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8. Dalton on 2nd stage | Dalton na 2. stupni
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Univerzita Pardubice - Theo Thijssen Academie Utrecht
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Dalton Experience and New School
Legislation
Marie Klusonova

zastupce feditele Odboru Skolstvi Magistratu
mésta Brna

It seemed to take too much time and
several failures to introduce new school
legislation; fortunately, the public has
waited to see the new school legislation being put through
in the 2004 autumn. The new so called “School Act” was
published in statue book, which with validation since
January 1, 2005.

New school legislative concerns regional school system,
meaning education from pre-school, primary, over secondary
to higher-special (except university) education.

Another extraordinary situation within the school resort is
the size of the reform content. This continually scares school
headmasters and other professionals in the regional school
administration. A necessary question arises: Is it possible to
imply effectively such a fundamental norm without making
mistakes from not understanding or misunderstanding the
context? Implementing the new school acts was even more
complicated because the executive directives were issued
gradually and long after the acts came to force.

Such a fundamental change in educational politics brings
many questions. These include also questioning the way
of how to begin writing the school curriculum and seeking
the necessary information. Activities of Czech Dalton
Association could be an inspiration. The schools may learn
a lot from a long-term cooperation within “Brno-Utrecht
Educational Project’, which have taken place for the last
ten years, and included almost 500 Czech teachers not only
from Brno. Visiting Utrecht Dalton primary and secondary
schools, the Czech teachers realized that Dalton education is
neither a stiff, nor a withdrawn system; they could recognize
it is exactly the other way: open and ready to include new
inspirations; they could experience that the basics of Dalton
Plan (responsibility, independence and collaboration) lead
child to deserved key competences which represent a mixture
of knowledge, skills, abilities, attitudes and values important
for any individual interested in taking a reasonable position
in the society. It is obvious that the educational contents or
school activities must be part of creating such a mixture. Even
the factual curriculum is understood as one of the means of
gaining the performance-oriented key competences in, so
called, Expected results.

The Dutch Dalton schools invited Czech teachers not only
to experience the educational process and observe the
children learning to be responsible, a skill necessary for
their professional life, or to be self-reliant and recognize
each others abilities. They could learn a lot about school
organization and administration; they saw various school
and classroom managements. They could also discuss all
those ideas with their Dutch professionals and counterparts
on work-meetings.

I would like to thank to all the partners who have been
organizing all those friendly, constructive and inspiring
meetings for Czech colleagues. | would like to thank them
for their professionalism, helpfulness, initiative and not in
the last, their almost super-human endeavor. | believe that
mutually open discussion is a promising start-point for
a qualitative change of the Czech school system.

Daltonské zkusenosti a novd skolskd
legislativa

PhDr. Marie Klusoriovd

zdstupce feditele Odboru skolstvi Magistrdtu mésta Brna

Moznd az po pfilis dlouhém cekdni a nékolika netispésnych
pokusech vlddy prosadit novou skolskou legislativu se
odbornd verejnost u nds kone¢né doc¢kala a na podzim roku
2004 vysly ve Sbirce zdkondi tri, tzv.Skolské zdkony, které zacaly
platit od 1. ledna 2005. Kromé samotného skolského zdkona
¢.561/2004 Sb, jehoz uplny ndzev je zdkon. o pfedskolnim,
zdkladnim stfednim a vyssim odborném a jiném vzdéldvani,
se jednd jesté o zdkon & 562/2004 Sb., kterym se méni nékteré
zdkony v souvislosti s prijetim $kolského zdkona a zdkona
¢. 563/2004 Sb., o pedagogickych pracovnicich a o zméné
nékterych zdkond.

Novd prdvni uprava se tykd regiondlniho $kolstvi, tedy
oblasti vzdéldvdni od predskolniho, pres zdkladni, stredni,
vys$si odborné, véetné vzdéldvdni zdjmového, zdkladniho
umeéleckého az po poskytovdni Skolskych sluZeb ve skoldch
a skolskych zatizenich. Dalsim jevem, v resortu skolstvi,
neobvyklym je obsahovost pfijatych norem, coz stdle
vyvoldvd urcité obavy u feditelti kol a dalsich pracovniku
regiondlniho Skolstvi. Otdzkou je, zda je moZné takto
rozsdhlou normu efektivné aplikovat bez rizika chyb
plynoucich z nepochopeni nebo nastaveni nesprdvnych
souvislosti. Aplikaci skolskych zdkont komplikovala jesté
dalsi okolnost, kdy provddéci predpisy byly vyddvdny
postupné a pomérné se znaénym zpozdénim po nabyti
ucinnosti skolskych zdkond.

Zdkonem ¢. 561/2004 Sb.skolskym zdkonem, se do vzdéldvaci
soustavy zaved| novy systém kurikuldrnich dokumentd pro
vzdéldvdni Zdki od 3 do 19 let. Stdtni droveri v systému
kurikuldrnich dokumentd predstavuji Ndrodni program
vzdéldvdni a rdmcové vzdéldvaci programy. Ndrodni
program vzdéldvdni vymezuje pocdtecni vzdéldvdni jako
celek, ramcové vzdéldvaci programy vymezuji zdvazné
rdmce vzdéldvdni pro jeho jednotlivé etapy — predskolni,
zdkladni a sttedni vzdéldvdni. Skolni trover predstavuji
Skolni vzdéldvaci programy, podle nichz se uskutecriuje
vzdéldvdni na jednotlivych Skoldch.

Ndrodni program vzdéldvdni, rdmcové vzdéldvaci programy
i $kolni vzdéldvaci programy jsou verejné dokumenty
pristupné pro pedagogickou i nepedagogickou verejnost.
KaZdd skola by méla zacit pracovat podle viastniho skolniho
vzdéldvaciho programu nejpozdéji od 1.9.2007.

Takovd zdsadni zména ve vzdéldvdni s sebou pfindsi
i mnoho otdzek, jak s pfipravou skolniho vzdéldvaciho
programu zadit, a kde potfebné poznatky ziskat. Jednou
z inspirativnich moZnosti jsou aktivity Asociace ¢eskych
daltonskych skol, diky kterym, v rdmci ,Brno- Utrecht
Educational Project’, ziskdvalo zahraniéni zkuSenosti
za obdobi 10 let téméf 500 pedagogti nejen z Brna. Pri
ndvstévdch utrechtskych zdkladnich i stfednich skol si mohli
cesti ucitelé ovérit, Ze daltonské vyucovdni neni strnulé
a uzavrené, ale naopak je oteviené a pripravené prijimat
vécinové, a Ze Zdsady daltonského pldnu (zodpovédnost,
samostatnost a spoluprdce) vedou dité k ziskdni klicovych
kompetenci, které predstavuji souhrn védomosti,dovednosti,
schopnosti, postoji a hodnot duleZitych pro osobni rozvoj
a uplatnéni kazdého clena ve spolecnosti. Je samoziejmé, ze
k utvdreni a rozvijeni klicovych kompetenci musi sméfovat
a prispivat veskery vzdéldvaci obsah, i aktivity a cinnosti,
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které ve skole probihaji. Rovnéz ucivo je nové chdpdno jako
prostiedek k osvojeni ¢éinnostné zamérenych ocekdvanych
vystupd, které se potupné propojuji.

V holandskych $koldch dostali nasi pedagogové moznost
nejen nahlédnout do pedagogického procesu a vidét,
jak se déti uci nést zodpovédnost, kterou od nich bude
spolec¢nost vyZadovat nebo jak v samostatné prdci objevuji
své schopnosti, ale i pFileZitost sezndmit se s organizaci
a chodem skoly, a také prostor dané problémy pfi pracovnich
setkdnich konzultovat.

Oveérené, praktické zkusenosti casto ddvaji nasim ucitelim
tu nejlepsim odpovéd na otdzky, které v soucasnosti tizi nasi
odbornou i laickou verejnost v oblasti dalsiho smérovdni
vzdéldvadni, pfipadné naznacuji cestu, kde je mozZné odpovédi
hledat.

Rdda bych podékovala viem partnerim, ktefi tato
konstruktivni, podnétnd a mild pracovni setkdni pro nase
pedagogy pripravuji, za jejich profesni odbornost, vstricnost,
iniciativnost a v neposledni fadé i za jejich nevsedni osobni
nasazeni. Véfim, Ze vzdjemné oteviend vyména zkusenosti
mezi jednotlivymi partnery, je pfislibem kvalitativni promény
naseho $kolstvi.

Brno-Utrech Educational Project:
A Brief Information

Vladimir Moskvan
Chairman of Czech Dalton Association

Dalton Educational Project was founded
as a part of “Brno-Utrecht - sister cities”
city-link twelve years ago. It belongs
among the most successful within
many fields of cooperation.

Czech Steering Committe (Milo$ Sifalda, Jana Sancova,
Vladimir Adam, Josef Filous, Vladimir Moskvan) regularly
coordinates and plans activities for next periods.

Dutch coordinators are Mr. Roel Roehner, Hans Wenke,
and Hans Marcelis. Cooperation between the two
organizing bodies allowed to 500 Czech school teachers
a week short-term attachment in Utrecht (the numbers
come from 1994-2005).

Founding Czech Dalton Association meant a significant
step to introduce Dalton educational method both
to Brno and Southern Moravian Region. The CDA has
a residence at ZS and MS Husova 17; founding schools
were ZS Husova, Z5 Chalabalova, Z5 K¥idlovicka and Z5
Muténicka.

Regular conferences are considered to be the most
important tool to introduce Dalton method. This year,
there is the already 10th International Dalton Conference
taking place in May in Brno. The average number of
conferences participants oscillates round 200 Czech and
50 foreign teachers visiting.

Dalton International (www.daltoninternational.org) is
an active international network that connects schools
and institutions. It includes both primary and secondary
schools with other educational institutions, especially in
Europe; the network uses also city-links of Brno (Brno-
Utrecht, Brno-Leeds, Brno-Stuttgart, Brno-Poznari, Brno-
Rennes etc.)

Dalton International cooperates with colleagues from the

Netherlands, Austria, Slovakia, Hungary, Northern Ireland,
England, Norway, Russia etc. Further, the Czech schools
cooperate with partner-institutions in the USA (New York),
Australia (Sydney), Japan (Tokyo, Nagoya) and China
(Shenzhen, Shanghai).

Central-European cooperation follows the axis of Brno-
Vienna (Europa School Vienna), Gydrszemere/Gyér and
Slovakia. The cooperation with Central European partners
is really dynamic which proves school contacts within
the CERNET-CERNEDA (division-name CERNEDA is from
combination of CERNET and DAlton).

There are more than 15 schools in Brno included into
intensive methodic cooperation. Among the most active
schools, there belong ZS Husova, ZS Chalabalova, ZS
Kfidlovicka, ZS Masarova, ZS Jana Babaka, ZS Antoninska,
ZS Horacké namésti and others.

There are more than ten other schools cooperating
actively in the Southern Moravian Region with Brno
Dalton Center. The Czech Dalton Association has been
contacted by more than 150 schools from all over the
Czech Republic.

Moreover, the Czech Dalton Association closely cooperates
with these institutions: Czech School Inspection, Masaryk’s
University in Brno (mainly Department of English,
Department of the Dutch, Faculty of Arts — Department
of Pedagogy), University of Pardubice, Advice Center
Utrecht, Academie Baden, Educational Institute in PreSov
and others.

The cooperation resulted in various concrete materials
published — annual both international and national
conference collections, three translated textbooks that
help to the faculties, Dalton International Magazines
(2004, 2005) and school-evaluation materials for Czech
School Inspection.

The most interesting actions planned for the 2006 include
translation of textbook HALLO DALTON and publishing
Daton International Magazine 2006, organization of
jubilee 10th International Dalton Conference in Brno
with participation of important educators from about 10
countries.

The Czech Dalton Association would like to start active
contacts with other Brno city-links.

Dalton Educational Project

Viadimir Moskvan
Preziden Asociace ceskych daltonskych kol

Dalton Educational Project vznikl na bdzi spoluprdce mezi
mésty Utrecht a Brno pred 12 lety. Dnes predstavuje v Sirokém
spektru spoluprdce jednu z nejuspésnéjsich oblasti.

Cesky Fidici vybor/Czech Steering Committe (Milos Sifalda,
Jana Sancovd, Vladimir Adam, Josef Filous, Vladimir
Moskvan) pravidelné koordinuje a pldnuje aktivity na dalsi
obdobi. Koordindtory za mésto a provincii Utrecht jsou Roel
Roehner, Hans Wenke a Hans Marcelis. Spoluprdce Ceského
ridiciho vyboru a vyse uvedenych holandskych koordindtort
umoznila vyjezd 500 ceskych pedagogu na tydenni stdz do
Utrechtu.

Evropskymi koordindtory jsou Juergen Peters (Rakousko),
lldiko Tdr (Mad arsko) a Derek Holden ( Severni Irsko).
Vyznamnym impulsem k rozsifeni daltonskych $kol v Brné
a Jihomoravském kraji bylo zaloZeni Asociace ceskych
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daltonskych $kol se sidlem v Brné na Z$ a MS Husova
v roce 1996. Zaklddajicimi ¢leny byly skoly ZS Husova, Z$
Chalabalova, ZS Kfidlovickd a ZS Muténickd.
Nejvyznamnéjsim ndstrojem k rozsifovdni principt
daltonské metodiky jsou pravidelné konference.
10. mezindrodni konference ceskych daltonskych skol v Brné
nabizi prostor pro aktudini trendy - RVP, SVP, autoevaluace,
spoluprdce s CSl. Jednotlivé konference pravidelné navitévuje
prumérné 200 ceskych a 50 zahranic¢nich pedagogti z vice
nez 10 zemi.

Dalton International (www.daltoninternational.org) je
aktivni mezindrodni sit spolupracujich $kol a instituci.
Zahrnuje zdkladni a stredni skoly a rlizné vzdéldvaci instituce
zejména v Evropé a vyuZivd také partnerské kontakty mésta
Brna (Brno-Utrecht, Brno-Leeds, Brno-Stuttgart, Brno-
Poznari, Brno-Rennes atd).

Dalton International aktivné spolupracuje s kolegy
z Holandska, Rakouska, Slovenska, Mad"arska, Severniho
Irska, Anglie, Norsko, Ruska atd. Ddle ceské skoly spolupracuji
spartnery v USA (New York), v Austrdlii (Sydney), v Japonsku
(Tokyo, Nagoya) a Ciné (Shenzhen, Shanghai).
Stfedoevropskd spoluprdce probihd na ose Brno, Viden
(Europe School Vienna), Gyorszemere/Gyor a Slovensko.
Zejména spoluprdce se stfedoevropskymi partnery je velmi
dynamickd, svéd¢i o tom kontakty brnénskych skol v rdmci
projektu CERNET-CERNEDA (pozndmka: divize CERNEDA je
kombinace slov CERNET a DAlton)

V Brné je zapojeno do intenzivni metodické spoluprdce
vice nez 15 skol. Mezi nejaktivnéjsi patfi ZS Husova,
ZS Chalabalova, ZS KFidlovickd, ZS Masdrova, ZS Jana
Babdka, ZS Antoninskd, ZS Hordcké ndmésti a dalsi.
VJihomoravském krajivice nez dalsi desitka Skol velmi aktivné
spolupracuje s brnénskym daltonskym centrem. Asociaci
Ceskych daltonskych skol kontaktovalo profesiondlné vice
nez 150 kol z celé Ceské republiky.

Asociace ddle tUzce spolupracuje zejména s témito
institucemi: Ceskd $kolni inspekce, Masarykova univerzita,
(PF katedra anglistiky, FF katedra Nederlandistiky, FF katedra
pedagogiky), Univerzita Pardubice, Advice Centrum Utrecht,
Akademie Baden, Vzdéldvaci centrum PreSov atd.

Mezi zajimavé konkrétni vystupy spoluprdce patii sumdre
ndrodnich i mezindrodnich konferenci, tii preloZzené
ucebnice, které slouzi u¢itelim ve $koldch a studentim
na fakultdch, metodické rocenky Dalton International,
autoevaluaéni materidl pro CSl a rGiznorodé daltonské
materidly pouzivané v jednotlivych skoldch.

Philosophy in Fiona
Carolyn Williams

Headmaster First Programme — Ascham,
Sydney

One definition of a classical education
is that based on Language which is
organised in a systematic and rigorous
fashion and also includes art and music.
Early philosophers such as Aristotle regarded rigorous
study as important as it would develop virtue in the
students. He defined virtue as the ability to act in
accordance with what one knows to be right. Socrates
believed that happiness came from leading a good life

and constantly asked questions about what was good and
what was bad. His challenging questions finally brought
about his demise.

In Fiona, Philosophy is designed for Grades 3 and 4
to provide opportunities for the girls to develop their
thinking. In what we call our community of inquiry, it is
possible to develop trust and respect, based on dialogue.
With just a few rules the class monitors itself and takes
responsibility for each meeting. OPAAT - one person at
a time - ensures that the contribution of each speaker
is valued. SPLAT is the word used to ask a person to
speak loudly and clearly. Because is the magic word as
the giving of reasons to support statements is basic to
discussions. At the beginning of each lesson the girls will
automatically sit in a circle which allows everyone to be
seen and everyone to be equal.

