsibly and freely, with-
out being a slave of their own “impulses”. That 
force helps to regualte and shape “Bios” and it is 
called “Ethos” (derived from Greek “custom, 
habit”). Bios is therefore regulated by the strenght 
of the society, therefore socializa�on is significantly 
important in introducing a young human being in 
the world of values, maorality and social norms. 
Hence, free will combined with responsible growth 
makes us humans. Helen Parkhurst wrote about 
these aspects as “freedom and responsibility”. 4

and take advantage of them in their pedagogical work. For pedagogues, the following Dalton analysis may 
cons�tute a rich source of informa�on that helps Dalton schools in China to create their own vision on inde-
pendent, self-reliant, responsible, coopera�ve, reflec�ve, and fearless young human being. It seems that 
universal and �meless character of Dalton educa�on may become a solu�on to everyday pedagogical prob-
lems, and therefore it is necessary to recall child centred vision and rediscover the poten�al of Dalton educa-
�on in China.

1 A. Sowinska, Innovations in English Language education in the light of alternative education, John Paul II 
  Catholic University in Poland, Lublin 2016. 
2 Kunowski, S., “The basics of a modern pedagogy”, Warsaw University Press, 1993. 
3 James, W., Pragma�sm, and other wri�ngs”, Penguin Classics, 2000. 
4 Parkhurst, H., “Educa�on on the Dalton Plan”, E.P. Du�on amp Company, New York, 1922.



Part II

Ethos in Dalton educa�on

The strength of society, which is morally and cultur-
ally shaped by Bios is called Ethos. 

Its dynamism depends on the support and educa-
�onal care, that is, on the struggles of educators 
(parents, teachers) in the specific culture. This huge 
element of social life tries to direct the bios of the 
individual to achieve their own goals and subordi-
nate a young human being to the moral, cultural 
and legal norms exis�ng in a given community. The 
strength of the ethos depends on the level of 
morality of family, school, peer, professional or 
wider groups, na�onal and state organiza�ons. The 
level varies greatly, but now it can be measured 
scien�fically using sociometry methods. Ethos 
works on the bios primarily by crea�ng educa�onal 
situa�ons in the social, family, school, peer group, 
professional group, etc., in which specific pa�erns 
of behavior apply, playing roles in accordance with 
social models, e.g. a good son, student, employee, 
ci�zen, etc. In educa�onal situa�ons it is created a 
sense of duty, responsibility, independency. In 
social situa�ons, thanks to collabora�on, the ethos 
of work and entertainment, self-regula�on, inde-
pendence, rela�ons between people, the ethos of 
science, art and culture are shaped. 

Speaking about ethos as a social ac�on of mature 
genera�ons on young genera�ons, forming a 
placenta for the natural development of individu-
als. We can talk about socializa�on, which, accord-
ing to Dewey5, is the process of shaping the child's 
personality and adap�ng it to life in a community, 
consis�ng in teaching young person and introduc-
ing them to culture, enabling children to communi-
cate and act intelligently within this community. In 
Chinese Dalton Schools we may speak about collec-
�vism, rather than individualism. Socializa�on is 
important, but it has a different face than in 
Parkhurst’s vision. In China, the wellness of a group 
is more significant than the wellness of a person. 
Solidarity plays a special role in “collabora�on.” 

The equivalent of a Greek ethos is in Chinese 
ancient culture “Ren”6. The concept of REN is 
similar to Ethos, however it is more focused on 
“collec�ve responsibility”. REN means “perfect 
virtue”, “goodness” and “human heartedness”. 
Through this, Confucius meant to respect and love 
another person. In a contemporary Chinese tradi-
�on REN means “how people should treat one 
another”7. And that is the essence of Ethos, both in 
Chinese and Greek philosophy. Parkhurst derived 
“respect” and “trust” from Greek vision on human 
being. Personal growth, goodness and virtues (love, 
truth, goodness) are undoubtedly an important and 
�meless aspect of life present in all aspects of 
Dalton educa�on.

The process of upbringing is also all about raising a 
brave and fearless human being8. Educa�on is now-
adays a challenging and more and more difficult 
ma�er. S�mula�ng self-growth, braveness (Brez-
inka)9, taking own ini�a�ves, self-determina�on, 
self-development, living in accordance with one 
self and others, respect, trust, morality are all 
aspects of Ethos and REN. All these aspects will 
cons�tute the aspect of educa�ng young humans, 
and it is called Agos.

Below, a vision on “Ethos” from the perspec�ve of 
mentors from Shenzhen and Wenzhou Dalton 
School.

5 John Dewey, Democracy and Education, 2004, Classic Reprint Series, Publisher: Courier Corpora�on, New York.
6  Cua, A. (1989). The concept of Li in Confucian modern theory. Hong Kong: Oxford University Press.
7  Chan, A. (2000). Confucian ethics and the cri�que of ideology. Asian philosophy. Asian philosophy, 245-261.
8  Berends R., Crea�ng spiritual fearless human being; on how spirituality fits into Dalton educa�on of Helen Parkhurst.
9  Brezinka, W., Philosophy of Educa�onal Knowledge: An Introduc�on to the Founda�ons of Science of Educa�on, Philosophy of Educa-
�on and Prac�cal Pedagogics (Philosophy and Educa�on), 1991, Springer Publishing. 



Part III

Agos and Dao in a modern Chinese Dalton School

Striving to lead upwards, towards be�er and be�er 
models, is called psychagogy in pedagogy. Hence, 
the strength of a moral and intellectual influence of 
educators, as people belonging to the elite of a 
certain educa�onal environment, who act as “role 
models”, is called Agos (derived from the Greek 
word ago – “I lead”). The power of Agos, can play a 
significant role in the pupil's personal growth above 
the mediocrity of the group ethos and the drives of 
his own bios. Due  to the development of their own, 
unique “spirit”, self-control, emo�onal and social 
growth are engaged in the educa�onal process of a 
child. 

Therefore, Agos is the third force of educa�on 
ennobling the young genera�on, developing its 
personality in the difficult process of personaliza-
�on. The profession of educator, teacher, is work in 
the above all sensi�ve ma�er, which is the full intel-
lectual and moral development of the human 
person. This profession is o�en compared to the 
work of a gardener who takes care of plants and 
tries to create op�mal condi�ons for them to fully 
bloom, taking into account individual require-
ments, characteris�cs and needs. No one must be 
modelled according to one's own pa�ern, but one 
should discreetly direct and impercep�bly show the 
way in transcending one's own individual and 
diverse capabili�es. Such differen�a�on in educa-
�on allows every young human being develop their 
capaci�es and their own vision10.

The differen�a�on plays a significant role in the 
upbringing of a pupil in a modern Dalton School. In 
the above presented model, the equivalent of 
personalis�c “Agos” is Chinese “Dao”, derived from 
an ancient Confucian vision on educa�on. The 
upbringing of a child according to ancient tradi�on, 
combined with Dalton spirit focuses mainly on 
teaching self-discipline, perseverance, fearlessness, 
balance, gra�tude, humbleness, modesty. A crucial 
element is undoubtedly reflec�on and experience. 
According to Confucian philosophy: “Learning with-
out reflec�on is a waste”. Hence, in modern 
Chinese Dalton School engaging reflec�on is a path 
to be�er understanding of the children themselves 
and each other. It involves both social and individu-
al experience. 

In Chinese Dalton educa�on focuses mainly on 
collabora�on (as I wrote before focused mainly on 
collec�ve wellness (collec�vism) rather than 
individual needs (individualism)11, involvement of a 
young human being in learning how to make 
responsible decisions, instead of being “’persuad-
ed” and forced to realize the goal according to the 
teacher’s vision. In Dalton educa�on “it is import-
ant to rule the learning process together with a 
child, rather than let the child listening to the 
orders without their own voice and ini�a�ve”. Such 
ac�ve versus passive educa�on one might compare 
to Dalton (ac�ve) vs. Tradi�onal school. Generally, 
Dalton educa�on ought to be based on respect of a 
child’s dignity, their originality, differences, crea�ng 
op�mal condi�ons for a personal growth, develop-
ing the sense of responsibility as well as internaliza-
�on of norms and values. The ques�on that needs 
to be stated is not: should Dalton educa�on be 
more effec�ve than other educa�onal proposals, 
philosophies, influences? But: if Dalton educa�on, 
rightly understood, is the best solu�on in every 
educa�onal situa�on, no ma�er cultural and family 
background? When we consider differen�a�on, 
respec�ng individual differences, trust, equality, 
listening to the voice of children, valuing their opin-
ions, instead of listening to the orders of the teach-
ers and fulfilling them, we can together create an 
environment of mutual respect, trust and listening 
to each other. Such organized Dalton school will be 
a valuable investment in the future of every young 
human soul. 

10 Rohner, R., Wenke, H., Daltononderwijs, een ontwikkelingsgerichte inspira�e, Arko Uitgeverij, Nieuwegijn 2013.
11  Rohner, R., Rohner A., The Dalton Plan: a child’s life�me experience, Northeast Normal University Press, 2021, China.

(Rohner R. W., 2013) (Rohner R. R., 2021)



Above, the model I created together with the mentors from Wenzhou and Shenzhen Dalton School in China. 

The most important factors in a Chinese Dalton educa�on are: 

DALTON EDUCATION IN CHINA

12   

“It does not matter how slowly you go as long as 
you do not stop.”12

In our school we praise hard work, and we do our 
best to reach our goal. 

Self-discipline 

and perseverance

In our school we work hard to accomplish an ambi-
�on, we do not give up easily. 

Endurance, Pa�ence, 

and hard work (Confucius)

"The Noble Person has neither anxiety nor fear."

In our school we are not afraid of making mistakes, 
making mistake is our best lesson. Therefore, our 
school provide the culture of “try” and “try again” 

Nobility 

and fearlessness (Confucius) 

We praise thankfulness and apprecia�on to one 
another by promo�ng posi�ve a�tudes and mean-
ingful rela�onships. 

Gra�tude 

and genera�vity

鸣
谢

We create the environment in which we s�mulate 
self-ac�on of children. Responsibility induces expe-
rience and experience induces learning. 

Freedom 

and Responsibility (Dao and Li)

We communicate effec�vely, appropriately, and 
sensi�vely with others, we demonstrate interac�on 
of a group life based on mutual trust and respect.

Sociality (affilia�on) 

and Mutual responsiveness

In our school we create environment in which 
intrinsic and extrinsic mo�va�on are in balance. We 
demonstrate competence, relatedness and autono-
my. We set goals and monitors progress towards 
mee�ng them. 

Self-determina�on 

and ownership

We demonstrate an efficient educa�on with Dalton 
Plan as an “efficiency measure”. 

Efficiency is the goal of organiza�on in our school.

Efficiency and enterprising living 

and working

We demonstrate diverse strategies to engage physi-
cal and emo�onal wellbeing by crea�ng an atmo-
sphere of posi�ve mutual rela�ons. 

Emo�onal self-regula�on 

and well-being

We demonstrate openness and curiosity about 
diverse cultures, children are aware of their social 
roles and responsibili�es

Intercultural Competence 

and Ci�zenship



On the basis of the above analysis of “Agos”, I can 
firmly state from my experience and observa�ons 
as a many years’ coach in Dalton Interna�onal 
Schools in China that Dalton Plan enormously 
supports holis�c development of a child, enables 
every child to speak their own opinions, express 
their own unique style of learning, engages leader-
ship and ci�zenship.  The implementa�on of Dalton 
educa�on supports moral, ethical, emo�onal, intel-
lectual, and spiritual sphere of every child and 
through the process of socializa�on and differen�a-
�on every young human being is prepared for an 
ac�ve par�cipa�on in a school life and a life as a 
responsible and valuable ci�zen. The basis of a 
good dialogue, according to a western philosophy is 
most of all the art of listening. Also, Helen Parkhurst 
recalled that fact in her Dalton Plan. In her opinion, 
listening to the voice of every child and allowing 
their freedom of choice and voice was a crucial and 
foremost task of every Dalton school. Moreover, 
the issue of an efficient communica�on in different 
situa�ons, presen�ng children’s own point of view 
and respec�ng the views of others. Most of all, 
effec�ve coopera�on13 in a team and in a group, 
building interpersonal bonds, making individual 
and group decisions;  solving problems in a crea�ve 
way and in accordance with their own interests, 
passions;  searching for and using informa�on from 
various sources;  the applica�on of knowledge in 
the prac�ce of everyday life, self-educa�on and 
mo�va�on to work as well as the art of nego�a�on 
of conflict resolu�on and social problems. 

These aspects require improvement as well as 
constant guidance of an Interna�onal and Chinese 
Dalton Consultants and researchers. 

Conclusion

The analysis presented in this paper, may serve only

 as a descrip�on that needs to be further devel-
oped, monitored and researched. The subject of 
the implementa�on of the vision of Helen 
Parkhurst in a contemporary Chinese society needs 
to be con�nued. That subject generates new field 
for implementa�on of Dalton model both in prac-
�ce and theory. It also generates the new research 
field, such as the real image of quality and Dalton 
educa�on in Chinese Dalton Interna�onal schools. 

In the age of post modernis�c chaos, accompanied 
by mul�plicity of educa�onal proposals, it is 
extremely difficult to implement the framework of 
a Dalton educa�on and a well proven educa�onal 
model that fits to all the cultures in every part of 
the world. It is not surprising that contemporary 
educators, teachers and parents are to face a hard 
task of preparing their children for a life in a 
constantly changing reality. Thus, Dalton educa�on 
and Parkhurst vision on human being together with 
its prac�cal implementa�on in Dalton schools 
across the world help children to reach their 
personal maturity, self-fulfilment, to become a 
person in all dimensions where the aspect of Bios, 
Ethos and Agos are in harmony. Dalton vision 
presented in this paper, implemented in a contem-
porary Chinese school may renew and rediscover 
what John Dewey and Helen Parkhurst spread more 
than one hundred years ago in Chinese model of 
educa�on. 
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“Learning without reflec�on is a waste. Reflec�on 
without learning is dangerous.” 

In our school we engage reflec�on and reflect prac-
�ce to be�er understand each other, ourselves, and 
the purpose of our learning. It involves both social 
and individual experience. 

Reflec�on 

and experience



Rene Berends
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specialized in the historical and philo-
sophical backgrounds of Dalton edu-
cation.

Doing the best, in the best possible way

Building a pedagogical vision on Dalton educa�on

Dalton teachers want to do the best, in the best possible way. 
They want to give ‘good’ educa�on in an effec�ve and efficient 
way. 

By wan�ng to work in the best possible way, they can be 
inspired by educa�onal and didac�c research. There they will 
find the knowledge to develop their skills to shape the prac-
�ce of their Dalton educa�on. In this way, teachers can work 
in a more evidence-based way, or at least start working in a 
more evidence-informed way.

But, doing ‘the best’ requires a different approach. In order to 
do ‘the best’, the ques�on of what that best means, must be 
answered. This calls for a pedagogical value orienta�on, for an 
answer to the ques�on of what cons�tutes 'good' educa�on.

To this end, teachers at Dalton schools will have to jointly 
develop a vision of what they consider ‘good educa�on’. Such 
a vision gives direc�on to the ques�on of what they want to 
raise and educate children for. This ar�cle briefly presents a 
model for developing such a pedagogical vision. 

The model can be used by individual teachers, but also by 
teachers who want to develop such a vision together in their 
school team. In short, the vision development model is also 
used to highlight the ideas of Helen Parkhurst, the founder of 
Dalton educa�on. Teachers can use her ideas to be inspired 
when formula�ng their own vision of good Dalton educa�on.

The ‘flower model’ for building a vision on (Dalton) educa-
�on



A vision on the founda�on of a Dalton school and a 
vision on your work as a Dalton teacher requires a 
value orienta�on towards what we consider worth 
pursuing in (Dalton) educa�on. If we want to give 
'good' educa�on, we must agree on what we think 
is 'good'. This requires answers to at least the 
following five ques�ons:

1.What does the pursuit of human self-realiza�on 
require from educa�on? (vision on human develop-
ment).
This concerns the ques�on of what is perceived as 
the essence of human existence and what and how 
personal development in educa�on can contribute 
to this.