Critical listening is practised so that each member of the
class is able to consider what has been said. She may
agree or disagree, giving reasons for her personal point of
view. Disagreeing with the ideas of another child does not
mean that she is not your friend. The girls easily accept the
right of each person to express her opinion.

With the rules set, it is easy to find topics for discussion.
Frequently these arise from books read or from real life
situations. Australian books, especially picture books, are
used extensively and provide a rich source of philosophical
questions. After a story has been read to or by the class,
any girl may pose a question which she then ‘owns’. If
several girls ask similar questions, class members may
categorise them so that these can be discussed together.
The class searches for an answer or opinion, ‘the truth; as
constructed by the group.

Discussions can be detailed and lengthy but there are
definite strategies that will distinguish the type of thinking
that leads to deeper thinking and ‘reasonableness’. These
strategies involve giving good reasons and being able to
distinguish good reasons from bad; being open-minded;
‘sticking to the point’; asking questions; listening to others;
looking for alternatives and possibilities; being consistent;
being able to recognise and acknowledge various points
of view. The list is extensive but it is interesting also to
consider what topics are identified and discussed by the
girls. These could include - what is real?, friendship, love,
right and wrong, lying, sharing......

At the beginning of Grade 3 girls are asked what they
consider Philosophy lessons may be about. Answers
range from‘learning about the world’ ‘finding out about
Ascham; ‘doing; more complicated stuff’to ‘thinking about
things" By the end of Grade 4 girls understand how their
skills and confidence have developed but may not really
appreciate all they have gained.

Current Grade 4 Fiona girls have made these comments
about Philosophy:

Philosophy is about sharing ideas and learning in different
ways, not just one.

Philosophy is about creative thinking.

...sharing ideas and thinking quickly...

...it is very simple..huge activies that are fun. | like
thinkagrams.

Philosophy is about ways to learn and think in different
ways especially with problem solving.

Philosophy is fun and learning how to think with strategies
and different ways to think.

..working together and thinking in groups...
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In an increasingly complex and uncertain world girls
will benefit from an ability to think creatively, flexibly
and imaginatively. Although it is brief the Philosophy
programme in Fiona allows girls to develop these skills in
a safe yet demanding environment.

Hodiny filozofie v daltonské skole
Ascham Sydney

Carolyn Williams

feditelka First Programme — Ascham, Sydney

Klasické vzdéldni vychdzi z jazykového vzdéldni, ve kterém
jejazyk uspofdddn systematicky a jeho soucdsti jsou také
kresba a hudba.

Anticti filozofové, napfiklad Aristoteles, definovali Cistotu
jako schopnost chovat se podle toho, co jedinec povazuje za
sprdvné. Sokrates zase véfil, Ze Stésti vychdzi z toho, jakym
zpusobem c¢loveék Zije svij ,sprdvny Zivot” Neustdle si musi
kldst otdzky, co je dobré a pro¢. Oteviend mordlni vyzva
tohoto filozofa nakonec znicila.

Ve Fioné se filozofie u¢i v Grade 3 a Grade 4. Snazime se zde
dévcatim nabidnout moznost rozvijet své viastni mysleni,
duvéru a respekt. BEéhem dialogu se uci v tzv. komunitdch
otdzek (community of inquiry). Diky velice jednoduchym
pravidlim prdce se tfida kontroluje sama, za kazdou
¢innost také prebird zodpovédnost. OPAAT — osoba urcend
pro danou hodinu - zajistuje, aby byl prispévek kazdého
debatéra ocenén. Slova SPLAT se pouZivd k upozornéni, aby
se mluvilo hlasitéji a zietelnéji. Kouzelnym slivkem setkdni
je slovo PROTOZE - vysvétluje argumenty a je tak zdkladem
kazdé diskuse.

Kazdy ¢&len skupiny se u¢i uméni kriticky vnimat, takze
vsichni maji mozZnost zvdzit, co bylo prdvé feceno. Mize
bud souhlasit, nebo nesouhlasit, mize dodat vlastni
argumenty a ukdzat tak, co si mysli. KdyZ nesouhlasi se svou
kamarddkou, neznamend to vsak, Ze jiz nenijeji kamarddkou.
Dévéata snadno prijmou prdvo kaZzdého ¢lovéka na vyjadreni
vlastniho ndzoru.

Na zdkladé zadanych pravidel je snadné najit téma diskuse.
Casto rozmlouvdme o knihdch, které divky ¢tou, jindy se
bavime o zivoté. Pouzivdme predevsim obrdzkové knihy,
protoZe poskytuji dostatek ndpadu pro filozofovdni. Po
prelteni ukdzky poloZi divka otdzku, kterd ji potom ,patri”.
Pokud se nékterd déviata zeptaji na stejnou véc, skupina se
muZe rozhodnout spojit jejich otdzky do jednoho tématu
a prodiskutovat je jako celek. Hledaji odpovéd'na otdzku,
ndzor nebo vseobecnou ,pravdu’; na které se shodne celd
skupina.

Nezdvisle na délce nebo podrobnostech rozebiraného
tématu se diskuse Fidi urcitymi pravidly, kterd odrdZi
Lspravny” zptisob mysleni a jeho ,patficnost” Mezi tato
pravidla patfi napriklad podloZeni argumentu spravnymi
divody nebo schopnost rozpoznat Spatné argumenty od
dobrych. Vedle téchto pravidel uplatriujeme objektivitu
a neodbihdni od tématu. Zdkyné jsou povinny se ptdt,
poslouchat druhé, hledat alternativy a moZnosti, logicky
navazovat, uvédomovat si a respektovat riizné thly pohledu.
Mezi obvykld témata patii napr. co je redIné, prdtelstvi, Idska,
sprdvné a spatné, lhani, sdileni ...

Na zacdtku vyuky v Grade 3 déviata poZdddme, aby se
pokusila sama odhadnout, o cem budou hodiny filozofie.

i

Odpoveédi se velmi lisi — od ,dozvime se o svété

pres ,zjistime

premysilet o vécech” Na konci Grade 4 dévcata uZ chdpou, jak
se rozvinuly jejich schopnosti, ale nemusi jesté pIné docenit
vse, co se naucily.

Letosni ro¢nik starsich Zdkyri hodnotil hodiny filozofie témito
slovy:

- filozofie je o tom, Ze se délime o své ndpady a ndzory
a ucime se rtiznymi zplsoby, ne jenom jednim...

- filozofie je o kreativnim mysleni...

- délime se o ndzory a myslime rychle ...

- je velmi jednoduchd a déldme tak hodné zajimavych
a vtipnych véci, libi se mi mysl smy¢éky (z anglického
thinkagrams)....

- filozofie je o rliznych zptsobech uceni a mysleni, predevsim
feseni problémi..

- filozofie je legrace, u¢ime se, jak myslet pomoci strategii
a riznych zplsobi mysleni...

- spoluprdce a premysleni ve skupindch ...

Velké plus budou mit divky, které umi kriticky, tvofivé
svéteé.

PrestoZe jsou osnovy hodin filozofie pomérné strucné,
umoZznuji dévcatum, aby se jejich schopnosti rozvijely
v bezpecném, ale pracovné ndrocném prostredi.

Self evaluation, the basis for quality
improvement

Roel Roehner
President of Dalton International

Educational governance.

Is it a hype or does it indicate that the
governing bodies all over the world
want to have more influence on the
quality of education?

Educational governance is not only in
the Netherlands a hot item.
Educational governance seems to be an international
eclecticism.

Atone hand the individual schools (or is it better to say the
directors of the schools?) have got more responsibilities
but on the other side they have to justify more and more
to governing bodies. New regulations and measures are
sometimes confusing.

In this context I've red a kind of verdict of a Canadian
professor Ken Leatherwood :

School leaders can be excused for feeling that they have
been pulled in many different directions simultaneously.
Why?

Because they have been pulled in many different directions
simultaneously.

In the trend of decentralisation, (and in a certain way it
is an example of a top — down construction), one thing
is very clear : it shall not reshape the educational process
atall.

If the health care system produces outcome data on the
health of the patients, what exactly is the outcome of the
educational system ?
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The results of the final examination ?

A good social - pedagogical climate ?
Social integration in a multi cultural society
A strong financial management ?
Transparency of the account ?

A healthy personnel policy ?

A satisfied inspector ?

Educational governance can be an instrument to have
influence on the quality of education.

And the most important question is : who is responsible
for the quality of education?

My simple answer is : the teacher in the classroom.

Those are the professionals, the facilitators, the
pedagogues, the coaches,

the quality makers.

But in the daily practice in the school, a heterogeneous
group any team of quality makers is still not a guarantee
for good education.

Such an heterogeneous group of teachers look like
a beautiful archipelago, nice isles but a lot of water in
between and very complicated to connect.

When a director of a school wants to have influence on
the educational quality of the whole school, he/she must
focus on the task of educational leadership.

There must be a professional division in two main tasks
:the management (how complex it may be) and the
educational leadership.

If the director of the school wants to be a quality maker
too, he/she must leave the office frequently to observe the
processes and to work on the floor.

Sitting in his office the profession of an average manager
is not adventurous. The problems are predictable and
almost the same every year.

This manager is pursuing the ‘status quo’.

By preference no problems, no changes, no development.
This manager is in his authority focussed on average
results : a financial balance, not too much non-attendance
of teachers and he prepares properly the visit of the
inspector.

Every year the manager utters a breath of relief when
summer holidays are fetched without accidents.

Much happened, nothing changed.

(see : Magazine Dalton International 2005)

But the educational leader is part of a dynamic process.
He can adept new situations and recognizes valuable
initiatives on the floor.

If the director of the school is only mastering the
management problems, it will have at last a negative
effect on the quality of the education.

Educational leadership is stimulating the human power,
is making a team out of a group of quality makers and
stimulate them to be involved with the future of their
students.

By the way I've got the very interesting brochure from
Stuttgart ‘Leitfaden zur Selbstevaluation an Schulen’.
Stuttgart is one of the partner cities of Brno.

That brochure gives a lot of criteria to use self evaluation
in order to improve the quality of the education.

The starting point here is : QUALITY MANAGEMENT.

The same term ‘Qualitdtsmanagement’is used in Austria.

Director and teachers has to think about the innovation
of education. It can be done in the own school, but
even better in contact with other schools. International
exchanges make that process more attractive and
valuable.

In Dalton education we are still able to make innovative
new steps thanks to the fact that the basic concept is so
clear.

Some schools formulated their ‘mission statement’

I think that nowadays every the school has to explain at
least the educational mission. But the risk is that it is only
a slogan used for PR reasons. It is only a nice label.

An educational concept is much stronger than a mission
statement.

The educational reformers of the last century constructed
the fundament of student centred education.

Perhaps you can say that “Respect the child” was Helen
Parkhurst’s mission statement.

But she worked it outin a complete concept that promotes
adaptive education.

AndbecauseHelen Parkhurstdidn't prescribed regulations,
we are able to actualize the Dalton concept frequently.
Dalton has proved to be suitable to the movements
society made the last hundred years.

New visions on differentiated education, recognizing
learning stiles, multiple intelligences are suitable to the
new generation of students.

Teachers has to adapt the attitude of the ‘multi tasking’
Homo Zappiens.

But the question is are teachers competent to work with
the new generation of students.

As you know from the well known model of Spencer &
Spencer, competences are recognizable like an iceberg.
We only see 10% of the competence of our colleagues.
Teachers always talk about what they do and how they do
it, but never about why they do it.

How can a team of teachers work together on the
improvement of the educational quality?

As you probably know | work in Holland with teams of
teachers.

Sometimes | am asked to investigate the competences of
the teachers within the frame of Dalton.

The technique | use, is to formulate the basic / kernel
competences which are necessary for Dalton teachers.
Four main frames are relevant :

o A:giving students responsibility

o B:stimulating the development of self reliance

o C:arranging co-operation

o D:respecting differences between students

Several small groups of teachers must formulate in
common discussion three most relevant competences in
each category to fulfil the Dalton premises.

After this first round we connect the outcome of the
different groups and must find an agreement with the
whole team of teachers for three relevant competences.

It is very nice that teachers discover that it is much easier
to formulate the competences for co-operation than to
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bring it into practice during the discussion.

After this procedure every individual teacher must make
an own ‘personal development planning.

It means that every teacher can write down the own
strong competences, but can also indicate the weaker
competences.

Itis the start of an active process, because the individual
differences in competences can be used as a team
development process.

Professional consultancies, class visits and common topics
for further training with external experts is the direct
effect.

In a workshop during the next Dalton conference in Brno,
| plan to give a workshop with this procedure.

Finally | want to say that the procedure of self evaluation
is the most important strategy to make the quality of the
education more transparent.

Self reflection is a good way to motivate students, but it
can give teachers a chance grow in their profession.
Teachers must learn to formulate their professional
experiences and help each other by exchange of these
experiences.

The success of innovation depends on the exchange of
thoughts.

And this is exactly what Hans Wenke and | try to stimulate
in Holland.

And if that happens on an international platform it always
give more inspiration, is more effective and is it suitable to
one of the main ideas of Helen Parkhurst : co-operation.
Dalton International stimulate these initiatives of the
exchange of thoughts.

The Dalton concept was never isolated as the intellectual
property of private persons or institutes.

The Dalton concept is too valuable to restrict the
development.

Expertise can only maintain as long as it is shared with
others.

Sebehodnoceni: zdklad uspésného
pokroku

Roel Roehner
prezident organizace Dalton International

Vlddy a vzdeéldni

Zdd se ndm to, anebo se na celém svété snazi stdtni kontrola
ziskat dohled nad kvalitou vzdéldni?

pouze v Holandsku. Spise to vypadd, jako by se jednalo
o mezindrodni fenomén. Na jedné strané jsou jednotlivé
Skoly (nebo jejich reditelé?) stdle zodpovédnéjsi, na strané
druhé ale musi stdle Castéji vysvétlovat svd rozhodnuti. Nové
predpisy a narizeni plisobi nékdy chaoticky.

Neddvno mé zaujal vyrok kanadského profesora Kena
Leatherwooda:

Predstavitelé vedeni skol mohou mit pocit, jako by je
natahovali na skripec, a do riiznych stran a najednou.
Tento dojem jim muzeme odpustit. Pro¢? Na skripec je totiz
natahuji - do riznych stran a najednou.

Zdkladni predpoklad decentralizace systému (kterd

v podstaté vypadd jako stavba od stfechy) vsak musi zistat
zachovdn: decentralizace nesmi proménit vyucovaci proces.
Efektivitu zdravotnictvi miZeme hodnotit tfeba podle zdravi
pacientu. Jakd vystupni data ale nabizi vzdéldni?

Vysledky zdvérecnych zkousek?

Dobré socidlné-pedagogické klima?

Socidlni integraci v multikulturni spole¢nosti?

Dobré finanéni zdzemi?

Prihlednost tcetnictvi?

Spokojenost zaméstnancii?

Spokojenost inspektora?

Kontrola vzdéldni mdize ovlivnit kvalitu vzdéldni.
vzdéldni?

Jednoduchd odpovéd: ucitel ve tride.

To jsou oni profesiondlové, sparing-partneri, pedagogové,
trenéri, ti, ktefi vytvdri kvalitu.

Jak ale vypadd kazdodenni praxe ve Skoldch? Jakykoliv
heterogenni tym kvalitnich uciteld jesté neni zdrukou
dobrého vzdeéldni.

Tym sice vypadd jako prekrdsné souostrovi plné GZasnych
malebnych ostriuvkd, ale stdle je mezi nimi more a neni
snadné jednotlivé ostrivky propojit.

Chce-li feditel ovlivnit kvalitu vzdéldni na své $kole, musi
se soustredit na vedeni vzdéldni. Musi zcela profesiondlné
rozlisovat mezi dvéma hlavnimi rolemi: roli manaZera a roli
vedouciho vzdéldni.

JestliZze chce i feditel patfit mezi tvirce kvality, musi opustit
svoji kanceldr a sledovat procesy a prdci na své skole. Sedét
v kanceldfi a fungovat jenom jako ekonomicky manazer
neni dobrodruzstvi. KaZdy rok se fesi témér totozné problémy
a lze je tedy snadno predpovidat. Takovy manaZer udrZuje
ve skole jen status quo — vyhybd se problém(m, nic neméni,
nic nerozviji.

Soustredi se pouze na bézné vysledky prdce: financni
rozvahu, neabsentujici sbor a dobre pripravenou skolu pro
ndvstévu inspekce. Pokud se podari bez nehod preZit skolni
rok od prdzdnin do prdzdnin, spadne mu kdmen ze srdce.
Hodné se toho stalo, mdlo se ale zménilo. (viz rocenka
Dalton International 2005)

Ale manaZer pro vzdéldni je souldsti dynamického procesu.
MuzZe se adaptovat na nové situace, vsimd si duleZitych
podnéti v procesu ucent.

Jestlize se reditel Skoly vénuje pouze manaZerskym otdzkdm,
kvalita vzdéldni bude ovlivnéna negativné.

ManazZerovdni vzdéldni znamend povzbuzovdni lidi,
znamend budovdni tymu ze skupiny tvurcd kvalit, znamend
to podnécovat je, aby se stali soucdsti budoucnosti svych
studentd.

Jen tak na okraj: dostala se mi do rukou velmi zajimavd
publikace ze Stuttgartu ‘Leitfaden zur Selbstevaluation
an Schulen” Stuttgart patfi mezi partnerskd mésta Brna.
Jejich publikace nabizi mnoho kritérii pro sebehodnoceni,
které by vedlo ke zlepseni kvality vzdéldni na skole. Prvnim
bodem kritérii je Managment kvality. Stejny termin pouzivd
i rakouské skolstvi:,,Qualitdtsmanagement’.

Reditel skoly i ucitelé by méli hledat odpovéd na otdzku,
jak kvalitu vzdéldni zlepsit. Mohou se o to pokouset na své
vilastni $kole, ale mnohem lepsi je inovovat ve spoluprdci
s dalsimi skolami. Mezindrodni spoluprdce na inovaci skol
zvysuje atraktivitu a hodnotu celého procesu.

Diky tomu, Ze koncept daltonského vzdéldvdni je ve své
podstaté jednoduchy, mohou se daltonské skoly neustdle
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vyvijet. Nékteré uz definovaly svoji koncepci vyuky.
Domnivdm se, Ze v dnesni dobé by uz méla kazdd $kola
pfinejmensim vysvétlit vlastni metody vzdéldvdni. MizZe
se stdt, Ze jejich deklarace bude jen péknym reklamnim
sloganem, stane se z ni krdsnd etiketa.
Deklaracevzdéldvaciho konceptupisobidaleko presvédciveéji
nez jakékoliv prohldseni.
Pedagogicti reformdtofi minulého stoleti definovali
zdkladni myslenku pedocentrického vzdéldni. MizZete Fict,
Ze zdsada Heleny Parkhurstové ,respektujte dité” slouzZilo
jako jakési prohldseni zptsobu vyuky. Pracovala v radmci
uceleného konceptu, ktery podporoval adaptivni vzdéldvdni.
A protoze Helena Parkhurstovd nestanovila presné predpisy,
muzeme koncept daltonského zplisobu vzdéldvdni neustdle
obnovovat. Dalton dokdzal, Ze stdle vyhovuje proméndm,
které zménily spolecnosti v priibéhu uplynulych sta let.
Nové generaci studentt vyZaduji nové vize diferencovaného
vzdéldni,proménuucebnichstyliarespektovdnirozmanitych
inteligenci. U¢itelé si musi zvyknout na ,nesoustfedénym,
mnoha ¢innostem se vénujicim” pfislusnikiim nového druhu
Homo Sappiens.
Otdzka ale zni: jsou ucitelé schopni pracovat s timto novym
Zivocisnym druhem?
Jisté si uvédomujete, Ze podle zndmého modelu
Spensera&Spensera, kompetence miZzeme pfirovnat k ledové
kre. Vidime pouze 10 % schopnosti nasich kolegdi.
Ucitelé hodné mluvi o tom, co délaji a jak to délaji, ale nikdy
o tom, proc to délaji.
Jak maze tym uéitelt spolupracovat na zvyseni kvality
vzdéldni?
Pravdépodobné vite, Ze v Holandsku spolupracuji
s ucitelskymi sbory. Ob¢éas mne poZddaji, abych zrevidoval
kompetence uciteld, které se tykaji k Daltonu.
Pouzivdm k tomu tuto techniku: definuji ctyfi zdkladni
kompetence, které musi mit kaZdy daltonsky ucitel:

prenést na studenty zodpovédnost,

podporovat rozvoj samostatnosti,

pfipravit prostor pro spoluprdci,

respektovat rozdily mezi jednotlivymi studenty.
Skupinky uciteli pak musi formulovat tfi hlavni kompetence
pro kaZdou kategorii tak, aby splriovaly zdkladni poZadavky
Daltonu.
Po prvnim kole se daji dohromady vysledky a viechny
skupinky semusishodnoutnatfech kompetencich spole¢nych
pro cely ucitelsky sbor.
Zajimavé je, jak ucitelé sami zjisti, Ze je mnohem snadnéjsi
kompetence popsat nez praktikovat je v pribéhu diskuse.
Jako dalsi ikol si musi kaZdy ucitel definovat vlastni ,osobni
pldn rozvoje” Md za tkol napsat své silné kompetence
anaznacitity slabsi.
Jde o aktivni pFistup, protoZe kazdy individudlIni rozdil
v kompetencich mize pomoci rozvoji tymu. Pfimym
vystupem této aktivity jsou profesiondIni konzultace,
hospitace a pojmenovdni jednotlivych témat, které je
potreba rozvijet za spoluprdce externich experti. Na dalsi
konferenci v Brné bych se chtél tomuto tématu vénovat na
samostatném semindfi.
Na zdvér bych chtél dodat, Ze pro jasné rozpozndni kvality
Sebehodnoceni je dobry zplsob, jak motivovat nejen
studenty, ale také ucitele. Umozni jim totiz zlepSovat své
profesni schopnosti.
Ucitelé se musi naucit, jak pfesné popsat své profesni
zkusenosti a navzdjem si pomdhat tim, Ze se o né podéli se

svymi kolegy.

Uspéch vzdéldni zdvisi na vyméné ndzord. A prdvé o to se
spolecné s Hansem Wenkem pokousime v Holandsku. Pokud
se ndm podafi spolupracovat a vymériovat si ndzory na
mezindrodni Grovni, inspirace bude jesté vétsi. Mezindrodni
platforma je nejen efektivnéjsi, ale splriuje i jednu z hlavnich
myslenek Heleny Parkhurstové: spoluprdci.

Dalton International pomdhd ndzory a inovace Sitit.
Dalton nebyl nikdy izolovany jako intelektudlni vlastnictvi
soukromych osob nebo instituci. Dalton je pfilis cenny na to,
abychom mu brdnili ve vyvoji. Odbornost a kvalita se totiz
udrzi jen tehdy, kdyz se o ni podélime s ostatnimi.

Dalton Japan Sends Regards

Marion Plexico
Director of Dalton Japan

Marion Plexico, the head teacher of Dalton Japan and
member of Dalton International Commitee, has been
cooperating with Czech Dalton schools for a long time.
Representatives from Tokyo and Nagoya Dalton School
participate regularly at the international conferences held
in Brno. Toyoko Nishikawa, Hitoshi Umeda and Takayasu
Ito have given seminars most recently.

Japanese Dalton schools are connected pedagogically
with The Dalton School in New York.

Society in Japan highly regards the Dalton system. Parents,
usually mid-class, pay considerable school fees. They
pay for flawless individual care in friendly, but precisely
organized atmosphere.

Considering the way of cultural cooperation between the
New York Dalton School on Manhattan and prestigious
cultural institutions, such as Metropolitan Museum or The
University of Columbia, the Japanese Dalton schools have
managed to originate similar cultural fluid. Every teacher
is carefully selected and trained. Schools are literally
pampered with exclusive high-tech equipment. Parents
highly regard both many school-activities and high level
academic and scientific subjects.

“We at Japanese Dalton schools are going to continue to
exchange ideas with Czech Dalton Association. We are
bound together by long-term cooperation and similar
educational targets,” are the words of Marion Plexico to
her colleagues in the Czech Republic.

Pozdrav z japonskych
daltonskych skol
Marion Plexico

feditelka japonskych daltonskych skol

Reditelka japonskych $kol Marion Plexico a ¢lenka vyboru
Dalton International dlouhodobé spolupracuje s ceskym
daltonskym hnutim.

Skoly v Tokiu a Nagoji pravidelné vysilaji zdstupce na
mezindrodni konference do Brna. V neddvné dobé aktivné
vystoupili se svymi pfispévky Toyoko Nishikawa, Hitoshi
Umeda a Takayasu Ito.
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Daltonské skoly v Japonsku jsou metodicky napojeny na The
Dalton School v New Yorku.

Dalton v Tokyu i Nagoji md vysoky spolecensky image. Rodice
vétsinou ze strednich vrstev plati nemalou ¢dstku za skolné
a ziskdvaji za to dokonalou individudlni pé¢iv laskavém, ale
precizné organizovaném prostredi.

Podobné jako daltonskd skola na Manhattanu tézi ze svého
prestizniho kulturniho spojeni s blizkymi partnery jako je
napriklad Metropolitan Museum nebo Columbia University,
dokdzaly i japonské skoly vytvorit podobné kulturni fluidum.
Tym japonskych uciteli je pe¢livé vybirdn a trénovdn. Skoly
jsou hyckdny vynikajicim technickym zdzemim. Rodice
ocenuji ¢etné aktivity skoly a vysokou trovert humanitnich
i technickych predmétu.

,Vyména praktickych informaci mezi japonskymi $kolami
a Asociaci ceskych daltonskych skol bude probihat i naddle.
Spojuje nds dlouhodobd spoluprdce a stejné spole¢enské
cile’] vzkazuje ¢eskym kolegiim Marion Plexico.

School Quality Assessment
and INIS Project Support by
Bertelsmann Foundation

Prof. Karel RydlI

University of Pardubice, Faculty of Arts and
Philosophy

Introduction

The 21 century makes the schools
face significant requirements and
challenges based on the essential transformation of
our society, increasing the requirements for the life
quality and its evaluation. A clear trend of strengthening
consumer orientation can be monitored in social
sphere, accompanied by a strong individualization. The
recognized family structures and cultures functioning for
several centuries lose their value because the children
have not been acquainted with positive features of these
structures. Modern information technologies continue
replacing such family values. Children and young people
grow up in the world characterized by a wide variety
of fast and easily performable attractions, challenges
and offers, and nothing seems to be more important to
experience. On the grounds of such development it is
more a more complicated for teachers and educators to
fulfill their educational duties.

Roots of the international school innovative

system networks

Whatis the way the schools and educational systems could
reasonably react to the above mentioned changes? It was
in 1995, when Bertelsmann Foundation trustees (Carl
Bertelsmann Stiftung) decided to pay a great attention to
quality innovations in the field of education and to grant
annual Carl Bertelsmann Award to an outstanding act in
the field of the monitored problem within school systems
anywhere in the world.

Beginning 1996, this practice has been carried out
annually. An international expert committee consisting of
parents, communities, schools, scientists, ministries and
employers designed a criteria catalogue whose aim is to

describe the main features of an innovative school system
on the grounds of all the committee members consent.
The following are the criteria:

1. School orientation on life and learning situations
of the children and young people

2. Potential partners.

3. Innovative control and management system.

4. Cooperation with students, parents and other
institutions in educational process.

5. Individual schools cooperation with external
administration bodies
(founders, self-administration etc.).

6. Evaluation and quality assessment.

7. National framework conditions for innovative
school development.

Based on the above indicated criteria, the following
countries and regions have been nominated for the
award:

Durham Board of Education (Canada), New Zealand,
the Netherlands, Strathclyde (Scotland), Akerhus Fylke
(Norway) and Budapest (Hungary). Eventually it was the
Durham Board of Education in Canadian Province of
Ontario that won the award. All the nominees have had
a significant innovative potential, common objectives and
plans for further development. With the aim to open an
international exchange of experience and improve the
work in individual regions, the Bertelsmann Foundation
establishedin 1997 theInternational Network of Innovative
School Systems — INIS) integrating schools from Germany,
Canada, New Zealand, Scotland, Switzerland and Hungary.
In the first stage of mutual networking, the schools and
school systems representatives focused on the questions
in excess of the traditional hierarchy, i.e.: What are the
main features of an innovative school system? What is
the common notion of school quality? What way could
teachers qualify for additional tasks? What way should
schools report to public?

Quality comparison as a ground for directed
exchange of experience

A fruitful exchange of experience within the indicated
area of interest prepared solid grounds for the ideas that
might seem utopist, unrealistic at first, but they were
extremely incentive at the same time. After some time
of cooperation it became clear that it is essential to build
the international exchange of experience on different
grounds. The participating schools required mutual
comparison with the aim to realize a more realistic self-
evaluation and gaining more incentives for directed self-
development procedure. In 2001, an INIS project was
established entitled “School Quality Development Based
on International Quality Comparison”. Since | had the
opportunity to be involved in the discussions over the
project, | would like to share some useful information
which could be considered an inspiration for the Czech
environment.

Common understanding of quality

The first question to face was a commonly acceptable
school quality assessment. To be able to reach a common
consent, individual schools, language regions and
ministry representatives (task force) designed the sets
including quality markers. The purpose was to notion the
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individual quality dimensions characterizing a complex
school image on one hand, and on the other hand, they
should fit international comparison. A long procedure
followed approving the quality markers set in individual
countries. The result of this stage was the following quality
dimensions set:

Completion of an educational order:

a) Learning procedures

b) Management and control

¢) School environment and culture

d) Parents’, teachers” and community satisfaction

A question to ask is, why did the international school
network select just the above indicated dimensions out of
a large number of different markers? Learning procedures
present a core task for all schools, reflecting their meaning
and competences. Management and control highly
influence school quality and determine the extent of
all the participants” interest in making decisions about
the school image. School climate and school culture
represent important conditions for learning procedures
while providing for emotional and physical safety of the
children. The three procedural dimensions enable the
participants of the learning procedure to complete the
dimensions of educational orders. Quality dimension of
an educational task not only contains the most important
evaluation data, but it also covers the area of learning
procedures results. The dimension of parents’, teachers’
and community satisfaction can be characterized as
a traffic light function. Appearance of a problem or
a failure concerning the above dimensions brings rapid
alarm and sensitive reactions from parents, teachers and
communities.

Specification of the indicators and criteria

What is the reason for satisfaction of the life participants?
What is understood by INIS schools under the notion of
“educational order completion”? What is the description
of learning procedures quality? The task of the second
INIS stage in common understanding the quality focused
on the criteria to measure the quality. This procedure
was based on the sample sets (Task Force). The following
overview demonstrates the matching of the criteria with
the individual quality dimensions:

Quality dimensions and their criteria
Educational order completion

- professional and material skill

- social skill

- methodology skill

- creative thinking

- practical skill

- school requirements completion

- labour market requirements completion

Learning procedures
- teaching and learning strategies
- productive learning
- children performance evaluation

Management and control

- visions and images of school development
- decision making skill

- communication level

- operative management
- motivation and support
- planning, implementation, evaluation
- personnel development

School climate and school culture

- school climate

- internal school relations

- school relations towards external environment
- positive relations support

- support system for children

Parents’, teachers” and community satisfaction
- pupils needs and expectations satisfaction

- parents needs and expectations satisfaction

- teachers’ satisfaction

- satisfaction of the community as the founder

The dimension of “educational order completion”has been
selected as an example of a detailed description of the
decision making procedure, because it relates to the work
results and to a part of the overall school work evaluation.
The following are the quality dimension criteria:

« Specific and material skill: Material skill demonstrates
theachievementratioofteachingdocumentsrequirements
in the individual subjects or educational areas on the
grounds of the expertise, i.e. the scope of knowledge and
understanding in given field.

« Social skill: All pupils need to gain as much social skills
as possible to react properly in different life situations.

« Methodology skills: All pupils need methodology to
be able to learn autonomously after finishing the school.
“Learning to learn”is an important precondition for further
learning activities after completion of the compulsory
school attendance. This way the school completes the life-
long learning skill requirement.

« Creative thinking: Effective problem solving, taking
a venture and innovative assessment of life situations
prior to making a decision.

« Practical skills: Highly important skill in everyday
situations limiting the problems to minimum.

« Completion of school requirements: The transfer
between two different educational institutions (most
often the schools) presents a breaking point in each
child’s life in terms of its future professional orientation.

« Completion of the labour market requirements: The
requirements and labour market expectations play a more
important role in relation to schools.

25 criteria have eventually been accepted for the above
indicated quality dimensions after long time discussions.
Each criterion can have individual indicators. These
indicate the extent to which a given criterion is being
completed. The following table shows a few examples of
the relation between the dimensions of quality, criteria
and indicator:

quality dimension

school climate and culture
criterion

school climate

indicator

friendly and safe atmosphere
school decorated by pupils” works



DALTON INTERNATIONAL MAGAZIN

criterion

internal school relations

indicator

positive relations between teachers

positive relations between teachers and pupils
positive relations between pupils

Data collection: evaluation tools and measuring
procedures:

The consensual process in its third stage was made by
the formulation and matching of a suitable realization
procedure to each indicator. Two procedures were in
question:

1. Teams of teachers and school partners, pupils and
parents answered a questionnaire to formulate their
opinion towards the above mentioned indicators and to
explain their characteristics. E.g. the indicator “friendly and
safe environment” was explained as :

a) school is a friendly and inviting place,

b) | feel safe at school,

¢) I move fairly safely within the school.

2. Individual school documents have been analyzed (i.e.
statistics, educational programmes, school reports, school
plans etc.) The information gained in both the steps made
a base for a common summarizing report.

INIS project reports as an incentive for further
school development

Reporting presents a key role within the international tools
of quality comparison, because the report is considered
to be an impulse for further school development. The
individual INIS reports do not aspire to dictate the rules;
their aim is to encourage the schools to innovate. The
schools are encouraged to ask about the ways of potential
improvement and to show them what they can learn
from other partner schools within the international
network. The reports are compiled in a way to support the
incentives, rather than fixed procedures for mechanical
application.

The reports consist of two independent parts:

a) A school report compares different understanding,
explanations and feelings of the pupils, parents and
teachers. The so far known reports clearly indicate that
there exists the need of an active approach to learning
processes because the pupils” understanding of such
phenomena as e.g. variety of teaching methods and forms
or integrating decision making procedures is completely
different from that of their teachers and parents.

b) International school reports are in the centre of
attention within the INIS project reporting. The basic
idea is to enable the schools to analyze their strong and
weak points within the international context. Knowing
the relevant data, a school can easily and simply identify
numerous positive and negative features of its own.