2.What do developments in society require of its 
inhabitants (vision on society) and how are children 
prepared to par�cipate construc�vely in that 
society?
Educa�on should introduce new genera�ons into 
meanings. So, children can become par�cipants in 
their culture. In this way knowledge, skills and 
a�tudes, the culture and important values and 
norms are passed on to new genera�ons. 
At the same �me, society is changing, and it is 
necessary to teach children how they can help 
shape the renewal of society. Children should learn 
how they can par�cipate in innova�on their 
culture. 
An educa�onal and pedagogical vision therefore 
requires reflec�on on these social developments.

3.How do we view the processes of playing, learn-
ing, forming, and developing?
If we have considered in ques�on 1 what people 
need for self-realiza�on and in ques�on 2 about 
how that person can learn to contribute construc-
�vely to the world, the next ques�on is how he can 
acquire the knowledge, skills, and a�tudes for this. 
A third building block for an educa�onal vision is 
therefore about your ideas about how the process-
es of playing, learning, forming, and developing 
take place.

4.What role does the teacher play in these process-
es of playing, learning, forming, and developing?
In these processes of playing, learning, forming and 
developing, teachers naturally play an important 
and ac�ve role. They en�ce children to learn and 
organize learning material in such a way that these 
subjects appeal to children.

Building an educa�onal vision therefor also 
requires a substan�ated opinion about the profes-
sionalism of the teacher. What might be expected 
of him or her to ensure that the learning, playing, 
forming and development of children proceed as 
op�mally as possible?

5.How do we view the school as an educa�onal and 
training ins�tute?
Finally, to build an educa�onal pedagogical vision, it 
is also important to think about the school as a 
social educa�on ins�tu�on. Children go to school 
to impart knowledge, skills, and a�tudes within it, 
that they should use outside. The ques�on must 
therefore be answered how we view the rela�on-
ship between the school and the outside world: 
how we bring the world in and how we go out with 
the school.
Inspired by Helen Parkhurst
The five ques�ons can be used to formulate a 
general educa�onal vision. Teachers at Dalton 
schools will be able to draw inspira�on from the 
work of Helen Parkhurst to answer the ques�ons.
Below it is indicated in keywords how we can use 
Parkhurst's ideas to answer the five ques�ons.
1.A Dalton vision on human self-realiza�on
According to Parkhurst, what children need to 
develop as a person is summarized in the following 
points:
•Becoming a fearless human being;
•Self-awareness that leads to a sa�sfying and joyful 
living;
•Being industrious, responsible, open-minded, and 
eager to gain and apply knowledge;
•Crea�vity;
•Freedom;
•Inner equilibrium;
•Morality;
•Provision for individual differences.

2.A Dalton vision on ac�ve par�cipa�on in society
According to Parkhurst, becoming an ac�ve par�ci-
pant in society is about:
•Be�er comprehend their environment;
•Ac�ve apprecia�on of, and concern for, the needs 
and achievements of others;
•Orient towards large problems of the present 
world;
•Solving social and poli�cal problems;
•Buiding a new machinery for a new world;
•Flexible individuals;
•Acts as a member of society;



•Prepare not to be governed, but to govern.

3.A Dalton vision on playing, learning, forming and 
development
Parkhurst's ideas about how children learn are 
summarized in the following points: 
•Learning must be fun;
•Life-like experience ;
•Student voice: Learn to do it on your own;
•Working in your own rate;
•Working in freedom and bearing responsibility;
•Not chain to preconceived ideas;
•Coopera�on.

4.A Dalton vision on the role of the teacher
Parkhurst's ideas on how teachers can contribute to 
learning at school include:
•Dalton as a way of living;
•Becoming a fearless teacher;
•Building rela�onships with collegues and children;
•Experimen�ng;
•Flexible: solving problems as they arise;
•‘No cast iron thing’;
•Stay out of the way;
•Welcome cri�cism (reflec�on).

5.A Dalton vision on school
Parkhurst also had ideas about how the school 
should be organized. In summary, she says:
•Sociological laboratory
•School with community condi�ons
•Life-like experiences
•Synthe�c educa�on
•Assignments
•Budge�ng �me
•No method, no system

The Dalton Plan, a growing thing
Parkhurst did not want to give her own name to her 
experiments. She felt that she would not be able to 
deal with cri�cism and comments independently. 
We therefore do not speak, for example, about the 
‘Parkhurst method’. 
Originally, she talked about the Laboratory Plan. 
She was enthusias�c about the word ‘laboratory’. 
Her plan was ‘no cast iron thing’. Teachers were 
called upon to keep experimen�ng. Lynch (1924) 
writes: “She desired the Plan to be ‘a growing 
thing’; and desired its growth to be contributed to 
by other experimenters besides herself.” And Doro-
thy R. Luke quotes her: “I would be the first to hear 
welcome cri�cism” (Dorothy R. Luke (n.d.) part 1, 

chapter 6, p. 87).
Dalton teachers have therefore more or less been 
instructed by Parkhurst to further develop her 
Dalton Plan. The flower model for developing an 
educa�onal pedagogical vision can be a first aid 
here.
Addi�onal op�ons to arrive at your own vision
An extensive contribu�on about the flower model 
will soon be published on the website of Dalton 
Interna�onal. 
A document will also be published on www.daltoni-
nterna�onal.org with concrete instruc�ons for 
comple�ng the parts of the model for wri�ng your 
own Educa�onal Manifesto. In this paper examples 
of what teachers at Dutch Dalton schools thought 
about are gathered and examples of what students 
of an interna�onal minor on reform pedagogy at 
Saxion University of Applied were thinking. 
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Living in a globalizing world. Can we learn from each other?

To answer this ques�on for educa�on we will explore a special 
published by The Economist Magazine’s Intelligence Unit “The 
Learning Curve”. 

In this report an a�empt was made to look for “best prac�c-
es”. Applying educa�onal reforms that have proven effec�ve 
in raising educa�onal achievement in one country to other 
countries. In this way enabling policy makers and prac��oners 
in other countries to simply “copy and paste” to improve their 
own educa�onal system.

The most surprising conclusion from this report is that almost 
no prac�ces were found that could be implemented globally. 

The authors explain that while the inputs to educa�on – like 
money, school choice, years in school, and teacher-pupil 
ra�o’s – can be iden�fied; and outputs can be compared 
looking at ranking systems on measures of literacy, numeracy, 
and educa�onal a�ainment; what happens between input 
and output is very much a local issue. 

They describe this country-specific process as a “black box”, 
implying that there is no systema�c way to describe how the 
differences in the teaching/learning process transforms inputs 
into outputs. 

The answer to this statement is a varia�on of a famous remark 
by former American President Clinton: It’s culture, stupid!

Using the work of Geert Hofstede on cultural differences, it is 
clear that the cultural value dimensions he found provide an 
analy�cal tool for understanding the local differences in 
educa�onal policy and teaching methods in school systems. 

Such analysis makes clear why many students aren’t achieving 
their poten�al because of certain cultural assump�ons. 

We differen�ate students according to learning ap�tudes and 
achievement levels, but we are not differen�a�ng based on to 
cultural dimensions and worldview! 

For instance: in many Western countries, the quality of educa-
�on is the resultant of the quality of interac�on between the 
teacher and student. But what if the lack of classroom par�ci-
pa�on by many students isn’t due to a lack of understanding 
or mo�va�on, but a less individualis�c upbringing and a value 
system that shuns speaking one’s own mind in the presence of 
an authority like  a teacher?

And, what if ques�oning and cri�cal thinking aren’t happening 
because certain types of behaviour can be unsafe or dishon-
ouring in some cultures? 

We can sweep these misunderstandings under the carpet, or 



we can become inter-cultural experts in our 
schools.  
Percep�ons about what is right and wrong in 
educa�on are very much influenced by the cultural 
assump�ons!
Example: When in 1976 children of Vietnamese 
schools went to regular schools in small towns in 
the USA, the office of Educa�on issued an instruc-
�on for teachers On Teaching the Vietnamese.
Part of it runs:
“Student par�cipa�on was discouraged in Vietnam-
ese schools by liberal doses of corporal punish-
ment, and students were condi�oned to sit rigidly 
and to speak only when spoken to. This background
….makes speaking freely in class hard for a 
Vietnamese. Therefore, don’t mistake shyness for 
apathy.
In his book “Cultures and organiza�ons” Hofstede 
reverses this statement: 
A Vietnamese on American schools.
“Students’ proper respect for teachers was discour-
aged by a loose order and students were condi-
�oned to behave disorderly and to chat all the �me. 
This background makes proper and respec�ul 
behaviour in class hard for an American student. 
Therefore, don’t mistake rudeness for lack of rever-
ence.
The problem with best prac�ces: Worldwide we try 
to copy and paste approaches of economically 
successful countries
In the past Japan and Germany
Nowadays most books we read about educa�on 
and issues like leadership, organiza�onal behaviour 
and educa�on are wri�en by people from North 
America. Of course we can and should try to learn 
from the experiences and wisdom of these authors. 
But the implica�on of really understanding culture 
as a fundamental value system is that all the best 
prac�ces that are iden�fied in a certain type of 
culture cannot be applied automa�cally in other 
cultures. They need transla�on in the local value 
framework 
For a full and detailed analysis of how to do so, 
read: 
 “The impact of culture on educa�on. Can we intro-
duce best prac�ces in educa�on across countries? 
By Wursten H. and Jacobs C. 
h�ps://www.academia.edu/22731263/
For further reading also see 
     -“Dao, Li and Dalton educa�on in China” by Agata 
Sowinska in this
    -   Brochure.

     - “Culture and Educa�on” Special of the Culture 
Impact Journal. 
     December 
        2022 
     Click h�ps://culture-impact.net/culture-and-ed-
uca�on/
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Sternschule Deutschlandsberg

Our school “Sternschule” is situated in Deutschlandsberg, 
which is a picturesque city in Styria in the southeast of Austria. 
The name “Sternschule” can be translated to „Starschool“ and 
our mo�o is: “Wir greifen nach den Sternen” / “We are reach-
ing for the stars“.

Our school was established in 2004. Back then we started with 
only 17 students from the age of five to 16. 

In 2009, the Diakonie de La Tour, an evangelical church organi-
za�on, made it possible for our school to go public. 

Since 2013, weare a a cer�fied Dalton Interna�onal school. 
The cer�ficate was given to the head of Sternschule by Roel 
Roehner, President of Dalton Interna�onal, and Jürgen Peters, 
the former President of Dalton Austria.

Our school building used to be a castle owned by xxx . We are 
lucky to have a wonderful school garden, where we spend a 
lot of �me during our brakes. We also grow herbs and vegeta-
bles there.

We are a bilingual school and value languages and language 
learning. In our teacher staff, we have na�ve speakers of 
Slovenian, Italian, English, Croa�an, Ladin and Greek. Addi-
�onally, our teachers speak a mul�tude of languages including 
Spanish, Hungarian, Russian and Dutch. For students who are 
talented in English or simply want to improve their language 
skills, we offer Cambridge courses. In these courses, we 
prepare the children for the Cambridge exam and help them 
to achieve an official language cer�ficate. We are proud to say 
that we have even become an Official Cambridge Prepara�on 
Centre.  

A day at our school looks as follows: before the break the 
different grades stay in their classrooms and work together in 
the group. During this part, the teacher introduces a new topic 
or organiza�onal and social work is done. 

A�er the break the students can go into the subject room they 
want to work in. In each room only the respec�ve subject 
should be worked on. They have the choice between Maths, 
German, English or Crea�ve work. In these rooms, they have 
the chance to work with students from other grades. There-
fore, older students can help the younger ones. Moreover, 
whether they want to work in groups, or individually, the 
social form can also be chosen by the learners themselves. 
The students are expected to also switch rooms and ideally 
work in three different subject rooms per day. 

On Fridays, the secondary students have different subjects: 
Geography, Biology, History, Chemistry, etc. In those subjects 
they work with por�olios con�nuously for five weeks. In order 



to make sure that the students obey the rules and 
don’t stay in only one room, we have a digital table 
to check-in and check-out students. This is a great 
tool for both the students and the teachers: while 
the teachers have an overview of where each child 
is, the students can see which subject room is open 
for them. 
In the last half hour of the school day, the students 
present books, recite poems, talk in English about a 
given topic and hold discussions. In our school, the 
students can also stay un�l the a�ernoon (16:00), 
in which case they can also sign up for lunch. 
During the subject room part of the day, the 
students get so-called “Assignments” in each 
subject, which are similar to to-do-lists. On these 
assignments, they can find all the exercises they 
have to complete in a certain amount of �me (usu-
ally about 1.5 weeks). However, there are not only 
mandatory, but also op�onal exercises for the 
students to work on. They have to reach a certain 
number of credits with the mandatory and op�onal 
tasks – which of the op�onal exercises they want to 
do, is up to them.  
In addi�on, each Assignment includes three “levels 
of complexity”: One star, two stars and three stars. 
The students can choose which level they want 
their assignment to be. They can, of course, choose 
the level in each assignment and are not stuck in 
one complexity level forever. This helps them to 
improve in areas they are already good at, they are 
cut some slack in the subjects they need more help 
in and are always given the chance to improve. One 
of our teachers, even created a digital version of the 
assignment for his English students. 
One of our favorite parts of the school year are the 
special days that we have planned throughout the 
year. The first day of school normally includes fun 
ac�vi�es, ge�ng to know each other and ends with 
a sleep-over. Other special days include a ski course 
for four days, a week in Vienna for the older 
students, and a trip to Graz for the younger 
students. On the last day of school, we camp and 
sleep in our beloved school garden.  



This year we were very fortunate to be able to par�cipate in the first Dalton 
Interna�onal Café in November 2022. 

We were able to share our experiences with our Dalton family and make 
plans for the year 2023. 

As Dalton College İzmir, we used our �me in the café to describe the daily 
prac�ce of Dalton in Izmir, Turkey. 

Firstly, we talked about Independence/responsibility. As a Dalton school, 
we empower students to take an ac�ve part in their own learning while 
being held accountable for their behaviour and work product. We develop 
this through a system of consistency and flexibility within the classroom. 
We assign leadership roles and give our students different responsibili�es 
as a result they take ownership and excel in learning. 

Coopera�on is number two on our daily prac�ce list. Our students work 
together in small groups on a structured ac�vity. In general, we talk about 
posi�ve interdependence when a gain for one is a benefit for the other. Pair 
and group members experience themselves as a team and are on the same 
side working toward the same goal. They support each other and weaker 
students get the opportunity to learn from their peers and improve them-
selves.

A�er coopera�on comes reflec�on. An absolute must for us a Dalton 
school. In class, normally at the end of the lesson, students are asked to 
write a one-minute paper or just pause to think things through silently or 
aloud in pairs regarding what they have learned a�er that teachers normal-
ly assess the reflec�on to improve a student’s performance. We mostly 
focus on posi�ve feedback which can be verbal, wri�en or gestural to 
encourage our students.

Evalua�on and assessment is also an important part of our daily and weekly 
prac�ces. For us the primary purpose of assessment and evalua�on is to 
improve student learning. Assessment is the process of gathering informa-
�on from a variety of sources (including assignments, projects, and a 
midterm) that accurately reflect how well students are achieving the curric-
ulum expecta�ons. As part of assessment, our teachers provide students 
with descrip�ve feedback that guides their effort towards improvement.

Sarah Louise Money

Director of Dalton College Izmir, 
International Dalton School in 
Turkey since 2021.



When given assignments we also give our students a choice. Freedom to choose what, when, and how to 
contribute in a learning process which mo�vates students to ac�vely engage and achieve more in their stud-
ies. Our approach is to facilitate and coordinate free student choices and provide much needed relief for 
instructors at the same �me. We give our students different tasks and they are free to choose and complete 
the task they desire.

The Workplace or place of learning, for us is the icing on the cake. Every one of us has most likely experienced 
si�ng in a stuffy classroom where content is being taught that isn’t the most exci�ng or engaging material. 
That’s why school labs are a great place for students which help them enhance their learning by understand-
ing the theore�cal concepts of the subjects which are taught in classrooms. For every subject we have a 
specific classroom so that students can move between the classrooms rather than si�ng in one classroom for 
the whole day which is considered boring.