Comparing the “school ring” results consisting of 5
to 8 project schools with similar social and economic
conditions leads to a relativistic assessment of the positive
and negative features.

Albert Schobbe, the head of a German school
participating in the INIS project expressed his opinion
in the following way: “International comparison gives us
a great opportunity to re-assess our school results. Does

the 80% satisfaction of the parents and pupils represent
a standard, very good or just average result? By means of
a comparison we can make a clear picture of our school’s
position in relation to other schools and moreover, we can
learn from the positives of other schools within the INIS
project. We would never have such a great opportunity to
recognize our strong and weak points if there were not for

i

mutual comparison!

The results of the individual analyses can be easily and
simply displayed by means of graphs and charts. It is easy
to demonstrate that a strong point of a certain school
can show even better results in a different constellation
and arrangement of a different school internal life. The
schools are able to learn from one another. The INIS
project has proven that certain weak point presents
a weak point of a different school with comparable
characteristics. This method enables the participating
schools to look for common and effective strategies for
further development. .

Planning further measures

The so far individual school reports analysis, international
exchange of experience with other schools and the“school
rings” associating further project INIS schools, as well as
the consequent positive and negative features analysis,
make good preconditions for the next INIS project
stage; especially in designing the plan for further school
development in terms of INIS network. The action plan
binds each school to undertake improvement measures in
4 to 5 areas of the school activities. Repeated questioning
then follows about the introduced measures which
move the INIS project towards the closely cooperating
schools with the aim of sustainable self-development.
In the centre of INIS attention appears the problem
of international comparison of the collected data. It is
strongly recommended that each comparison is always
functional and meaningful. By no means is it a comparison
with the aim of equalizing. The measures of comparison
are considered the grounds for improvement of the
school work and for sharing the experience with other
schools. The requirement of a school seen as a part of the
learning society is being completed.

Isn’tit agood challenge for the Dalton International
Movement?

Hodnoceni kvality skoly a smys|
podpory projektu INIS
Bertelsmannovou nadaci

Prof. PhDr. Karel RydlI, CSc.

Univerzita Pardubice, Fakulta filozofickd

21. stoleti vytycuje $koldm znacné poZadavky a vyzvy,
které vyplyvaji ze zdsadni promény nasi spolecenosti a tim
i ndroku na kvalitu Zivota a jeji zjistovdni. V oblasti socidlni
sféry Ize sledovat jednoznacny trend posilovdni konzumniho
zaméreni, které je provdzeno silnou individualizaci.
Dosud zndmé a nékolik staleti fungujici rodinné struktury
a kultury se proménuji, pro stdle vice déti ale ztrdceji na
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vyznamu, protoZe témito détmi nebyla pozndna pozitiva
takovych struktur. Misto toho ziskdvaji vyznam stdle vice
moderni informacni technologie. Déti a mlddez vristaji
do svéta, ktery je charakterizovdn tak rozsdhlou pestrosti
a mnohocetnosti nejriznéjsich zddnlivé jednoduse a rychle
splnitelnych nabidek, Idkadel a vyzev, Ze nic jiného se
jiz nezdd diilezité prozZivat. Na zdkladé takového vyvoje
se potom pro vychovatele a ucitele ukazuje naplnéni
vychovné a vzdéldvaci povinnosti jako stdle komplikovanéjsi

KoFeny mezindrodni sité inovativnich

skolskych systémii

Jak by mohly Skoly, skolské a vzdéldvaci systémy na vyse
uvedené zmény smysluplné reagovat? Prdvé v roce 1995
se usneslo kuratorium Bertelsmannovy nadace (Carl
Bertelsmann Stiftung), Ze se bude intenzivné vénovat
tématu kvalitativnich inovaci v oblasti vzdéldvdni a vychovy
a kazdorocné odméni cenou (Carl Bertelsmann Preis)
mimorddny po¢in v oblasti feSeni sledovaného problému
ve Skolském systému, a to kdekoliv na svété. Od roku 1996
je praxe kaZzdoroc¢né uplatriovdna. Pomoci mezindrodné
obsazené komise expertd, ve které jsou zastoupeni rodice,
obce, Skoly, védci, ministerstva a zaméstnavatelé, byl
nejprve vytvoren katalog kritérii, ktery by mél na zdkladé
konsensudlniho souhlasu vsech ¢lend komise chrakterizovat
hlavni rysy inovujiciho $kolského systému. Jednd se o osm
ndsledujicich kritérii:

1. Orientace Skoly na Zivotni a ucebni situace déti
amlddeZe.

2. Inovace a evoluce.

3. Potenciondlni spolupracovnici.

4. Inovativni systém fizeni a vedeni.

5. Spoluticast Zdkd, rodicd a dalsich instituci
na vzdéldvacich procesech.

6. Spoluprdce jednotlivych skol a externich sprdvnich
orgdnli (zfizovatelé, samosprdva apod.).

7. Evaluace a zajistovdni kvality.

8. Stdtni rdmcové podminky pro inovativni rozvoj skol.

Na zdkladé vyse uvedenych kritérii byly na ocenéni
nominovdny ndsledujici stdty nebo regiony: Durham Board
of Education (Kanada), Novy Zéland, Nizozemi, Strathclyde
(Skotsko), Akerhus Fylke (Norsko) a Budapest (Madarsko).
Cena byla nakonec udélena durhamskému skolskému dradu
v kanadské provincii Ontario. Vsechny nominované regiony
sevyznacovaly vysokym inovacnim potencidlem, spole¢nymi
cilovymi zdjmy a pfedstavami dalsiho rozvoje. S cilem
vybudovat mezindrodni vyménu zkusenosti a zlepSovat
tak prdci v jednotlivych mistech, zaloZila Bertelsmannova
nadace v roce 1997 Mezindrodni sit inovujicich skolskych
systémi (Internationale Netzwerk innovativer Schulsysteme
- INIS), do které byly zaclenény skoly z Némecka, Kanady,
Nového Zélandu, Norska, Skotska, Svycarska a Madarska.
V prvni fdzi vzdjemného sitovdni se skoly a reprezentanti
Skolskych systém( vénovali otdzkdm prekracujicim tradi¢ni
hierarchii, napt.: Cim je charakterizovdn inovujici $kolsky
systém? Jak vznikd spolecné porozuméni a chdpdni kvality
ve $koldch? Jakym zplsobem by bylo mozné kvalifikovat
ucitele pro dodateéné tkoly? Jak mohou skoly sklddat
velejnosti vlastni ucty?

Srovndvadni kvality jako zdklad pro cilenou

vyménu zkusenosti

Plodnd vyména zkusenosti k vyse uvedenym oblastem zdjmu
pfipravovala pudu pro myslenky, které se zprvu zddly byt
utopické, nerealistické, ale absolutné podnécujici. Po delsi
dobé spoluprdce se ukdzalo, Ze je nutné mezindrodnivyménu
zkusenosti postavit na jinych zdkladech. Zacastriujici se Skoly
vyZadovaly vzdjemné srovndvdni, aby mohly uskutecriovat
realistictéjsi sebehodnoceni a ziskdvaly vice podnétu pro
cileny proces viastniho rozvoje. V roce 2001 tak vznikl projekt
INIS s ndzvem ,,Rozvoj kvality skol na zdkladé mezindrodniho
kvalitativniho porovndvdni” (Qulitdtsentwicklung von
Schulen auf Basis internationaler Qualitdtsvergleiche).
ProtozZe jsem mél mozZnost byt velmi blizko diskusi po
zrodu projektu, chtél bych predat nékolik uzite¢nych
zkusenosti, které by mohly byt i pro ¢eské prostiedi podnétné
ainspirujici.

Spoleéné chdpdni kvality

Prvni otdzkou, kterou musela nové utvdrend sit inovujicich
Skol resit, bylo spole¢né akceptovatelné hodnoceni
kvality ve skoldch. Aby bylo mozZné dosdhnout koncensu,
byly jednotlivymi zdstupci riznych typd a druhd Skol,
jazykovych oblasti a ministerstva vytvoreny soubory
s vlastnimi ndvrhy znakd kvality (Task Force). Smyslem bylo
pojmenovdni jednotlivych dimenzi kvality, které na strané
jedné charakterizuji komplexni obraz o skole a zdroven
jsou vhodné i pro mezindrodni srovndvdni. Poté ndsledoval
dlouhy proces schvalovdni souboru kvalitativnich znakd
v jednotlivych zemich vysledkem této fdze sitovdni byl
soubor ndsledujicich dimenzi kvality:
a) Naplriovdni vychovné a vzdéldvaci zakdzky.
b) Ucebni procesy.
¢) Sprdva a fizeni.
d) Skolni klima a kultura skoly.
e) Spokojenost rodicu, ucitelt a obce.

Jelegitimniotdzkou, co bylo pricinou toho, Ze se mezindrodni
sit $kol rozhodla z velkého poctu navrhovanych znaku prdvé
pro vyse uvedené dimenze? Ucebni procesy jsou ustfednim
ukolem vsech $kol. V nich spocivd jejich smysl a také
kompetence. Sprdva a fizeni ovliviiuji vysokou mérou kvalitu
skoly a vymezuji miru spoluticasti vsech zainteresovanych na
rozhodovdni o podobé skoly. Skolni klima a kultura $koly
jsou ddlezitymi rdmcovymi podminkami pro ucebni procesy,
protoZe zajistuji nejen emocni, ale i fyzickou bezpecnost
ajistotu déti. Tyto tfi dileZité procesudIni dimenze se
staraji o to, aby mohla byt naplfiovdna dimenze vychovné
a vzdéldvaci zakdzky. Kvalitativni dimenze vychovné
data pro evaluaci ¢innosti ve skole probihajicich, ale
pokryvd také oblast vysledki ucebnich procesi. Dimenzi
spokojenosti rodicd, uciteli a obce mizeme charakterizovat
jako funkci svételného semaforu. Pokud totiz dochdzi ve
vyse uvedenych dimenzich k néjakym poruchdm nebo
problémum, velmi rychle to vyvoldvd neklid a reakce v citlivé
oblasti rodicd, ucitelti a obce.

Konkretizace indikdtort a kritérii

V ¢em vlastné spocivd spokojenost zucastnénych osob ve
skole? Co chdpou skoly sdruzené v projektu INIS pod pojmem
,haplriovdni vychovné a vzdéldvaci zakdzky"? Jak Ize popsat
kvalitu ucebnich procesti? Druhd fdze dohadovaciho
procesu o spolecném chdpdni kvality v projektu INIS méla za
ukol vymezit takovd kritéria, podle nichzZ by mohla byt kvalita
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meéitelnd. Také tento proces vybéru vychdzel z predlohy vyse
uvedenych souborti (Task Force). Ndsledujici prehled ukazuje
prifazovdni kritérii k jednotlivym kvalitativnim dimenzim:

Dimenze kvality a jejich kritéria

Naplnovdni vychovné a vzdéldvaci zakdzky
- odbornd a vécnd dovedost

- socidlIni dovednost

- metodickd dovednost

- schopnost tvorivého mysleni

- praktickd dovednost

- plnéni poZadavkd skoly

- plnéni poZadavkd trhu prdce

Ucebni procesy

- vyukové a ulebni strategie
- produktivni uceni

- hodnoceni vykonu déti

Sprdva a fizeni

- vize a predstavy o rozvoji $koly

- schopnost rozhodovdni

- iroveri komunikace

- operativni management

- motivace a podpora

- pldnovdni, implementace a evaluace
- persondlni rozvoj

Skolni klima a kultura skoly

- klima skoly

- vztahy uvnitf $koly

- vztahy Skoly k vnéjsimu prostredi
- podpora pozitivnich vztah(

- podpurny systém pro Zdky

Spokojenost rodicd, ucitelti a obce

- uspokojovdni potreb a ocekdvdni Zdki
- uspokojovdni potreb a oekdvdni rodicu
- spokojenost ucitelského sboru

- spokojenost obce jako zfizovatele

Jako pfiklad pro podrobnéjsi popis celého dohadovaciho
procesu jsme vybrali dimenzi ,napliiovdni vychovné
avzdéldvaci zakdzky’; protoZe v ni jde také o vysledky prdce
atimio cdst celkové evaluace skolni prdce viibec. Kritéria
této dimenze kvality jsou ndsledujici:

» Odbornd a vécnd dovednost: Vécnd dovednost ukazuje
miru dosahovdni poZzadavki ucebnich dokumenti pro
jednotlivé pfedméty nebo vzdéldvaci oblasti na zdkladé
odborné dovednosti, tedy miry znalosti a porozuméni
danému oboru.

« Socidlni dovednost: Vsichni Zdci potfebuji ziskat co moznd
nejvice socidlnich dovednosti, aby mohli pfimérené reagovat
v nejriiznéjsich Zivotnich situacich.

» Metodickd dovednost: \Sichni Zdci potfebuji metodickou
dovednost k tomu, aby se uméli sami po skonceni $koly
efektivné ucit. ,Ucit se ucit”se stdvd dtleZitym predpokladem
pro vsechny dalsi u¢ebni aktivity po skonceni povinné skolni
dochdzky. Skola tim vyrazné napliuje poZadavek vytvdreni
predpokladu pro celoZivotni uceni.

» Schopnost tvorFivého mysleni: V tomto kritériu jde o to,
aby se zdci naucili efektivné resit problémy, chovali se
odvdzné a nebdli se inovativné hodnotit situace pred jejich

reSenim.

« Praktickd dovednost: Je dlileZitd pro chovdni a jedndni
ve vSednim Zivoté s omezenim plsobeni problémt na
minimum.

« PInéni pozadavkii skoly: Prechod mezi dvéma odlisnymi
vychovné vzdéldvacimi institucemi (nejcastéji Skolami)
predstavuje v Zivoté kaZzdého ditéte dileZity, moznd pro
budouci orientaci rozhodujici moment.

« PInéni pozadavkii trhu prdce: PoZadavky a ocekdvdni
trhu prdce hraji ve vztahu ke skoldm stdle vice rozhodujici
ulohu.

Pro vsech pét vyse uvedenych dimenzi kvality bylo po dlouhé
dobé akceptovdno a schvdleno 25 kritérii. Kazdému kritériu
je potom moZné prfifazovat samostatné indikdtory. Ty
vykazuji funkci ukazatele, ktery signalizuje, jak a do jaké miry
je dané kritérium naplriovdno. V ndsledujici tabulce uvddime
ptiklady vzdjemnych vztahd a souvislosti mezi dimenzi
kvality, kritériem a indikdtorem:

dimenze kvality

skolni klima a kultura skoly
kritérium

klima skoly

indikdtor

pratelskd a bezpecnd atmosféra
vyzdoba skoly pracemi zdki
kritérium

vztahy uvnitf skoly

indikdtor

pozitivni vztahy mezi uciteli
pozitivni vztahy mezi uciteli aZzdky
pozitivni vztahy mezi Zdky

Ziskdvdni potfebnych dat: evaluaéni ndstroje

a postupy méreni

Obsahem tretifdze konsensudlniho procesu bylo formulovdni
a pfirazovdni vhodného realizacniho postupu ke kazdému
indikdtoru. Ve hre byly dva druhy postupu:

1. Sbory ucitelt a spolupracovniku skoly, Zdci a rodice
byly dotdzdni pomoci dotazniku, aby formulovali k vyse
uvedenym indikdtortim vlastni vyjddreni a vysvétleni, jeho
charakteristiky. Tak napr. k indikdtoru ,prdtelskd a bezpecnd
atmosféra” byly psdny ndsledujici vypovédi:

a) skola je velmi prdtelské a vstricné misto,

b) citim se v nasi skole bezpecné,

¢) ve skole se pohybuji naprosto bezpecné.

2. Byly analyzovdny jednotlivé dokumenty skoly (statistiky,
vzdéldvaci programy, vyrocni zprdvy, ucebni pldny apod.).
Informace z obou krok( potom tvorily zdklad pro spole¢nou
souhrnnou zprdvu.

Zpradvy z projektu INIS jako impulsy

pro dalsi rozvoj skol

Zpravodajstvi zaujimd v rdmci rozvoje ndstroji pro
mezindrodni porovndvdni kvality kli¢ovou pozici, protoZe
zprdvy se stdvdji impulsem pro dalsi rozvoj $kol. Jednotlivé
zprdvy INIS nechtéji Skoldm nic dokazovat nebo prikazovat,
ale pouze jim doddvat odvahu. Skoly jsou podnécovdny
k tomu, aby se ptaly, jak mohou v budoucnu jesté zlepsit svoji
prdci a co se mohou od jinych $kol v rdmci mezindrodni sité
naucit. Zprdvy jsou sestavovdny tak, aby skoldm doddvaly
prdvé jen impulsy a nikoliv pevné recepty k mechanické
aplikaci.
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Zpravodajstvi sestdvd ze dvou samostatnych cdsti:

a)ve zprdvé z jedné skoly jsou srovndvdny rozdilnd chdpdni,
vyjddreni a citéni Zdkd, rodica a ucitel(. Zcela jednoznaéné
z dosud zndmych zprdv vyplyvd, Ze existuje potieba
aktivniho pristupu v u¢ebnich procesech, protoZe Zdci
chdpou takové jevy jakym je napr. pestrost uplatriovanych
ucebnich metod a forem nebo v¢leriovdni rozhodovacich
procesu zcela jinak nez ucitelé nebo rodice.

b)Centrdlnim bodem zpravodajstvi v rdmci projektu INIS
jsou mezindrodni skolni zprdvy. Zdkladni myslenkou je
umoznéni skoldm analyzu vlastnich silnych a slabych
strdnek v mezindrodnim porovndni. Pokud skola znd viastni
data, muze velmilehce a jednoduse identifikovat rfadu
vlastnich pozitiv, ale i negativ.