Other than labs we benefit from our school garden to help students to re-energize their bodies and their 
brains, helping them to focus and concentrate be�er, we some�mes take our students to garden in different 
lessons.

A�er academics comes extracurricular ac�vi�es because for us allowing students to use their talents, sports 
and art-based helps build student’s self-confidence and increases their success. We believe talented sports-
men and good quality educa�on go hand in hand which is why we con�nue to give scholarships to our 
students who are ac�ve sports players.
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How do we connect Dalton Plan, the project method and 
Reggio Emilia Philosphy.

The prac�cal child development in kindergarten no. 34 in 
Koszalin Poland. 

We've been a Interna�onal Dalton Preschool cer�fied by 
Dalton Interna�onal since 2017 - since then we can't imagine 
working effec�vely with a child without the vision created by 
Helen Parkhurst. Why? Because the Dalton Plan is work with 
the child that takes into account his subjec�vity, focuses on 
him and his needs. It mo�vates ac�on, independent work by 
pu�ng in the hands of the child the responsibility for the 
process of acquiring knowledge and its planning. We, as 
teachers, must trust the child and let him decide what he will 
learn on a given day, how he will use the �me allocated for the 
ac�vi�es proposed by the teachers, and then give him space 
to reflect and draw conclusions from his work and the ac�ons 
taken. We play the role of an observer, a person who creates 
space so that the child can undertake educa�onal ac�vi�es on 
his own. 

The principal of our kindergarten – Viole�a Antkowiak said: 
"the Dalton concept that we have been implemen�ng for 
years required new s�muli, and the project method is symbi-
o�cally related to the Dalton Plan. We needed to re-arrange 
the space, rich in new s�muli for explora�on, and expand the 
teaching ac�vity in new areas." We do not stagnate, we try to 
constantly develop. In our kindergarten we combine the 
Dalton Plan, the Reggio Emilia philosophy and project method 
work - they complement each other on many levels, but above 
all they allow children to act, explore and commune with 
nature. For us teachers, this gives us more tools to work with 
and allows us to quickly adapt to emerging changes.  

What the Reggio Emilia philosophy is? It is a modern and inno-
va�ve approach to the teaching process. It is based on the 
belief that the most effec�ve method of learning is self-dis-
covery and explora�on. It is a space where the child is the 
creator of his own reality and development. He learns through 
experience and finds joy in what he does. The beauty of the 
environment provokes the child to think, and is a second 
teacher. It can be described as an innova�ve set of philosophi-
cal and pedagogical assump�ons, methods of organizing 
educa�on and principles of designing the environment, 
which, as a holis�c unity, is referred to in the world as "Reggio 
Emilia prac�ce" (Reggio Emilia experience). 

Working with the project method is a way of fostering ac�ve, 
engaged and purposeful learning for children who conduct 
in-depth research on a specific topic over an extended period 
of �me - a topic that flows from their interests, is interes�ng 
to them, and connects with their experiences. Each project 
lasts from a week to several weeks, and its content relates to 



the physical, emo�onal, social, cogni�ve develop-
ment of the child and the curricular issues of 
linguis�c, mathema�cal, natural, social, ar�s�c, 
physical educa�on. 

Our ins�tu�on works with the Dalton Plan and 
project method inspired by Reggio Emilia. This 
allows for the actual development of pupils. It takes 
into account their interests, state of knowledge. 
Tools are provided to spark interest in light, tech-
nology, nature. Teachers use coaching ques�ons, 
do not give ready answers, do not transfer their 
visions of the world to the children, but encourage 
them to explore the environment according to their 
developmental abili�es, interests. 

How we combine Dalton educa�on, Reggio Emilia 
philosophy and project method work. Un�l we 
incorporated the Reggio Emilia philosophy into our 
daily prac�ce, we worked by bi-weekly thema�c 
blocks. For about 1.5 years we have been working 
with the project method. We start each day by 
mee�ng the children "in the forum" in a circle, 
where everyone is face to face and see each other. 
We talk about the well-being of the children, their 
emo�ons, which ini�ates the construc�on of longer 
statements by the children, ge�ng to know each 
other. 

Stage I - knowledge grid and grid of ques�ons  

A new project begins with the crea�on of a "knowl-
edge grid" - while talking in a circle, the children 
determine what they know about a given topic - 
each child has the opportunity to make a statement 
to the group - to present their knowledge on the 
topic. When the determina�on of what we already 
know is completed we move on to the crea�on of a 
"grid of ques�ons", that is, what the children would 
like to learn about the new topic-project. From the 
list of ques�ons, we collec�vely choose a few to 
focus on and look for answers to them during the 
project - placing them on the Dalton board and in 
the form of daily learning ac�vi�es. Children try to 
find answers to the ques�ons that intrigue them by 
doing the tasks suggested by the Teachers. The grid 
of ques�ons and knowledge is usually created on 
Mondays - a�er determining what the children 
know and what they want to learn the teachers 
plan learning ac�vi�es. The next day we meet at a 
mee�ng of the teaching staff, present the plans and 
put them on the scrum board. 

Scrum in Educa�onal Ins�tu�ons  

So what does scrum planning look like in our 

kindergarten? We plan two-week projects - Teach-
ers write down on slips of paper the ac�vi�es they 
plan to do. When a task is started it goes to the "in 
progress" place and when it is completed to the 
"done" place. The backlog is in a place that is visible 
to everyone. Everyone can see the status of the 
tasks being performed. The technique is very trans-
parent and clear. 

The summary sprint (me�ng) takes place on the 
last day of the project, it is a discussion of ac�vi�es 
that have been completed, which were par�cularly 
valuable and are recommended for reuse by other 
colleagues. Ac�vi�es that have not been completed 
can be put back in the "to do" area. There is no 
place for grading - there is reflec�on. Teachers plan 
responsibly and tell, without stress, what they 
would like to do differently, be�er, and what just 
didn't get done. 

Planning and supervision with the scrum board 
(backlog) have a similar goals to the children's task 
board in the Dalton Plan, where the children deter-
mine by themselves how long they will complete a 
task and with whom they will complete it. The task 
board is part of the children's learning of indepen-
dence, responsibility and coopera�on. The tech-
nique is similar to the scrum - there is a task to be 
done, a�er comple�on we are moving to the place 
"done" and a�er a certain �me we summarize: 
what was difficult, what was easy, what required 
the help of a colleague or teacher, what this task 
taught me, whow I helped  or from whom I received 
help. 

Stage II - research ac�vi�es - joint planning 

In our Dalton kindergarten, we plan and visualize 
the tasks and learning ac�vi�es that we do every 
day. The tasks on the Dalton board are the result of 
the knowledge and ques�ons grid. Each child plans 
on the Dalton board when he or she will complete 
the weekly tasks - this is usually independent work 
or work in a Dalton pair - the ac�vi�es are selected 
according to the developmental needs of the 
children and implement the theme of the current 
project. In addi�on, each day the children choose 
from among the daily tasks proposed by the teach-
ers. The tasks are also referring to the project.  

 

In the course of working with the project method, 
the teacher observes the child's development, 
takes notes, collects the products of the child's 
ac�vity (artwork, photos, books, newspapers, etc.). 



 Children can create a Por�olio. In our ins�tu�on, 
children place their work in "Dalton folders". 

 

 

Stage III - summary  

Summing up gives the opportunity to our children 
to share their knowledge with others. Forms of 
self-presenta�on can be : performances, thema�c 
mee�ngs with parents, exhibi�on of works, 
exchange of items, thema�c play, demonstra�on to 
other groups. 

 

"Our pupils are not taught, they learn by them-
selves. The teacher accompanies them in this 
process discreetly" - V. Antkowiak Headmaster of 
Kindergarten No. 34 in Koszalin. 

 

We are curious to see where the journey we have 
undertaken will lead us. To check it out with us we 
invite you to watch our social media. You can see 
our educa�onal space containing the tools of the 
Dalton Plan and areas decorated in accordance 
with the Reggio Emilia philosophy in photos and 
videos on our facebook page „Reggio Emilia 
Przedszkole nr 34 w Koszalinie”. 



Dr Katarzyna Król

Lecturer at The State University of 
Technology and Economics in Poland.
The use of a theater puppet in classes 
with children in preschool and early 
school age.

The ar�cle deals with the use of theater puppets in kindergar-
ten and early school educa�on. A review of research in the 
world is the theore�cal basis for prac�cal considera�ons 
concerning the use of dolls in the didac�c and educa�onal 
process. The use of dolls increases children's communica�on 
skills and mo�va�on, affects peer rela�onships and contrib-
utes to be�er learning outcomes.

Introduc�on

Taking into account the individual needs and psychological 
development and educa�onal possibili�es of children, which 
is characteris�c of working according to the Dalton plan, 
requires the use of new, innova�ve ways of working, develop-
ing the competences necessary to func�on in a complex reali-
ty. An interes�ng method seems to be the use of a theater 
puppet in the implementa�on of ac�vi�es in kindergarten and 
school. Contemporary researchers and teachers separated the 
doll from the theater, where it served only to reflect the 
directed story and used its theatrical possibili�es when work-
ing with children, assigning it an educa�onal, educa�onal and 
therapeu�c role.

Review of research on the use of a theater puppet in the 
didac�c and educa�onal process

The effec�veness of using a theater puppet during classes in 
kindergarten and early childhood educa�on was no�ced by 
researchers, e.g. in the United States, Great Britain, Slovenia 
and Israel. In the United States, there was a 20-week project 
at Phoenix Elementary School in which a Wally puppet class 
was taught. The effect was to improve the behavior of 
preschool and early school children with emo�onal disorders, 
developmental delays and ADHD [Venter 2010]. American 
psychiatrist Lynne Jones used hand puppets to reduce 
children's fears a�er the tsunami [Shukor 2005].

In the United Kingdom, in the years 2003-2005, the project 
"The Puppet Project" was carried out, in which the effec�ve-
ness of teaching science lessons with the use of puppets was 
tested. The study included children aged 6 to 9, par�cipa�ng 
in five lessons led by a previously unknown teacher using a 
puppet. It turned out that the children established a rela�on-
ship with the doll faster and strongly iden�fied with it, were 
more involved in looking for different solu�ons, and were 
easier to overcome their barriers and fears [Keogh et al. 
2008].

In 2013, H. Korošec conducted research on the use of dolls in 
kindergarten and school classes. The study included 47 teach-
ers from Ljubljana, and its aim was to analyze the cogni�ve, 
social and emo�onal effects on children while working with a 
theater puppet. Moreover, Korošec wanted to determine on 
which objects the doll could be used and plan the ways of 



using this tool in the implementa�on of various 
topics [Korošec 2012].

The results were intended to involve the dolls in the 
con�nuous and systema�c work of this method, 
because Korošec found that the use of the doll was 
more effec�ve than tradi�onal teaching. Slovenian 
teachers no�ced that the puppets allowed the 
children to learn in a relaxing atmosphere. The 
students' mo�va�on was so great that they imme-
diately mastered the discussed issue. H. Korošec 
no�ced that with the help of a doll, the teacher 
establishes an individual rela�onship with the child 
in which the child becomes not only a passive 
listener, but an ac�ve co-creator of the teaching 
process. Teachers can also perceive the emo�ons 
and characteris�cs of children, which is difficult in 
classic lessons. The puppet allows students to get to 
know a new topic from a different perspec�ve, and 
making mistakes does not seem as terrible to 
students as in tradi�onal teaching.

In 2015, the research in Israel was carried out by R. 
Remer and D. Tzuriel, and their aim was to iden�fy 
the results of using dolls in early educa�on [Remer, 
Tzuriel 2015]. 145 children from 15 kindergartens in 
Israel (68 of which were covered by special educa-
�on) were tested. It turned out that the puppets 
contributed to increasing the interest, a�en�on 
and mo�va�on of children, to their greater involve-
ment, to crea�ng posi�ve rela�ons between teach-
ers and children, to crea�ng a pleasant, joyful 
atmosphere conducive to crea�ve work. Among 
the benefits of working with a doll, there were also 
those related to working in a group, i.e.i.e., direct 
communica�on between children and maintaining 
proper behavior in the group. The puppet has also 
become a role model and helps the teacher to 
effec�vely test the level of new knowledge.

It should be noted that the literature does not 
contain many descrip�ons of how to work with a 
doll in classes with children. There is also no train-
ing on how to use a theater puppet as a teaching 
tool in kindergarten or school. There are either 
trainings on working with a puppet in the theater 
(methods of anima�on, voice emission workshops, 
theater workshops), or substan�ve and method-
ological courses on the implementa�on of the 
individual content of the core curriculum (e.g. art, 
mathema�cs, language workshops, etc.).

Methodology of working with a theater puppet

Analyzing the available literature on this subject, 
one can find informa�on that the best age for a 
child to use a doll is from 2 to 11 years of age. How-
ever, age does not really ma�er much, and the 
work with the doll should be adapted to the child's 
level of func�oning. For smaller children, e.g. in 
preschool and early school age, it is worth choos-
ing, for example, hand puppets or puppets with 
friendly colors and nice facial expressions, for older 
students more serious Javanese or marione�es. 
When anima�ng the doll with smaller children, you 
can also change the voice, use phrases and 
language appropriate for children.

When working with a theater puppet, you should 
remember a few rules that affect the effec�veness 
of such an ac�vity:

•The doll should already come to life in front of the 
children. Ideally, she should have her own home 
and come to life out of sight of the children. Before 
the teacher uses the doll in classes with children, he 
should prac�ce using the doll - e.g. moving the 
puppet's lips when the teacher is speaking (mouth 
movement for each spoken syllable). The animator 
can lend the doll his voice or change that voice.

•It is important that the doll has a name, that it is 
not just a doll, but a specific character that the 
children will react to and say its name, e.g. Matylda, 
Philemon, Gustav, Igor, Lena, etc. The doll cannot 
be infan�le (stupid), because then we will not 
achieve the intended didac�c or educa�onal goals 
(the children will laugh at her and even beat her). It 
can be fun if that is the character of the teacher, but 
if it is rather serious, the character he animates can 
be as well.

•During the discussed topic, it is important that the 
doll is not the goal of the class, but a means to 
achieve the assumed didac�c or educa�onal goals.

The use of a doll during classes is, on the one hand, 
an expression of the teacher's crea�vity, and on the 
other hand, it s�mulates the ac�vity of children, 
mo�vates them to act, reduces fears and barriers, 
because the puppet speaks the children's language, 
which is well known to them. In addi�on, the doll is 
colorful, so�, awakens the imagina�on and 
becomes a friend with whom you can play and 
learn.



Summary

Dolls are one of the most effec�ve techniques for 
teaching children in preschool and early school age. 
The dolls can be used every day, and the play 
should be related to the immediate topic of the 
ac�vity. When a child is engaged by a puppet, he 
learns in a completely natural way, has greater 
mo�va�on and posi�ve emo�ons. It is not afraid of 
judgments or mistakes, because the doll speaks the 
child's language and is also experiencing difficul�es. 
Dolls facilitate the learning process, which is some-
�mes impossible in other circumstances. They 
speak a language that is close to the child. They 
always understand. They only laugh and cry with 
children or adults, and only allow them to complain 
and deny when they are allowed to. This phenome-
non is independent of culture, age, speaking skills 
and life experience, intelligence or crea�vity.
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THE DALTON PLAN IN COGNITIVE BEHAVIORAL THERAPY FOR
CHILDREN WITH EMOTIONAL DISORDERS

What does Cogni�ve Behavioral Therapy (CBT) have to do with 
the Dalton Plan? It turns out that a lot. First of all, there are 
assump�ons regarding, among others:

- independence, the aim of which is to develop in the child 
mechanisms of coping with problems in adulthood. The child 
independently performs the tasks entrusted to him, looks for 
solu�ons and willingly undertakes projects that require their 
ac�vity. This, in turn, mo�vates him. Independent work is 
adjusted to the individual level of each child. In the Dalton 
influence , there is no place for hierarchy and compe��on that 
are present in the tradi�onal teaching system. If a student 
performs a task independently, independently but does not 
understand a problem and is unable to solve it, he should first 
turn to his colleague, and only then to the teacher. It is import-
ant that children do not interfere with each other when work-
ing together. Independence is the second pillar of Dalton 
educa�on. Her. Thanks to this, the teacher can devote more 
a�en�on to those children who need his help more. Self-reli-
ance in an alterna�ve school based on the Parkhurst Model of 
educa�on means that if a student is to learn something, he 
must do it himself. On the other hand, in a tradi�onal school, 
it means following the teacher's instruc�ons. Children learn-
ing in this way do not make any effort to look for their own 
solu�ons and expect them from an adult.