Pomoci porovndvdni vysledkui tzv. skolského prstence
(Schulcluster), ktery se sklddd z 5 az 8 projektovych kol
s podobnymi socioekonomickymi ramcovymi podminkami,
jsou pozitiva a negativa relativizovdna. Tak ziskdvaji svij
vlastni vyznam a smysl pro pldnovdni dal$iho rozvoje skol.
Reditel jedné z némeckych skol zapojenych v projektu
INIS, Albert Schobbe, to vyjddril ndsledovné: ,Mezindrodni
porovndvdni je dobrou pfilezitosti k uspordddni vliastnich
vysledki. Je potom spokojenost se Skolou okolo 80 %
u rodi¢u a Zdkd normdini, velmi dobrd nebo jen primérnd?
Pomoci porovndvdni si miZeme udélat nejen obraz o tom,
jak si nase $kola stoji ve vztahu k ostatnim skoldm, ale
v rdmci projektu INIS mdme moZnost ucit se z pozitiv dalSich
Skol. Bez vzdjemného porovndvdni bychom nikdy takovou
moZnost pozndni slabych a silnych mist neméli” Vysledky
jednotlivych porovndvdni Ize velmi rychle a prehledné
zndzorfiovat v rtiznych grafech nebo tabulkdch. Potom Ize
také ukdzat, Ze silnd strdnka urcité skoly muze vykazovat
vjiné konstelaci a uspordddni vnitiniho Zivota jiné skoly jesté
lepsi vysledky. Skoly se tak mohou ucit jedna od druhé. INIS
také dosud prokdzal, Ze napr. nékterd slabd mista se uakzuji
byt slabnymi misty i v jinych srovnatelnych $koldch. Tak
se napf. nabizi moznost po spolecném hleddni efektivnich
rozvojovych strategii.

Pldnovadni dalsich opatfeni

Dosavadni analyzy zpracovanych zprdv z jednotlivych
Skol, mezindrodni vyména zkusenosti s jinymi $kolami
a ,$kolskymi prstenci” sdruzujicimi dalsi projektové skoly
v oblasti INIS a z toho vyplyvajici analyzy pozitiv a negativ
vytvdri dobré predpoklady k dalsi fdzi projektu INIS, totiz
k formulovdni pldnu dalsich opatfeni ve prospéch rozvoje
kvality skol v ramci sité INIS. V ak¢nim pldnu se kaZdd skola
zavdze prijimat zlepSovaci opatieni ve 4 az 5 oblastech
vlastnich aktivit. Poté bude ndsledovat opétovné dotazovdni
po uspésnosti zavddénych opatreni a tim se projekt INIS
posune kvalitativné do podoby velmi tizce spolupracujicich
skol s cilem stdlého zkvalitriovdni vlastniho rozvoje. V centru
pozornosti celého projektu INIS je tedy problematika
mezindrodniho porovndvdni ziskanych dat. Pfitom je
dbdno na to, aby srovndvdni vysledki bylo vzdy funkéni
a smysluplné. V Zddném pfipadé nejde o porovndvdni
kvdli srovndvdni. Porovndvaci procesy jsou zdkladem ke
zlepsovdni vlastni skolni prdce a k uceni se od jinych. | tak je
naplriovdn poZadavek doby po skole jako soucdsti ucici se
spolecnosti.

Nebyla by to dobrd vyzva pro Dalton International?

Changels Life!
Ivo Zalesak
Headmaster ZS Masarova 11, Brno

Changes that have been taking place in
contemporary society are vast, deep in
origin and their speed is going up. They
are influencing every part of our lives.
General evolution of the society is based on high-level
knowledge and skill, education and qualification of all
citizens involved in working-process. It is important to
use more and more many scientific information, and
innovate continuously all the processes. As a result there
are significant changes taking place that consider changes
in the content and characteristic of the work done,
combined with growing demands on work-power and its
preparation. Especially for those who have not gained any
satisfactory education.

It becomes the most important one the ability of a citizen
to accept with no fear the permanent changes and react
actively.The educational systemis responsible to train such
a citizen in order to be able to use the space still enlarging,
to cope with increased stress and responsibility.

Entering the new millennium, there are changes in
education taking place which mean studying for the
whole life.

The questions to be answered are many. Their answers will
bring solutions to the whole problem.

Here are some of them.

« How are we going to expand our views with new
European dimension and still respect and develop
national traditions?

+ How are we going to train students to orientate among
too much information? How to train them to structure it
into integral system without shallowness?

+ How are we going to respect differences? How could
individual develop fully its potential?

+ How are we going to support development of individual
skill of every pupil to feel him successful?

« How are we going to make school attractive as a place for
individual development and pursuing?

Change in legislation, change of educational program,
change in attitude towards evaluation of pupils, change
in school laws, change in educational methods, change in
ways of thinking of pupils and parents ... change. Change
is the word we can hear (either happily or not) more and
more often and from all the places. Until recently, only the
profit-seeking companies used to respect changes, the
companies which monitored the market, promoted their
goods, struggled with competition. These companies that
could deal with changes fast, that innovated to succeed,
became more successful, they asserted themselves and
showed higher profits.

Nowadays, no one doubts that same principles are
applicable to non-profit organizations, the schools
included. And questions such as - “What can we offer to
our pupil? How do we change to invite pupils to come? Do
we teach in a good way? Are they going to close us when
the school is empty? — emerge with demanding topicality.
Many colleagues live in the past saying we teach in a good
way, that our “goods” need no promotion, there is no
change needed in the relation with the pupils and parents,
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and that the well-used methods are verified and good.
The schools face a new challenge today - they have to
apply new school acts, ordinances and especially to create
their school educational program. And here we come back
to the beginning — we evaluate what we have achieved, at
the turn of 2006. We start to discuss pupils competences,
new teacher’s competences, how do we integrate various
subjects and ... and this is another CHANGE.

| apologize - | was supposed to write about implementing
Dalton elements to education, about freedom,
responsibility and cooperation, about how we work in
ours school ... but, after all, | think | really did write about
Dalton, didn't I?

Zmeéna je Zivot!
Magr. Ivo Zdlesak

teditel Z$ Masarova 11, Brno

Zmény, kterymi soucasnd spolecnost prochdzi, jsou rozsdhlé
a hluboké a jejich tempo se neustdle zrychluje. Tykaji se viech
strdnek Zivota kazdého z nds.

Zdkladem pro viestranny rozvoj spolecnosti se stdvd vysokd
uroveri znalosti a dovednosti, vzdéldni i kvalifikace vsech
obcant zapojenych v pracovnim procesu. Nezbytné je stdle
hlubsi vyuzivdni védeckych poznatkt a nepretrZitd inovace
vsech procesu. V dusledku toho jsou patrné vyrazné zmény
charakteru a obsahu prdce, a s tim i poZadavk( na pracovni
silu a jeji pripravu. Kdo neni schopen své vzdéldni pribézné
doplnovat, rozsifovat a zvysovat, rychle se ocitd na okraji
spolecnosti. Tim spise ten, kdo dostatecné vzdéldni viibec
neziskal.

Prvofadou se tak stdvd schopnost ob¢ana prijimat stdlé
zmény bez pocitu ohroZeni a aktivné na né reagovat.
Vzdéldvaci systém musi pak kazdého jedince pfipravit, aby
umél vyuZit prostor, ktery se mu nabizi, a aby byl schopen
se vyrovnat s mnohem vétsim zatizenim a odpovédnosti
v Zivoté.

Na prahu tisicileti tak stojime ve vzdéldvdni pred zménami
zdsadni povahy, jejichz cilem je celoZivotni uéeni pro
vsechny.

Ihned se pfed ndmi otevird fada otdzek, v jejichZ zodpovézeni
je treba hledat kli¢ k feseni celého problému a s nimiz je tfeba
si poradit. Uvedme jen nékteré.

« Jak rozsifime nds pohled o novou evropskou dimenzi
a pritom budeme rozvijet ndrodni tradice ?

« Jak pripravime Zdky, aby se orientovali v zdplavé informaci
a dokdzali je zafazovat do uceleného systému a pfitom se
ubrdnili povrchnosti ?

- Jak dokdzeme vyjit vstric odlisnostem jednotlivych zdki
a plné vyuzit jejich potencidlu ?

« Jak podpofime rozvoj individudlnich schopnosti kazdého
Zdka a umoZnime mu, aby byl ispésny ?

« Jak Zdkovi u¢inime Skolu pfitaZlivou jako misto pro jeho
vlastni hleddni a realizaci ?

Zména legislativy, zména vzdéldvaciho programu, zména
pristupu k hodnoceni Zdkd, zména sSkolniho fddu, zména
vyucovacich metod, zména mysleni zdka, uciteld, rodica. ..
zmeéna. Slovo, které dnes muzZeme slyset, at'jiz rddi, ¢i neradi,
stdle ¢astéji a ze vsech stran. Doneddvna bylo zvykem,
aby na zmény rychle reagovaly organizace, které se snazi
o0 zisk, které musi neustdle monitorovat trh, propagovat
svoje vyrobky, bojovat s konkurenci. Ty podniky, které zmény

zvilddaji rychleji, které pruzné reaguji na poptdvku, které se
Dnes snad jiz nikdo nepochybuje o tom, Ze stejné zdkonitosti
plati i pro organizace neziskové, tedy i pro Skoly. A otdzky
typu — Cim mdzZeme zaujmout 2dky ? Jak se zménime, aby
k ndm Zdci prisli ? U¢ime dobre ? Nezrusi nds kdyZ bude
budova poloprdzdnd ? - najednou jsou velmi aktudini.
Rada kolegu stdle Zije z podstaty, z pocitu, Ze u¢ime dobre,
Ze nase , zboZi “nemusime nijak propagovat, Ze neni tieba
zmeénit pfistup k détem, rodi¢tim a nase metody jsou ovérené
adobré.

V soucasné dobé stoji nase skoly opét pred velkou zménou
a to - aplikovat nové Skolské zdkony, vyhldsky a hlavné
vytvorit svij Skolni vzdéldvaci program. A tak jsme opét
na zacdtku - vyhodnocujeme co se podarilo splnit, co
ne, vvhodnocujeme podrobné analyzy, jak na tom jsme
nyni, na prelomu roku 2005 a 2006. Za¢indme diskutovat
o kompetencich Zdkd, novych kompetencich uéiteld, jak
propojime pfedméty, jak ... . Ale to jiZ je dalsi ZMENA.
Promirite, mél jsem psdt o zavddéni daltonskych prvki ve
vyucovdni, o svobodé, odpovédnosti a spoluprdci, jak se ndm
ve skole dati ... Ale jd myslim, Ze jsem vlastné o daltonu psal.
Nebo ne ?

Altalanos Iskola Gyérszemere
lidiko Tar

75 Gydrszemere

Angaben iiber die Schule
Unsere Schule befindet sich in
West-Ungarn, in der Ndhe der
ungarisch-0sterreichischen
Grenze.

Die Schule besuchen 187 Schiiler/innen vom 6. bis 14.
Lebensjahr. Die Anzahl der Lehrkréfte betrdgt 21.

Die Schule besteht aus zwei Gebauden, Sportpldtzen und
einer groBen Turnhalle.

Besonders stolz sind wir auf unseren Computerraum,
in dem 21 Computer mit Internet-Zugang, Laptop und
Digitalkamera den Schiiler/inne/n zur Verfiigung stehen.
In unserer Einrichtung sind die verhaltensauffalligen und
die Kinder mit Lernbehinderungen in den Unterricht
integriert. Das ist nur durch Individualisierung des
Unterrichts moglich.

Der Daltonplan in unserer Schule

Wir finden den Dalton-Unterricht wichtig, weil:

- das Kind in seinem Mittelpunkt steht,

- er auf ehrlichen zwischenenschlichen Beziehungen
grindet,

- Toleranz und Solidaritat entwickelt werden,

- bei der auf der Selbsterfahrung beruhenden
Ausbildung des Bewusstseins entwickelt wird.

Seit 2002 fihren wir den Dalton-Unterricht sukzessiv
ein. Zur Zeit haben die Kinder in sechs Klassen in sechs
Unterrichtsfachern (Ungarisch, Deutsch, Mathematik,
Erdkunde, Geschichte und Kunst) regelméaBig Dalton-
Stunden.
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Die Schwerpunkte unserer Dalton-Arbeit sind:

- Differenzierug durch Aufgaben in den Pensen,

- gemeinsame Entwicklung facheriibergreifender
Pensen und ihre praktische Erprobung,

- kontinuierliche Erweiterung der Anzahl der
»daltonisierten” Unterrichtsfacher,

- regelmaBige Evaluation des Dalton-Prozesses
in der Schule,

- Erfahrungsaustausch mit in- und auslandischen
Kollegen,

- Organisation gemeinsamer Veranstaltungen mit
Dalton International in Ungarn,

- Arbeit im Comenius 1 Schulentwicklungsprojekt
+~Yom Frontalunterricht zu einem innovativen
Schulprogramm’,

- Veroffentlichung unserer reformpadagogischen
Erfahrungen in Ungarn.

Die innovative Arbeit tragt dazu bei, dass alle Beteiligten
(Eltern, Kinder, Pddagoge und auch die Gemeindefiihrung)
die Fortsetzung des Dalton-Unterrichts unterstiitzt.

Zum Schluss soll hier die Meinung der zwoélfjahrigen
Brigitta stehen:

+Warum ist Dalton flir mich so wichtig? Er lehrt mich
lernen!”

Udaje o skole
lidiko Tar

ucitelka ZS Gyérszemere, koordindtorka pro Madarsko

Nase skola se nachdzi na zdpadé Madarska v blizkosti

rakousko-madarskych hranic. Navstévuje ji 187 déti ve véku

6-14 let. Pedagogicky sbor md 21 u¢iteld. Skola md dvé

budovy, hristé a velkou télocvicnu. Velmi dobre je vybavena

pocitacovd ucebna — 21 PC s pfistupem na internet, laptopy,

digitdini kamera - vse k dispozici zakum.

Je otevfena i pro déti s poruchami ucenti, které jsou zde diky

individudinimu pfistupu bez problém{ integrovdny

Daltonsky pldn na nasi skole

Povazujeme Daltonské vyucovdni za dulezité, protoZe:

- dité stoji ve stfedu déni

- vse je zaloZeno na dobré spoluprdci

- je rozvijena tolerance a soudrZnost

- diky ziskdvdni vlastnich zkuSenosti dochdzi k rozvoji
sebevédomi

Od roku 2002 zavddime postupné Daltonské vyucovdni.
V soucasné dobé je pravidelné aplikovdno v Sesti tfiddch a to
v téchto pfedmétech — madarstina, némcina, matematika,
zemeépis, déjepis, vytvarnd vychova.
Tézisté nasi Daltonské prdce tkvi v:
- diferencovanim mnoZstvi ukolu
- spolecny rozvoj tkolt presahujici jednotlivé predméty
ajejich praktické plnéni
- postupné rozsiteni poctu ,daltonskych” predméti
- pravidelnd evaluace daltonského procesu na nasi Skole
- vyména zkusenosti s kolegy z Madarska a ze zahranici
- organizace spole¢né akce s Daltonskou asociaci
v Madarsku

- prdce na projektu Comenius 1 -, Pfechod od frontdlniho
vyucovdni k inovativnimu Skolnimu programu”
- zvefejnéni nasich poznatk z reformniho vyucovdni
v Madarsku

Propagace Daltonu je diky inovativnimu pfistupu
podporovdna vsemi zicastnénymi — rodici, détmi, uciteli
asirokou verejnosti.

Na zdvér by neméla chybét slova dvandctileté Brity:

,Pro¢ je pro mé Dalton dlleZity? U¢i mé ucit se!”

What Did Dalton Bring to My School

Véra BuresSova
zastupce feditele ZS Chalabalova, Brno

“It's a change, a revolution, resembling
the one introduced by Copernicus
when he swapped the astronomical
center from the Earth onto the Sun.
Considering this situation, a child
becomes the Sun, around which various
educational steps revolve; the child is the center, around
which these are organized. (Single)

Many criticize, especially negatively, today’s children.
They really have changed; the same as their education
in family and the society they live-in itself have changed.
Because of tech and science, they understand the world
and society in other way their precursors used to. Many of
them enter the school with a set of knowledge and skills
that overlap traditional content of both textbooks and
curricula. It is mainly this reason that makes the children
different, hence their education must differ, too.

Dalton belongs among those really effective ways of
educational management; it allows using skills and gifts of
each child and, at the same time, it helps a teacher to grow
professionally. Dalton elements combined with traditional
methods create a mutually profitable relationship between
open-education and traditional frontal-education. When
we allow a child to pick the most suitable way of work,
it's the child who gains and a teacher who does not lose.
It leads to a situation when children really learn the same
but in a different way. Connecting together individual
studies, cooperation and problem-solving and project-
making in groups, the pupils create their portfolios, they
learn to present what they have learned and so they also
improve their communicative skills.

When the children learn more to be self-reliant, the
teacher may help those gifted or, vice versa, less-skilled
pupils. His work is then more effective.

Friendly atmosphere, joy, initiative and work enthusiasm
are visible even with preschoolers. Teachers welcome their
will to cooperate, skill to organize work and record the
results without any complication.

The Dalton method seems to fit extremely especially
to children from 9 to 12 years old. They have enough
experience with ways of work and work rules gained in
the previous seasons, they are able to work effectively
with delayed attention either independently or in a group.
Children of this age are easily challenged, and if properly
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guided, they love to solve problems, they are active and
love to cooperate, and they take over responsibilities for
extracting information for cooperative education.

It is impossible to change a school in a children-fitting
way without changing the traditional school-parents
relationship. Such a school may succeed only if both the
parents and the teachers understand educational targets;
realize the necessity of school and they take the school as
their own.

All of the school teachers have to keep in touch and
communicate - the school education is for children, the
teachers are just the mediators. Each teacher should be
responsible for what is taking place at school and for
whatever connected, which means also a unified way of
using Dalton education.

It is not “Dalton” just to explain the three principles,
prepare several programs for self-reliant work and then
use them with no much sense. According to Helen
Parkhurst, Dalton is neither system, nor method; it’s an
influence. It means to understand its basic principles, work
persistently, patiently and initiatively to achieve a state
when such a method truly fits our educational ideas.

We try not to force pupils to work, to turn studying into
a need they want to be responsible for; it is the same with
the teachers. We should not force the teachers to accept
Dalton principles and use Dalton in the lessons. We are
talking about gradual process, in which the teachers not
only acquire the system, but innovate and enrich the
system themselves — which is a real benefit of Dalton.

For the teacher, it means ceaseless work. The teacher
is responsible for professional development and
understands the necessity of it. It is the same as it is with
the pupils: the teachers must realize the basic Dalton
principles (responsibility, self-reliance, collaboration) work
for him too, even more than for the children because we
cannot underestimate examples the teachers are giving,
mainly example of being responsible. “A man is great
when feeling responsible. He is responsible for the fate of
other people in his work” (Exupery)

Co prinesl dalton nasi skole

Véra Buresovd
zdstupce feditele ZS Chalabalova, Brno

,Jetozména, revoluce, ne nepodobnad té, kterd byla zavedena
Kopernikem, kdyzZ posunul astronomické centrum ze Zemé
na Slunce. V tomto pripadé se stdvd dité Sluncem, kolem
kterého se otdceji rliznd opatreni vychovy; ono je centrem,
kolem kterého jsou organizovdna.” (Single)

Casto slysime negativni kritiku na dnesni déti. Opravdu
se zménily, stejné tak jako jejich vychova v rodiné
a spolecnost, ve které se pohybuji. Véda a technika jim
prindsi odlisny pohled na spolecnost a okolni svét, nez tomu
bylo drive. Mnohé prichdzeji do skoly s mnoZstvim poznatki
a dovednosti, které presahuji rdmec ucebnic i poZadavky
osnov. Predevsim tim jsou dnes déti jiné, a proto i zplisob
vzdéldvdni se musi zménit.

Dalton je jednou z velmi efektivnich forem organizace
vyucovdni, umoziiuje vyuzivat schopnosti a naddni
jednotlivych Zdki a soucasné napomdhd k profesnimu
rustu ucitelt. Daltonské prvky pruzné utvdreji vzdjemny
vztah mezi otevienym vyucovdnim a frontdIni praci se Zdky.

KdyZ dovolime Zdkiim vybrat si zplsob uéeni, ktery jim
nejvic vyhovuje, Zdk ziskdvd a ucitel neztrdci. To, co se pak
détiuci, je stejné, lisi se zplisob, jak se to uci. Propojenim
individudlIniho uceni, partnerské a skupinové kooperace
pfifeseni problému a tvorbé projekti si Zdci vytvdreji
vilastni portfolia, nastudované prezentuji a zlepsuji si tak
své vyjadrovaci schopnosti a komunikativni dovednosti.
Diky dosaZenému stupni samostatnosti déti se ucitel muze
ve vétsi mife vénovat slabsim a nebo talentovanym Zdkim,
jeho prdce je efektivnéjsi.

Pohodovou atmosféru, radost, iniciativu a pracovni
nadseni sledujeme u déti uz od materské skoly. Vitdme
jejich ochotu spolupracovat, dovednost organizovat prdci
a bezproblémové evidovat jeji vysledky.

IdediIni pro daltonské metody a formy je podle nasich
zkusSenosti prdce se Zdky deviti az dvandctiletymi, tj. Zdky
tfetich az pdtych tfid. Ti maji uz dostateéné zkusenosti
s daltonskymi prostfedky a pravidly, které ziskali
v pfedchdzejicim obdobi, a jsou schopni pfiméfeny cas
pracovat s odloZenou pozornosti samostatné nebo ve
spolupracujicich skupinkdch. V tomto véku jsou déti tvdrné
a pfi vhodné motivaci a sprdvném vedeni se ,ponori” do
problému, jsou aktivni, rddy spolupracuji a angazuji se pri
ziskdvdni informaci pro spole¢né vyucovdni.

Proména Skoly tak, aby byla détem blizkd se neobejde bez
nového vztahu skoly a rodiny, tedy bez pomoci rodiéd.
Mdaze byt uspésnd jediné tehdy, kdyZ jak ucitelé, tak rodice
porozumi jejim cildm, pochopi jeji nutnost a pfijmou ji za
svou.

Nutnd je informovanost a kvalitni vzdjemnd komunikace
mezi uciteli, protoZe skolni vyuka je pro déti a ucitelé
pIni pouze zprostredkujici funkci. Kazdy ucitel md byt
spoluodpovédny za déni v celé skole a za vse, co s nim
souvisi, tedy i za jednotny chod daltonského vyucovdni.
Dalton neznamend pouze vyslovit zdkladni principy,
stanovit pravidla tfidy, uréity ¢as pripravovat programy
pro samostatnou prdci a pak je mechanicky, nepromyslené
pouzivat. Podle slov H. Parkhurstové “dalton neni ani
metoda ani systém, dalton je vliv.” V praxi jde o to, pochopit
jeho zdkonitosti, pracovat vytrvale, trpélivé a iniciativné,
abychom se presvéd¢ili, Ze tato novd vyucovaci metoda
odpovidd prdveé nasim predstavam.

Stejné jako Zdky k u¢eni nenutime, ale snazime se, aby se
ucit chtéli, aby se uceni stalo jejich potfebou a prevzali za
néj zodpovédnost, neni sprdvné ani ucitele pfesvédcovat
a nutit k prijeti daltonskych pravidel a k pfechodu na
daltonsky zpisob vyuky. Prakticky jde o postupny proces,
kdy ucitelé nejenom novy systém prevezmou, ale sami
ho doplnuji, dotvdreji a obohacuji, coz je bezesporu jeho
prednosti. Znamend to, Ze prdce daltonského ucitele nikdy
nekonci, protoZe zodpovidd za svij rozvoj a chdpe nutnost
celoZivotniho vzdéldvdni. Tak jako pro Zdky platii pro jejich
ucitele hlavni principy daltonu - odpovédnost, samostatnost
a spoluprdce- dokonce ve vétsi mife, protoZe neni mozné
podcenovat jejich osobni pfiklad a to predevsim priklad
osobni odpovédnosti.. ,Clovék je velky tim, Ze pocituje
odpoveédnost. Odpovédnost tak trochu za osud lidi, v dosahu
své cinnosti (Exupery).”
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Projekt ,,Opakovdni v 9. tridé?”
Hana Fatrdlovd
ucitelka Z$ Chalabalova, Brno

Co vsechno zname?

Umime vse vyuzitiv praxi?

A jde to? Ja mdm premyslet? Proc?
Co jsem komu udélala???

Pokyny pro zpracovdni projektu:
1)Pfipomen si uvedené tématické celky, které jsme
jiz probrali a véem nam jsou divérné znamé:
Délitelnost prirozenych cisel
Procenta
Pythagorova véta
Pomeér, pfimd a nepfimd umérnost
Linedrni rovnice — slovni tlohy :-)))
Trojuhelnik, étyfahelnik, kruh, kruznice
Hranoly, vdlec

2) Vyber si nékteré z uvedenych témat:

Skola, Brno, CR, Evropa v ¢islech, Svét v ¢islech,
Ekologie, Vesmir, Vatime chutné a zdravé, Cisla kolem
nds v kazdodennim Zivoté, Cisla v déjindch lidstva......

3) Fantazii se meze nekladou, vyber si vlastni téma.

4) A ted'to hlavni. Navrhni znéni pfiklad( pro opakovdni
k prijimacim pohovorim tak, aby se tykaly probraného uciva
a vyuZzily vybraného tématu.

5) Vdaném piikladu se nemusis zameérit pouze na
jedno tématu, ale mizes kombinovat (napf. % + rovnice,
pomér + vdlec...ale to prece znds, tak proc ti napovidat)

6) Navrhni zaddni prikladd pro pisemnou prdci tak,
abys zjistil, zda dané ucivo ovlddaji vsichni Zdci
(zajimavé priklady budou pouZity v kontrolni prdci,
kterou si opravi autofi uvedenych pfrikladd, ale to
uz prece zndte z 8. tfidy)

7) Svij projekt mizes doplnit o nové ndpady tak,
abys dokdzal, Ze i matematika muze byt zajimavd pro
vsechny Zdky (Ciselné fady, kfizovky, doplriovacky,...)

8) Prdci zpracuj na volné listy, dbej na grafickou tpravu,
mdiZes$ obohatit o kreslené obrdzky (nemusis prece
malovat jenom po lavici)

9) Mdzes pracovat sdm, ale také spolecné s kamarddy
(ne Ze budes cekat, co kdo za tebe udéld, namdhej
svou hlavu)

10) Na zdveér napis stru¢né hodnoceni své prdce
(zda se ti tato prdce libila, jak se ti spolupracovalo

s kamarddy, ...)

11) VSechny prdce budou ohodnoceny.

Projekt ,,Chcete se bavit?”

Hana Fatrdlovd
ucitelka Z$ Chalabalova, Brno

Chcete se bavit? Umis pobavit kamarddy?

Jaké to je byt ucitelem?

Zvlddneme to?

Neddme se a jdeme do toho !!!

20.12.-21.12. 2005: v tyto dny prevezmete vyuku
matematiky do svych rukou.

Vdnoce se rychle blizi, vsude viddne svdte¢ni atmosféra
a i my chceme proZzit toto obdobi v pohodé a klidu. Vasim
ukolem bude pripravit pro svoje kamarddy hry, kfizovky,
zajimavé priklady, hddanky,.... prosté néco, co je zajimavé
a alespori trochu to souvisi i s matematikou.

- Ve tfidé se rozdélite do 4 skupinpo 5.

- Kazdd skupina dostane prostor 20 minut,

ve kterych do prdce zapoji celou tfidu.

- Skupina pracuje spole¢né, prdci ve tridé si

organizuje sama.

- Mdte mozZnost ménit seskupeni lavic podle vasich

predstav a potreb.

- Zodpoviddte za plnéni tkol( a jejich ndsledné

vyhodnoceni.

- Jak se budou kamarddi bavit, zdvisi na Vds.

- Jakd pracovni atmosféra bude viddnout ve tfide,
zdlezi na tom, jak se pripravite.

- Pisemnou pfipravu predloZite ke konzultaci nejpozdéji
do 14.12.2005.

- Vtento den také predloZite poZadavky na kopirku.

- Po celou dobu bude vyucujici ve tfidé a v pripadé
potreby Vdm pomiize.

- Na zdvér napisete hodnoceni, jak se Vdm prdce libila,
co se Vdm podarilo a co jesté pristé musite vylepsit.

Jak se Vdm libilo ucit?

Projekt , Prirozend cisla v Zivoté
nasi skoly”

Hana Fatrdlovad

ucitelka Z$ Chalabalova, Brno

Pokyny pro zpracovdni projektu:

1) Ziskej cisla, kterd se tykaji nasi skoly (pocet tfid, zdkd,
uciteld, chlapci x divky, jak dlouho se uci na nasi

Skole...) Uvedené udaje prehledné zapis.

2) Zjisti, kolik 2dkd navstévuje ZS v Brné v letosnim
$kolnim roce (pocet ZS, 2dkii...) Uvedené tdaje
prehledné zapis.

3) Strucné popis, jak jsi uvedené tdaje ziskal

4) Ze ziskanych podklad(i sestav priklady, ve kterych
vyuZijes poletni vykony s pfirozenymi ¢isly (+, -, ., :),
ale také zdvorky, pojmy ,, o kolik &i kolikrdt,”..

5) Navrhni zaddni prikladi pro pisemnou prdci tak,
abys zjistil, zda dané ucivo oviddaji vsichni Zdci
(zajimavé pfiklady budou pouZity v kontrolni prdci,
kterou si opravi autori uvedenych prikladu )
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6) Svij projekt mizes doplnit o nové ndpady tak,
abys dokdzal, Zze i matematika muze byt zajimavd pro
vsechny Zdky (Ciselné fady, kfizovky, doplrovacky,...)

7) Prdci zpracuj na volné listy, dbej na grafickou tpravu,
mdZes$ obohatit o kreslené obrdzky. ..

8) MiiZes$ pracovat sdm, ale také spole¢né s kamarddy.

9) Na zdvér napis stru¢né hodnoceni své prdce
(jak jsi ziskal uvedené udaje, zda se ti tato prdce libila,
jak se ti spolupracovalo s kamarddy...)

10) VSechny prdce budou ohodnoceny.

Dalton plan at the University
of Pardubice - teacher’s view and the
students’ view

Pavel Brebera & students
University of Pardubice, Faculty of Arts and Philosophy

1. Introduction

In winter semester of 2005/2006,
an optional subject The theory and
practice of the Dalton plan was offered
for the first time to the students of
the Faculty of Philosophy and Arts
(former Faculty of Humanities) of the
University of Pardubice. The realisation
of the course is being supported mainly
by the close co-operation between the University of
Pardubice and the Association of Czech Dalton schools.
The syllabus of this course was designed in such a way so
that the students had an opportunity to learn first about
the historical context of the birth of the Dalton plan and
about its basic principles. The initial series of the lectures
was conducted by professor Karel Rydl and was concluded
by the presentation of the topic,History and present of the
Dalton movement in the Czech Republic and in the world".
The second part of the course was triggered on November
3rd, 2005, by the visit and the seminars of H.Wenke and
R.R6hner at the University of Pardubice. The following
series of reflective didactic seminars - carried out by
the author of this article — was based on the topics that
the students found inspiring in the lectures of H.Wenke
and R.Rohner. The starting point of the third part of the
course was the students' visit to ZS Chalabalova, Brno, on
November 28th, 2005, where they had an opportunity to
come into the contact with the ways of applying the Dalton
principles into practice. The practical experience from this
visit - together with the relevant literature and with the
help of group discussions on seminars - forms the basis
of the following series of the reflective didactic seminars
at the faculty which are focused on the development of
the materials for Dalton lessons, specifically in the area of
English language teaching.

The following part of the text presents the students’ view
on the optional subject The theory and practice of the
Dalton plan. Both the initial comments and expectations
and the final perceptions of the positives of the course and

some constructive critical comments will be displayed.
The students’ formulations are stated as a ,raw” material
(although a selection had to be made due to the length of
this text), and they are complemented by the presentation
of the teacher’s view.

2. Before the beginning of the course - a couple

of questions for the students:

2.1.What is the Dalton plan?

, have noidea.”

LItis an alternative education system.

Lt is an alternative way of teaching - the focus is on the
needs of the child”

»A way of teaching directed towards independence,
responsibility and tolerance of the pupils.”

.The pupils achieve different knowledge based on the
plan which they create together with their teacher”

»A plan how to transmit the knowledge to the pupils in the
most effective way.”

+A plan of the development of education in European
Union.”

2.2. What was the main reason why you have

decided to enroll into this course?

,A general interest in alternative forms of teaching.”

« am interested in this particular issue.”

»I was in the Netherlands where this kind of schools is
quite common. Therefore, | would like to know more
about it

,Extending my horizons concerning the ways of
teaching”

,Learning about new methods.”

,Obtaining credit points.”

2.3. What do you want to know most of all about

the Dalton plan?

»Mainly, | would like to see it in real practice.”

+What are the results of the schools (as regards the
admission of the pupils to secondary schools)?”

,Is it meaningful?”

,How to use some of the techniques during the English
lessons?”

2.4 Teacher’s view

The variety of the students’ knowledge and preferences
at the beginning of the course might be explained by the
fact that the course is optional and therefore, the group
of its students is rather heterogeneous. The majority of
the people who enrolled into the course study the ELTE
programme (22 out of 23 students; 1 person studies
Sociology), they are, however, in different stages of their
study - logically with different levels of professional
motivation, theoretical knowledge and also practical
teaching experience (1st year — 1 student, 2nd year - 2
students, 3rd year — 9 students, 5th year — 10 students).

3. At the end of the course - a couple of students’
comments

3.1 About the theory and relevant sources:

,There are not so many materials about the Dalton plan.
However, there are sources on the Internet, where you can
find lots of information.”