- responsibility,

- coopera�on - effec�ve psychotherapy requires the crea�on 
of a therapeu�c alliance - a rela�onship between the pa�ent 
and the therapist, which is a safe environment for introducing 
changes in the way of thinking, behavior and emo�ons. Such a 
rela�onship is based on acceptance, mutual respect, trust and 
enables effec�ve coopera�on in the process of achieving 
therapeu�c goals. Coopera�on, according to Helen Parkhurst, 
is the interac�on of students with each other. The Dalton Plan 
at school assumes the crea�on of such condi�ons that 
children func�on as members of society, support each other 
and help each other in overcoming difficul�es.

In CBT therapy, it is emphasized that the pa�ent is an expert in 
the field of his own problems, the therapist is an expert in the 
mechanisms of problem forma�on. The coopera�on of both 
par�es can lead to the success of psychotherapy, solving the 
problem and reducing the suffering associated with it.

The therapist mo�vates the pa�ent to take more and more 
ini�a�ve in the course of therapy, teaches the pa�ent self-ob-
serva�on, perceiving rela�onships between thinking, emo-
�ons and behavior, and problem solving. The success of 
psychotherapy depends largely on the pa�ent's mo�va�on 
and personal work - the pa�ent also works between sessions 



by performing therapeu�c tasks, experiments, 
comple�ng diaries, reading educa�onal texts. CBT 
psychotherapy is educa�onal. The therapist 
provides the pa�ent with informa�on on the 
diagnosis, mechanisms of the reported problems, 
etc. The therapist also acts as a trainer, teaches the 
pa�ent to change problema�c habits, teaches how 
to solve problems, so that a�er the end of therapy 
he can become his own therapist.

-reflec�on - The last pillar of Dalton pedagogy is 
reflec�on. It plays a very important role in the 
teaching process, as it enables the student to 
express an opinion on his own work and to jus�fy it. 
Reflec�on also allows you to get feedback from 
other children, which they can then use. It also 
gives an insight into the way students learn and 
allows you to discover what is good for them and 
what is not.

Therapy teaches the pa�ent to recognize, verify 
and react to maladap�ve thoughts and beliefs. It 
teaches you how to deal with problems. Learn how 
to become your own therapist. The Dalton Plan is 
not a system or method, but rather an educa�onal 
concept that results from the approach to the 
student as an individual. Despite the main assump-
�ons that are the pillar of Dalton pedagogy, each 
Dalton ins�tu�on is unique and has its own dis�nc-
�ve iden�ty. Crea�ng an appropriate educa�onal 
space triggers children's cogni�ve curiosity, willing-
ness to develop and independence in ac�on

What is CBT? Cogni�ve-behavioral therapy is based 
on the assump�on that by changing the wrong way 
of thinking, you can change your mood and behav-
ior. A wrong way of thinking is one that causes 
suffering. The therapist uses CBT techniques to help 
the pa�ent verify the pa�ent's thought pa�erns 
and replace "thinking errors" with more effec�ve 
thoughts. Cogni�ve-behavioral therapy allows you 
to replace unhelpful ways of coping, thinking, 
feeling and behaving with more useful ones. CBT 
assumes that everyone can learn to think about 
themselves, the world, and other people in a way 
that is more conducive to their good daily func�on-
ing.

The cogni�ve-behavioral therapist uses various CBT 
techniques in working with the client/pa�ent, 
which include, among others:

•Socra�c dialogue – a method based on skillful 
ques�oning by the therapist, in a way that allows 
the client/pa�ent to independently iden�fy errors 

 or falsifica�ons in their own thinking. The method 
refers to the Greek philosopher Socrates, who 
became famous, among other things, for his char-
acteris�c way of discussing with interlocutors 
whose views he did not share. By simply asking 
ques�ons, he allowed them to discover logical 
fallacies in their own reasoning. One of the aids I 
use is called Traits on the Table. In which the child 
himself chooses the quali�es he thinks he has. It 
helps to iden�fy its strengths and weaknesses.

•Thought record – a method based on developing 
the ability to observe one's own emo�ons more 
carefully, consciously and at a distance. This is 
where the "emo�on thermometer" helps me, in 
which the child determines the degree of a given 
emo�on. From 1 to 10. 1 means a weak intensity of 
emo�on, eg; anger and 10 - means that this is a 
level of anger with which he can no longer cope.

•Homework they help in an empirical (experimen-
tal) way to examine and verify the beliefs. For 
example, if someone is deeply convinced that 
because of shame, "I can't ini�ate a conversa�on 
with others", they can set up a task together with 
the therapist to ask 5 random people about the 
�me, weather, direc�ons, etc. The tasks also help to 
consolidate and develop new skills and ways of 
coping,

•Exposure- in the case of anxiety disorders, expo-
sure means conscious, planned and deliberate 
exposure to the feared object (e.g., a spider, feeling 
short of breath, being in a closed room) to unlearn 
the fear reac�on, tame fear and learn to react in a 
more adap�ve way. The exhibi�on may take the 
form of, for example, gradual, controlled taming of 
the fear-producing object.

It can be said that as part of cogni�ve-behavioral 
therapy, the therapist and the client/pa�ent act as 
a research team and together look for subop�mal 
ways of thinking, feeling and behaving, as well as 
ways to change them most effec�vely and best for 
the client/pa�ent.

Conduc�ng cogni�ve-behavioral therapy on the 
basis of the Dalton plan gives amazing results. 
Students who create their own learning model are 
more crea�ve, and mo�vated. Once the responsi-
bility is given to the children,  they do not follow the 
teacher's instruc�ons, but strive to master the 
material themselves. Teachers are here compan-
ions in the child's/other's journey in development, 
both cogni�ve and emo�onal. They are "advisors 



on request" and "translators" for the child in his 
emo�onal development.

Teachers are mentors who, because they them-
selves are equipped with tools that help in develop-
ment, shape healthy and building habits of ac�on / 
development , and work and pass on to them a 
model of rela�onships with other people based on 
respect, coopera�on and responsibility.

Ph.D Barbara Czuba

psychologist, CBT therapist



Shenzhen Team of 
Mentors

Team of Dalton Mentors from Shen-
zhen Xinhua Dalton School, Interna-
tional Dalton School since 2016.

Community 
Mentor group and interna�onal teachers group 

Our daily Dalton prac�ce consists of four parts: Dalton Train-
ing Program, Study Contract, Mixed Aged Family System, 
Interna�onal Art Fes�val. into four parts, which are Dalton 
training system, study contract, mix-aged groups and interna-
�onal art fes�val. 

First of all, we’d like to thank Dalton Interna�onal for the enor-
mous help and support.  

What is more, few years ago, Dalton interna�onal came to 
visit our school in person. In order to implement Dalton 
educa�on by coaching the team of teachers and observing the 
classes.  Consequently, we learned why and how to put Dalton 
educa�on in everyday prac�ce. Although the situa�on is 
different now, we s�ll keep close touch with Dalton interna-
�onal by weekly online video mee�ng. 

A�er the mee�ng, mentor groups will share all the Dalton 
training knowledge to the whole school，such as "why" we 
implement this model of educa�on, "who" is our student,  
"how" are we implemen�ng Dalton influence and "what" are 
we teaching. 

Our daily Dalton prac�ce focuses mainly on study contract, it 
contains �me schedule with daily tasks, differen�ated tasks 
for every students, self assessment and evalua�on. Pictured 
here are the examples of Chinese study contract and Maths, 
English and other subjects. 



More have six big mix-aged houses which each has different characteris�cs. Each big house has four small 
families. Each family will have three themed classes each week: psychology, labour and ci�zenship. We have 
houses based ac�vi�es like camp-reading night, labour �me, Christmas family �me and fun sports mee�ng 
etc.

At last, our interna�onal teachers group shared their project for the art fes�val. The Interna�onal Art fes�val 
is intended to become an annual cultural highlight event for Dalton, a celebra�on of the richness and diversity 
of culture and crea�vity WORLDWIDE. This year the theme is Community. This Fes�val give the students a 
feeling of fellowship with others, as a result of sharing common a�tudes and interests in any art form (drama, 
music, visual art). The goal is to consolidate arts in the school's culture, making this community fes�val an 
event that the students can feel excited to show to the community . That is also a brilliant occasion to mani-
fest each child's uniqueness and individuality.

Furthermore, the song Dalton Feeling was shared by interna�onal teachers, wishing all the interna�onal 
Dalton schools sing this song together. We want to bring students and teachers together and create a feeling 
of real community. We want to do this by working on projects that involve Dalton teachers and students in 
different countries. It is a very happy song, which makes it memorable. Students recep�on has been very 
posi�ve, and they have been enjoying performing during some of my lessons. 

In conclusion, we Shenzhen Dalton school will keep learning and prac�cing Dalton quali�es. Furthermore, we 
wish all the Dalton schools will become be�er and be�er!



Dalton Mentors:
PAN Yishu
YU Moxian

from Wenzhou Dalton Elementary 
School, since 2017.

We have established connec�on with Dalton Interna�onal in 
2019, and thanks to all the guidance and support Dalton Inter-
na�onal generously provide us with, we have been growing 
and prac�sing with pride our own Dalton vision in numerous 
diverse ways. For us, star�ng with “Why” was crucial. Crea�ng 
our own image of Dalton philosophy was and s�ll is a 
challenge. For us, the most important was to understand 
“who” do we teach and “why” are we working with Dalton.

We learned a lot from the core values Dalton Interna�onal 
states, and we generated our School version of students’ 
objec�ves: Freedom, coopera�on, responsibility and self-dis-
cipline. They inherited the essence of Dalton’s values. We 
learned from Dalton’s prac�se, and based on our prac�cal 
situa�on we customized our implementa�ons and had record-
ed them in the handbook for the convenience of teachers. 

In our school, we use two important ways to realize the Dalton 
pillars in learning. By these two ways, we hope students can 
experience self-determina�on. So they can feel competent, 
autonomous and learn how to relate to the outside world. We 
help our students to find out by themselves who they are in 
connec�on with the others but also with themselves related-
ness. In order to achieve this in prac�ce we developed social-
iza�on and collabora�on on numerous different levels. We 
have some connec�on with the environmental protec�on 
organiza�on, police sta�on, etc. They will come to school to 
deliver speech during our morning assembly, to let students 
know more about our society. They will invite students to 
a�end kinds of social ac�vi�es. On school’s level we created 
Student’s Union, Mentor System among both teachers and 
students. Students run the Union by themselves. They collect 
opinions and also generates solu�ons to real school problems. 
In our school, we also have a caring seniors program, in which 
elder students take care of junior fellows in many ways. This is 
a very good way to learn sociability.

Focusing on “how”, we can firmly state that our how is the 
reflec�on of our vision on “why” we developed at the begin-
ning of our training with Dalton Interna�onal. The first way is , 
in our school we work with assignment contract. All of our 
students use this strategy to manage their homework. At this 
moment, we have developed it to many different models, for 
different grades of students, and various situa�ons of learn-
ing. We finished a provincial research project on how contract 
assignment raise self-determined learners, and is a brilliant 
way of enhancing students’ effec�veness with homework. The 
second is our study lab problem. It consists of four ma�ers:

In which we adopted many ways we learned from Dalton 
Interna�onal such as block period and reflec�on strategies. 
Every a�ernoon our students have a study lab lesson, in which 
they determine their tasks on their own, temple of learning 



and ways to cooperate with peers. Every month we 
have an organiza�onal day, in which our children 
plan their own work and set their own goals. A�er 
that, they reflect on their own learning process and 
check if they achieved their own goals.  Further-
more, we create lab spaces to allow more personal-
ized learning independently and coopera�vely. 

To assure that students grow up emo�onally and 
mentally healthy, we emphasized well- being in our 
school. We prac�se wellness of children in many 
ways to assure their physical health, and we let our 
students’ voices be heard. We found out that 
making agreements in many aspects of class man-
agement is undoubtedly efficient. Teachers and 
students makes agreements about the use of 
telephone watches, bed�me at night, exercise 
plans during recess �me and so on. The agreements 
are signed by students and they s�ck to it. 

To raise the habit of independent homework, we 
use assignment name boards. Students will hand in 
their homework on the shelf on the le�-hand side 
a�er finishing, wai�ng for teacher’s check and get 
personalized feedback. A�er checking, teacher will 
puts it on the right-hand side, wai�ng for students 
to correct their mistakes. Different grade’s class-
rooms adapt different ways, but quite crea�ve 
ways. 

From the past we also learned that the Dalton Plan 
elicits a new response from the child’s nature by 
invi�ng them to undertake the job in a way that 
appeals to his natural desire to learn in their own 
way and even in their own tempo. Therefore, we 
give each student their own class duty, such as book 
corner manager, snack manager, classroom design-
er, balcony manager, etc. 

We always encourage our students to be proud of 
themselves. In order to awake in our children intrin-
sic mo�va�on as well as wellbeing, we use “wall of 
pride”. Students bring their own work of pride and 
show up there. We intend to make them feel 
worthy and valuable of themselves. The “Shining 
-me” self-portrait walls also help to achieve that. 
Students are demonstra�ng their good personality 
or characters, for example, “I don’t like complain-
ing.” “I am helpful.”  Some class does the weekly 
reflec�on, like “a good thing I did this week”, 
student will reflect on his own and write it down. 

The class family album is a magic way to show and 
to remind the group honour how they grow up 

together. 

We firmly believe that Dalton is a way of living 
together and growing together. It helped us to 
develop more harmony in everyday school life and 
eliminate some issues with discipline among 
children. We have also observed that, we devel-
oped a healthy collabora�on and posi�ve team 
spirit. 

The school organize a plenty of student programs 
and ac�vi�es to create a living together community.

Our school has a farming resource which students 
go during the harvest season, they do the farm 
work, cook lunch by themselves, because we 
believe labour in educa�on is crucially important. 
Every May, we have the Bento week. During this 
week, students make their own lunch boxes in the 
early morning, and take them to school. 

We organize many art ac�vi�es. For example, we 
celebrate every new year by quick flashing, every-
one sing and dance together. We have Dalton 
drama fes�val every year on interna�onal 
Children’s day. Everyone on the stage is the super-
star that day.

Also, we have Dalton blossom Fes�val, on that day, 
every dress beau�fully and say nice words and do 
nice things, we use our eyes, to find beauty, and 
fulfill beauty.

We regularly have school flea market. Our students 
organize fashion shows like balloon fashion show, 
environmental fashion show, etc. 

We have a mini bus in our campus, in fact it is a 
souvenir store. We have our school souvenirs sold 
each week by student union. 

Our students also help the community around us to 
solve problems. We recently had this  sharing-hel-
met project. Every student and people around 
could borrow the helmets, which is coloured by 
students, when they ride on scooter or motobike of 
their parents, to keep safe.

Helen Parkhurst said, Experience is the best and 
indeed the only real teacher. Pupils should be given 
the chance to acquire the art of study before they 
can be expected to learn. We did a lot of project 
based learning programs all these years, a project 
not only s�mulates intellectual but also social and 
emo�onal development. Those projects helped 



students to know the world, and learn to care 
about themselves, others and their community.

We create opportuni�es for children’s holis�c 
development, becoming responsible, coopera�ve 
and self-aware ci�zen of this century. 

We try to protect the river nearby by doing the 
program, and we visit hospitals, and visit animal 
protec�on unit, donate our money which was 
collected by the charity sale.

Our parents also stand together. We have our 
parents union, parent teachers, and also we orga-
nize parents book clubs, and blue jacket parents 
volunteers who help with the traffic outside the 
school gate. They help our children in many ways.

Being a teacher in Interna�onal Dalton School, 
helps us to raise independent, responsible, cooper-
a�ve and reflec�ve child. Our main target is to 
create environment in our school where every 
person is inspired to grow crea�vely, discovering 
their own strengths and weaknesses.

Our Mo�o is: Dalton is a way of living. We learn, we 
grow up and we live together. 
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