»In the beginning, the book by K.Rydl was very useful. The
book‘Dalton teaching - the inspiration still alive’ (Rohner
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a Wenke) - systematic organisation of the information +
extending of what we have seen in practice.”

3.2 About the lectures of the Dutch experts:

+The Dutch experts lectured with an enthusiasm and
a great clarity, which contributed to our understanding of
the Dalton principles. We were amazed by the friendly and
stimulating atmosphere during the lecture. The lecture
encouraged our interest and also the interest of other
students who do not offically attend the course but were
present at the lecture.”

,Stimulating atmosphere; to see them in action was ,a
feast for our eyes”.

,During the game we tried out the principle of self-
reliance.”

3.3 About the visit to the Dalton school:

.We were surprised by the enthusiasm the children
demonstrated while working, and also by their behaviour
and discipline.”

We were impressed by the friendly atmosphere among
the staff and among the children (compared to what some
of us experienced during the teaching practice).”

»A wide range of teaching aids - e.g. for English — based
on self-correction”

,One of the pupils showed us the Class register of wishes
and complaints — a good way how to communicate with
the teacher”

«The pupils write letters to the head teacher, the head
teacher solves the problems with them.”

JTrust and confidence in children”

JThe teachers’ passion for the DP

A warm welcome + fruitful discussion J.

«The visit was beneficial, we would have appreciated
a longer part of observing the lessons.”

3.4 About the discussions on seminars:

+The positive of the seminars was the exchange of the
experience and opinions of individual participants of the
course.”

,The discussions were interesting; they, unfortunately, did
not focus only on the Dalton teaching.”

,Brainstorming some interesting questions - a higher
interest in the real practice of the Dalton ...some of the
questions remained unanswered ...some of them were
answered by the visit to Brno ...the discussions after the
visit to Brno and the lectures by H.Wenke and R.R6hner
- the activation of the knowledge of the participants,
presenting the information to the people who were not
present there!”

3.5 Teacher’s view

| appreciate the fact that the students were really active
in using various sources during the course, i.e. not only
the recommended literature but also the Internet.
Besides, both events organised in co-operation with the
partners from the Dalton International network (lectures
by H.Wenke and R.Rohner; visit to ZS Chalabalova, Brno)
fulfilled the expectations. As regards a visit to a Dalton
school in the future, more time is planned for observations
and discussions with teachers and pupils.

The fact that not only the aspects of Dalton teaching
were discussed on seminars was actually my deliberate
choice. On the contrary, | regard this fact as a positive

of this course which has become to a certain extent an
open forum for the discussion not only of a potential of
the Dalton plan but also of some other innovative trends
within the Czech educational system the teachers might
currently find inspiring (the programme Zacit spolu,
activities of the pilot schools of Framework educational
programme, projects of Comenius programme, Waldorf
pedagogy, etc.). This is in a complete agreement with the
proclaimed openness of the Dalton plan which is prepared
to respond to new needs of the society and learn also from
other conceptions (see the article in Dalton International
Magazine 2004 — H.Wenke: What can we learn from each
other).

As regards the topic of being able to answer the questions,
it was finally reformulated by the students themselves
during the following discussion in the sense that the
questions that would produce immediate answers are
perhaps not so valuable as the ones which require us to
really search for the answer. Some possible answers in the
area of the highest interest of the students - i.e. English
language teaching - will come to light during their credit
presentations of the materials for the Dalton lessons.

4. Conclusion

The course Theory and practice of the Dalton plan should
be perceived not only as a means of enrichment of the
study offer at the University of Pardubice but also as one
of the steps into the next stage of co-operation among the
partners within the Dalton International network.

Daltonsky pldn na Univerzité
Pardubice - pohled vyucujiciho
a pohled studentii

Magr. Pavel Brebera & studenti
Univerzita Pardubice. Fakulta filozofickd

1. Uvod

V zimnim semestru akademického roku 2005/2006 byl
do studijni nabidky Fakulty filozofické (dfive Fakulty
humanitnich studii) Univerzity Pardubice poprvé zafazen
volitelny pfedmét Daltonsky pldn v teorii a praxi vyucovdni,
jehoZ realizace je podporovdna zejména tzkou spolupraci
Univerzity Pardubice s Asociaci ceskych daltonskych Skol.
Sylabus kurzu byl navrZen tak, aby se studenti nejprve
sezndmili s historickym kontextem vzniku daltonského pldnu
a s jeho zdkladnimi principy. Tento prvni blok semindrd,
ktery realizoval prof. PhDr. Karel Ryd|, CSc., byl zakoncen
prezentaci tématu ,Historie a soucasnost daltonského
hnuti u nds a ve svété” Druhd cdst kurzu byla odstartovdna
dne 3.11.2005 ndvstévou a sérii pfedndsek H.Wenkeho
a R.R6hnera na Univerzité Pardubice. Ndsledovala série
reflektivnich didaktickych semindfd, vedenych autorem
tohoto ¢&ldnku, jejichZz zaméreni se odvijelo od témat, kterd
inspirovala studenty prdvé z pfedndsek H.Wenkeho a R.
Réhnera. Vychozim bodem pro treti ¢dst kurzu se pak
stala exkurze student(i na daltonské skole ZS Chalabalova
v Brné dne 28.11.2005, kde se studenti mohli sezndmit
s uplatnénim daltonskych principt primo v praxi. Navazujici
série reflektivnich didaktickych semindri na FF Univerzity
Pardubice pak vychdzi pravé z praktické zkusenosti studentt
z vyse uvedené ndvstévy a za podpory tematicky relevantni
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literatury a skupinovych diskusi je cilena na tvorbu materidl(
pro daltonské vyucovdni, zde konkrétné na materidly
vyuzitelné v daltonskych blocich obsahujicich anglicky
jazyk.

Vndsledujici¢dstitextu bude prezentovdn ndhled studenttina
volitelny pfedmét Daltonsky pldn v teorii a praxi vyucovdni,
a to jak vstupni komentdre studentt a jimi formulovand
ocekdvdni, tak i vnimané zp(soby pfinosu a konstruktivni
pfipominky nasbirané v zdvéreéné fdzi kurzu. Vyjddreni
studentu jsou zdmérné uvedena v neupravené podobé
(ackoli pro potfeby tohoto textu musel byt z kapacitnich
divodti realizovdn jejich vybér), logickym doplnénim je zde
rovnéZ prezentace ndhledu vyucujiciho.

2. Pred zacdtkem kurzu - nékolik otdzek

pro studenty

2.1. Co je daltonsky pldn?

~Nevim”

JAlternativni vzdéldvaci systém.”

LAlternativni zplsob vyuky - diiraz na potreby ditéte.”
,Zplsob vyuky vedouci k samostatnosti, zodpovédnosti
a toleranci Zaka.”

,Zdci dosahuji riiznych znalosti na zdkladé pldnu, ktery si
vytvori spolu s ucitelem.”

,Pldn, jak nejlépe a nejefektivnéji preddvat znalosti Zdkim.”
,Myslim, Ze je to pldn rozvoje skolstvi v Evropské Unii.

2.2. Jaky byl vds hlavni diivod pro zapsdni

do tohoto kurzu?

,Vseobecny zdjem o alternativni formy vyucovdni.”

»Zdjem o tuto problematiku.”

»Byla jsem v Holandsku, kde je tento typ sSkoly celkem bézny,
proto bych chtéla védét vic"

,Rozsifeni obzort ve zplisobu vyucovdni.”

,Pozndni novych metod.”

JZiskdni kreditd.”

2.3. Co vds na daltonském pldnu zajimd nejvic?

,Hlavné bych to chtéla vidét v praxi”

LJaké jsou vysledky téchto skol (pfijeti jejich Zdki na SS)?
,Md smysl?”

LJak vyuZit nékteré techniky a postupy v hodiné anglického
jazyka?”

2.4. Komentd¥ vyucujiciho

Ruznorodost studentskych znalosti i preferenci v Gvodu
tohoto kurzu je moZné vysvétlit tim, Ze se na zdkladé jeho
volitelnosti v tomto pfipadé jednd o znacné heterogenni
skupinu zapsanych studentd. Ta je sice tvofena z pfevdzné
cdsti studenty ucitelstvi anglického jazyka (z celkového poctu
23 zapsanych studentu se jednd o 22 lidi; 1 osoba studuje
obor sociologie), nicméné v riznych roénicich jejich studia,
tudiz s rozdilnymi Gdrovnémi profesni profesni motivace,
teoretickych znalostii praktické ucitelské zkusenosti (1.ro¢nik
- 1 student, 2.roénik - 2 studenti, 3.ro¢nik - 9 studentd,
5.rocnik - 10 studentd).

3. Na konci kurzu - nékolik studentskych komentd¥ii
3.1 K teorii a odbornym zdrojiim:

»Materidlti ohledné Daltonského pldnu neni mnoho. Existuji
vsak zdroje na netu atd., kde je mozZno vyhledat plno
informaci.”

»,Na tvod byla velmi pfinosnd publikace K.Rydla. Kniha
Daltonské vyucovdni - stdle Zivd inspirace (R6hner a Wenke)

— utfidéni + rozsiteni toho, co jsme vidéli v praxi.”

3.2 K pfedndskdm nizozemskych odbornikui:

,Nizozemsti odbornici pfedndseli s nadSenim a velmi jasné,
coz prispélo k nasemu pochopeni daltonskych principd.
Nadchla nds prdtelskd a podnécujici atmosféra, kterd
panovala v pribéhu predndsky. Pfedndska v nds podnitila
dalsi zdjem, podnitila i zdjem u studentd, ktefi nenavstévuji
tento kurz a byli pritomni na predndsce.”

,Podnécujici atmosféra, sledovat je v akci byla ,pastva pro
oci”

»Na hre jsme si vyzkouseli princip samostatnosti.”

3.3 K exkurzi v daltonské skole:

,Prekvapilo nds nadseni, s jakym déti pracovaly, i jejich
chovdni a disciplina.”
,Velminandszapisobilaprdtelskdatmosféravpedagogickém
sboru i mezi détmi (v porovndni s tim, co nékteri z nds zaZili
na praxi).”

,Sirokd nabidka pomiicek — nap¥. na AJ - zaloZené na
samokontrole.”

JJeden z Zaki ndm ukdzal tfidni Knihu prdni a stiznosti -
dobry zplisob, jak komunikovat s ucitelem.”

JZdci pisi dopisy panu Fediteli, pan Feditel s nimi Fesi
problémy.”

,Divérav déti”

,Zaujeti ucitelt pro DP"

JVrelé privitani + plodnd diskuse.”

»Exkurze byla pfinosnd, uvitali bychom delsi isek vyuky.”

3.4 K diskusim na semindfich:

,Kladem diskusi na semindfich byla vyména zkusenosti
a ndzord jednotlivych tcastnikd kurzu.”

,Diskuze byly zajimavé, bohuzel ne vZdy pojedndvaly jen
o daltonském vyucovdni.”

,Vybrainstormovdni zajimavych otdzek — vétsi zdjem
o redIné fungovdni daltonu v praxi ...nékteré otdzky ziistaly
nezodpovézeny ...na nékteré odpovédéla exkurze do
Brna ...diskuse po exkurzi i po pfedndsce H. Wenkeho a R.
Rohnera - oZiveni védomosti tcastnikd, preddni informaci
lidem nepritomnym na exkurzi, predndsce.”

3.5 Komentadr vyucujiciho

Predevsim je nutno ocenit, Ze studenti v pribéhu kurzu
aktivné ¢erpali z riznych zdrojd, tj. nejen z doporucené
literatury, ale i z Internetu. Ddle je tieba uvést, Ze obé
odborné akce, které byly zrealizovdny ve spoluprdci s dalsimi
partnery sité Dalton International (tj. pfedndsky H.Wenkeho
a R.Rohnera + exkurze na ZS Chalabalova, Brno) splnily
ocekdvdni. Do budoucna se pak u exkurze na daltonskou
zdkladni skolu skute¢né pocitd s delsim ¢asovym tsekem pro
pozorovdni v hodindch i pro diskuse s vyucujicimi a détmi.
Skutecnost, Ze se na semindrich nediskutovaly pouze aspekty
daltonského vyucovdni, byla zdmérnou volbou vyucujiciho,
ktery naopak povaZuje za klad tohoto kurzu, Ze se tak do
urcité miry stal otevienym férem pro diskusi nejen potencidlu
daltonského pldnu, ale rovnézimnohych dalsich inovativnich
trendt v rdmci ceského Skolstvi, kterymi se ucitelé v sou¢asné
dobé mohou inspirovat (program Zacit spolu, aktivity
pilotnich skol RVP, projekty programu Comenius, waldorfskd
pedagogika, atd.). Tato skutecnost je v naprostém souladu
s deklarovanou otevrenosti daltonského pldnu, ktery je
pripraven reagovat na nové potreby spolecnosti a poucit se
i zmnohych dalsich sméri (podrobnéji ¢ldnek H.Wenkeho
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v Dalton International Magazine 2004 - What can we learn
from each other).

Téma zodpovéditelnosti otdzek bylo v rdmci dal$i diskuse
nakonec samotnymi studenty pfeformulovdno v tom
smyslu, Ze otdzky, na které bychom byli schopni okamzité
odpovédét, vlastné nemaji takovou hodnotu jako ty, u nichz
je tfeba odpovéd skutecné hledat. Nabidka moznych
odpovédiv oblasti nejvyssiho zdjmu studentd, tj. u vyucovdni
anglického jazyka, probéhne v rdmci jejich zdpoctovych
prezentaci materidlt pro daltonské vyucovdni.

4.Zdavér

Kurz Daltonsky pldn v teorii a praxi vyucovdni je tfeba vnimat
nejen jako obohaceni studijni nabidky Univerzity Pardubice,
ale rovnéz jako jeden z krokt do dalsich etap spoluprdce
mezi partnery v rdmci seskupeni Dalton International.

Innovative Methods in School

Lenka Kalivodova
Teacher of Z5 Velké Pavlovice m
Thechangesthathavebeentakingplace ) @.

for the last 10 years have influenced all M"
parts of our lives. Many of the changes =} / _
seem to influence a number of people {I /Li\\
inside the school system — the teachers, '
pupils, students, and parents. The teachers try to react
on the change of the educational atmosphere. Our
word, ruled by computers, internet and mass media,
supposes the people leaving schools to be able to seek
information independently, to solve problems and look
for connections, to make and defend their own opinions.
Several years ago, | and my colleague learned about
principles of Dalton education. We tried to create two-
lesson blocks (90 min), in which we use Dalton methods to
revise and review school topics. Basic principles of these
lessons are freedom, cooperation, responsibility, and
independence.
We try to support each child’s attitude towards education.
The pupils are invited to accept responsibility, we demand
them to become initiative and learn that independent
learning is quite interesting. First, the structure of
the Dalton block, tasks, tools have to be specified.
Everything is organized neatly to allow children to find
their own working-place and their own learning style. The
classrooms belong to children, so they are also responsible
for the classroom'’s atmosphere.
Recently, the staff has been discussing the new educational
plans. More and more, we hear about competences
(communicative, public, work, social, personal, learning,
problem-solving). Comparing the educational targets of
so called General Educational Plan with targets of Dalton
education it is obvious that the Dalton methods can help
a lot to train such competences.
Dalton blocks have been included since the first class
(age 6) (these days | tutor pupils of age 10). | am able
to compare and evaluate children’s advancement and
development of their ability to master the desired skills.
Here, | state several areas | consider important.
Self-control and self-service.

Respecting the collective.

Responsibility for behavior.

Self-learning.

Using scholarly literature.

Ability to express orally.

Understanding environmental problems.

And what is the children’s opinion? Based on my personal
experience and discussions with children | can say that the
children love to work this way and they really look forward
to it. They like to advance in groups, they learn to help
each another, to tolerate.

Dalton elements are being used within the Basic school
educational program: so the contents of education have
not been changed.

Inovativni metody ve skole

Lenka Kalivodovd
ucitelka ZS Velké Paviovice

Zmény,které nastaly v nasi spole¢nosti v poslednich deseti
letech, se projevuji ve vsech oblastech naseho Zivota. Velké
cdsti lidi se tykd zejména skolstvi - ucitel, zdkd, studentd,
rodica. Ucitelé se snazi reagovat na poZzadavky nové doby.
Soucasny svét ovlddany pocitali, internetem a masmédii
predpoklddd jako samoziejmou slozku vzdéldni schopnost
samostatné vyhleddvat informace,resit problémy, hledat
souvislosti, tvofit si své vlastni ndzory a umét je obhdjit.

Pred nékolika lety jsme se jd a moje kolegyné sezndmily
s principy daltonského skolstvi. Zkusily jsme vytvofit ucelené
dvouhodinové bloky, ve kterych se s pouzitim daltonskych
zdsad vénujeme opakovdni uciva. Hlavni principy této
vyucovaci metody jsou volnost, svoboda, spoluprdce,
odpovédnost, samostatnost.

Pokousime se podporovat aktivni pristup viech déti
kvychovné vzdéldvacimu procesu. Zdci se u¢i zodpovédnosti,
poZadujeme, aby prevzaliiniciativu a zjistili, jak je samostatné
ucenizajimavé.Struktura daltonského bloku, tikoly, pomdicky
musi byt jasné ddny. Vse je uspordddno prehledné, aby si déti
nasly vlastni u¢ebni prostor a vlastni cestu k uceni. Trida patfi
détem a ony samy jsou také zodpovédné za prostredi v ni.

V posledni dobé se debatuje o novych vzdéldvacich pldnech.
Stdle castéji slysime pojem kompetence /komunikativni,
obcanské, pracovni, socidlni a persondlni, k uceni, k reSeni
problému/.Pri srovndni cilG Rdmcového vzdéldvaciho
programu a cilt daltonského vzdéldvani je zifejmé, Ze tyto
metody ndm mohou k dosazeni poZadovanych kompetenci
pomoci.

Daltonské bloky zafazuji do vyucovdni od prvniho ro¢niku
/nyni u¢im ve 4. ro¢niku/. Mohu tedy srovndvat a hodnotit
vyvoj déti a jejich schopnosti osvojit si poZzadované
dovednosti. Uvedu nékolik oblasti, které povazuji za dilezité:
- sebeobsluha a sebekontrola

- respektovdni kolektivu

- odpovédnost za chovdni

- odpovédnost za svoji prdci

- kontrola své prdce

- samostudium

- prdce s odbornou literaturou

- rozvoj mluveného projevu

- pozitivni vztah k uceni
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- pochopeni environmentdlnich problémi

A jaky ndzor maji na daltonské bloky déti? Podle mych
zkusenosti a rozhovort s détmi maji tento zplsob prdce
rddy a tési se na néj. Rddy pracuji ve skupindch, uci se tak
pomdhat si, tolerovat se.

Prvky daltonského vyucovdni uplatriujeme v rdmci osnov pro
Z5, nic se tedy neméni na obsahu vzdéldni.

Missionaries or Partners?

Lucie Papezova
Univerzity of Pardubice, Faculty of Arts and Philosophy

There are many ways how to deliver a unique idea,
many ways how to pass it on. Dalton educators who are
articulate and think bejond present days will struggle to
pick the most effective ones when the time comes. The
wise and experienced might have a difficult task to deal
with. The educational philosophy they support can hardly
be prescribed to their younger colleagues - that would
mean violation of crucial principles of the plan itself. How
to disseminate Dalton ideas then?

~Motivate, inspire, launch into a dialogue: share
impulses a form new questions together”

That is one of the possible answers - a statement put into
practice by Dutch education specialists who spent a very
pleasant afternoon in the University of Pardubice with
a group of under-graduate teachers.

There is no need to introduce professors Roel R6hner
and Hans Wenke to the Dalton community. Students of
English in Pardubice didn't hear of the visiting tandem
for the first time either. As co-authors of two books Long
Live School and Dalton Education they had helped outline
the basis of the concept for the seminarists taking part in
“Dalton course” even before the meeting was announced.
The audience was quite well-informed on the subject.
Since the beginning of the term professor RydI’s students
had been investigating Dalton and its hot issues from
various aspects. There was still something missing though.
Eventually, face to face discussion with the teachers and
the chance to hear their own story of teaching experience
struck the additional sparkle and brought the mosaic of
the course to life.

+What are your expectations? What should this lecture
offer?” asked Hans Wenke at the very beginning of
the afternoon. Pretty direct question for the academic
standards. But momentary puzzlement was overcome
soon and students managed to formulate sheer variety
of aims. Some required stimulation, new impulses and
analyses of the key points, others opted for more practical
approach asking for specific methods how to teach with
Dalton plan or enquiring about teaching aids and eager
to skim through Dalton cookery-books. All requests were
appreciated and (perhaps additionally) put on the agenda.
Then it was our guests’ turn to expand on the topics they
prepared, one at a time.

A couple of points touched by the lecture (Self-

reflection):

- There is a delusion creeping on us which claims Dalton
plan has never changed since Helen Parkhurst’s days.

- Sometimes we don't bother to dig deep. Visible features
are easy to follow and we don't make an effort to grasp the
essence of things and meaning of the whole scheme. We
believe that Dalton school is a collection of phenomena
such as assignments, mentors, tutors, portfolios and work
sheets.

- We assume that our future job is a kind of craft. Success
is guaranteed by our specific knowledge, technical skills
such as methodology and a couple of well-known (or
perhaps highly innovative) tricks. We don’t want to have
too much freedom in our job — and responsibility.

- We perceive Dalton as an object of our intellectual
exercise. We exhaust ourselves speculating about the
quintessence of Dalton plan instead of taking it as it is and
letting it speak to us.

-We do not notice that each generation is unique, has its
specific educational needs so we find it unnecessary to
reassess aims and method, sticking to the same patterns
all the time.

- We preach water, drink wine. We are ready to apply the
Dalton principles in the classroom but wouldn’t respect
them ourselves.

- Being supervisors and managers bores us. We find no
pleasure in keeping in the background. We enjoy being
stars of the show and sources of wisdom as we stand on
the platform in front of the kids.

-We adopt trends as such (ready-made for another cultural
context) instead of finding our own ways and investing
into our own creations.

The second half of the meeting made us fully participate
again. Our guest speakers chose to combine presentations
on few more subject with activities that provided an
illustrative experience. A special treat for us were two
cooperative gamesapproximatelyingroups of 8:according
to instructions from the envelope we were to put together
eight squares and to place cards with characteristics to the
multiple intelligence chart. The aim was neither to beat
the others nor to complete the task without a failure but
to reflect on the whole process and group dynamics. The
first game also had a person delegated who stayed away
during the action just to observe and comment upon
what was happening. Despite the language barrier two
teachers from Hungary were brave enough to join the fun,
which advanced the study of interactions and emphasized
the need to cooperate. Finally we made a brief reflective
summary and it was time to say goodbye.

It should be said that the lecture did not hand us answers
to all our questions. On the contrary, it set grounds for
dozens new enquiries. It brought fresh air. And what else
is there to ask for?

Misionad¥ri anebo partneri?

Lucie Papezovd

Univerzita Pardubice, Fakulta filozofickd

Existuje mnoho zplsobd, jak predat jedinecnou myslenku.
Volba nejschidnéjsich cest cekd vSechny Daltonské
pedagogy, ktefivédi, co Fici, a uvazuji nad rdmec soucasnosti.
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Ti zkuseni a moudFi maji tézky ukol. Naordinovat vzdéldvaci
filozofii mladsim kolegtim nemohou - prohresili by se vuci

vlastnim principim. Jak tedy $itit daltonské ideje?

»~Motivovat, inspirovat, vstoupit do dialogu: sdilet
podnéty a spolecné se ptdt “

- tolik moznd odpovéd sympatickych pedagog(i z Holandska,
ktefi stravili listopadové odpoledne na Univerzité Pardubice
s budoucimi uciteli.

Predstavovat profesory Roela R6hnera a Hanse Wenkeho
daltonské obci jisté neni tfeba. Ostatné ani studentim
ucitelstvi anglictiny v Pardubicich nebyl tandem hostt
nezndmy. Jejich publikace At Zije Skola! a Daltonské
vyucovdni nacrtly seminaristim Daltonského pldnu hlavni
body koncepce jesté pred ohldsenym setkdnim. Priprava
obecenstva byla pomérné diikladnd. Studenti profesora
Rydla se od zaldtku semestru zabyvali problematikou
Daltonu, mapovali ji z rdznych pohledd. Néco ale preci jen
schdzelo. Svétlem, které mélo konecné rozehrdt mozaiku
kurzu, byl Zivy rozhovor s pedagogy - jejich osobni svédectvi
o praxi v daltonskych $koldch.

,Co si od predndsky slibujete? Jakou mdte predstavu?’,
oteviel Hans Wenke spole¢né odpoledne. Na akademické
pomeéry necekané pfimd otdzka. Studenti pfekonali Gvodni
rozpacitost a formulovali riznorodé cile. Nékteri Zddali nové
impulsy a rozbor teoretickych vychodisek, dalsi chtéli poznat
praktickou strdnku a slyset konkrétni ndvody, jak daltonem
ucit: obhlédnout daltonské pomdicky, prolistovat kucharkou
ndpadi. Vsechny ndméty byly viele pfijaty a (moZnd
dodatecné) zahrnuty do agendy. Pak prfisla fada na hosty,
aby se stridavé ujali slova a rozvedli jednotlivd témata.

Neékolik ndméti k zamysleni z predndsky (Sebereflexe):

- Podléhdme mytu, Ze Dalton se od cast Heleny Parkhurstové
nezménil.

- Casto jsme povrchni. Soustfedime se na vnéjsi projevy
a unikaji ndm pficiny a smysl. Véfime, Ze Daltonskd skola
je souhrnem prostredku jako assignment, mentor, tutor,
portfolio a pracovni list.

- Pfedpokldddme, Ze nase budouci povoldni je femeslo, kde
staci odbornd znalost, zvlddnuti techniky a pdr provérenych
(nebo naopak novdtorskych) trikd. Nechce se ndm pracovat
svobodné - a prevzit odpovédnost.

- Zkoumdme Dalton jako objekt (misto abychom se nechali
oslovit) a mudrujeme o, quintessenci daltonstvi’; chceme si
sdhnout na platénskou ideu.

-Prehlizime, Ze generace jsou jedinecné, maji rizné vzdéldvaci
potreby, a proto je tfeba preformulovat cile a metody.

- Pijeme vino a kdZzeme vodu. Myslime si, Ze daltonské principy
se hodi do tfidy, ale nejsou zdvazné pro nds.

- Citime se lépe na stupinku (zdroje védéni a svétla) nez
v pozadi jako ,,dozor” a managefi.

- Prejimdme trendy se v$im vsudy (vcetné sloZek, které nepatii
do naseho kulturniho kontextu), misto abychom hledali
vlastni cestu.

Druhd cdst odpoledne prinesla opét oziveni. Hosté
kombinovali tématické prezentace s aktivitami zdZitkového
uceni, na kterych jsme mobhli teorii provéfit. Cekaly nds dvé
kooperativni hry zhruba v osmi¢lennych skupindch: podle

instrukci z obdlek jsme sklddali osmero Etvercu a pfifazovali
karti¢ky se znaky do tabulky mnohocetné inteligence.
Smyslem nebylo vyhrdt / spinit bezchybné tkol, ale sledovat
prubéh cinnosti a skupinovou dynamiku. V prvnim pfipadé
mél prdci skupiny objektivné hodnotit a komentovat také
nezucastnény pozorovatel. Pies jazykovy handicap se do
her odvdzné zapojily i dvé ucitelky z Madarska, coZ velmi
obohatilo studii interakci a podtrhlo nutnost spoluprdce.
Zdvérem jsme setkdni v krdtkosti reflektovali a byl éas se
rozloucit.

Je tieba Fici, Ze pfedndska nepfinesla odpovédi na vsechny
nase otdzky. Naopak — otevrela pole pro mnohé dalsi. Byla
zdvanem svéZiho vzduchu. Ale co vic si prdt?

SCHOOL-MANAGEMENT

Jiirgen Peters

The future of our school lies in our
hands

The basis for this article is a study of
the Institute for Marketing and Trend-
analysis Ldt. Co., which led to 20 thesis
of the school 2010. A study for Austria the contents of
which certainly is also valid for Europe in a wide range.
My intention with the following comments is to provide
a discussion impulse to interested and international
experts.

1)Young people in Europe have a deficiency in ideals.
They seek authorities since parents more and more act
like friends.

A strange assumption - since with anti-authoritarian
education people believed in bringing up a generation of
peace, love and satisfaction. Every extreme has a counter-
movement. It is obvious that the young generation needs
support. | personally like to compare it to the handrail
of a staircase. We grown-ups must give support to an
educational handrail, we have to provide experience and
ideals. Authority sets up limits, which protect instead
of being a means of authority. This constant learning
through experience and cognition is an important pillar
for a successful Dalton-Pedagogic. - But what does reality
in Europe and worldwide look like?

2) Up to 2009 the number of pupils will sink up to 20 %,
the turnaround will come 2010. when the number of
pupils will increase again.

A fact which is based on statistics and caused in the
decrease of the birth-rate on one hand and the modern
mass migration on the other hand.

3) 2010 the social pressure at schools will rise
significantly

The social development of our society is in a turmoil. Even
today we can already feel on an international level which
highly social deficiencies like brutalisation of charity, and
poverty of community our society creates. School cannot
blame society for this development we have to face these
problems and find answers. We have to develop new
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strategies for a new social responsibility. There is every
reason to believe that with our structures of the Dalton-
school we are on the right track.

4) A growing criminality will be a new challenge to
school administration and teachers

Let us put our focus to existing examples in Europe and
above all in the USA.- Security in the corridors, safety-
sluices at the entrances and police-cars for truants.
—-Personal recourses will prove if we in time can stop
similar developments with the help of sufficient care and
control. Unfortunately they cannot be avoided in so called
“rest schools”- so the question is — will we learn through
experience in due time?

5) Parents as well as pupils will look for education places
which are safe and offer top-quality

Anessential thesis for the school-policy of ourgovernment.
The main-answer to bad public school quality is the
fluctuation to private schools, which is no question for
parents with higher income but how fair is this possibility
to the poorer population? There is a demand to the public
school system to take final steps for improving quality and
there is a need for enough and adequate institutions for
every level as well as poorly-behaving pupils which offer
the utmost chance for every young person. We also need
personal autonomy for being able to engage professional
teachers in responsible positions like every hospital which
employs only the best doctors.

The biggest problem all over Europe is that school is still
a sport for political parties.

School quality of tomorrow has to be started today, so
that we can live it the day after tomorrow!

6) the mixture of pupils will be multi-cultural, a new
variety of languages will define the daily school-life
What is seen as a disadvantage and criticized today will be
the chance of tomorrow. It is wonderful to use language
resources and to give our young generation the possibility
to learn them.

A new thinking of how to cope multi-culture has to be
started. Learning must be possible in the own mother
tongue, so that language barriers are no more hindrances
of knowledge. — One might object that this could lead to
ghetto formation. - It is a question of organisation. We as
Dalton schools have a wonderful recipe. Schools might
specialize on 4 to 6 languages — Impossible?

7) Private schools will boom. Parents of A- B and C-social
classes will be willing to pay private money for a better
school-equipment

Ido notwant torepeat myself.— See thesis 5.- Unfortunately
the pupil of today is no elector and he has no lobby- but
he will be the elector of tomorrow — Money for education
is the best investment for the future of the people and
their country.

8) Up to 2009 the recruiting of every single pupil will be
marketing strategy of the head of the school

Looking around Europe you can see that there are some
states which have recognised their chance. They equip
their schools with pedagogical and administrative
principals. In contrary to Austria and especially in Vienna
all schools are equipped with secretary’s offices which

make work for the principals much easier in many ways.

It is much easier to show ways for a new school and to
develop clever ideas than to put them into realisation. In
this field we have to demand the seriousness of policy.

9) combining schools respectively closing of various
schools will be inevitable

policy does not dare to make decisions although they
are inevitable for quality improvement. — Every closing
down of a school means a high risk for politics and having
to put up with a massive critique. If there was sufficient
information and explanation what improvements the
necessary moderations could bring nobody would
oppose to changes. — But is it not very often a matter of
which party the district “belongs to” - resulting in another
important political position?

10)Those schools will be the winners who succeed in
navigating their position on the market

It is not a matter of a manifestation, a logo or a name — it
is a matter of truth and contents. - | believe that with our
Dalton-Schools we have an enormous advantage to all
traditional school locations.

11) Each school in its position should offer three to five
attractions.

A hint that is to be seen in connection to thesis 10. Schools
are advised to set up their attractions on various levels.
This could be a pedagogical factor, particulars in the
equipment and a specially interesting programme for
the pupils. Orientation is given by a school programme
and a keynote that have to be followed consequently to
accentuate its uniqueness.

12) The school, which is positioned as quality mark and
regional number one, will remain the most successful
...there is nothing more to add

13) The reputation of the school will be an important
valuation measure

not only for parents and young people but is also essential
for political decision-making to know where popularity
can be gained.

Last but not least it is also a matter of the media to report
about attractions.

14) Top-quality in education, a good classroom-
equipment, afirmbutatthesametimeeasymanagement
of the school under special consideration of the safety-
aspect will be further valuation criteria

the complete school-staff is challenged to react in time.
Principals will have to start a new management. Modern
and team-oriented staff and organisation management
are demanded - maybe a stage of quality which needs
more than “the better teacher.” A responsibility in a job,
whose place of employment has to be newly described.
15) By 2010 qualitative growth is more important than
quantitative growth

Itis a bit surprising that this thesis finds room here. In my
opinion this thesis is fundamentally valid for education,
independent on future discussion.
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16) Schools that have built up their position by 2010 will
manage the change to qualitative growth much more
easily

..l would like to add that schools which are not ready
to admit that, will in vain hope for help from outside to
recruit enough pupils.

17) the stress-situation for teachers will grow steadily
The employer will have to work out new strategies to
prevent a problem that may arouse from overcharge.
More stress means more sick-leaves, which automatically
lead to a rise of personal costs. For this reason we need
mediation and psychology to provide teachers with the
positive motivation they need to be successful in their
job.

The role of the teacher will have to be thought over and
his education in the field of sociology and psychology has
to be considered more important than ever.

18) Among others the task of the school-management
will be to protect top-teachers from enticement
especially from private schools

If climate and team spirit at school are ok it will also
depend on the identification with the own school whether
a teacher can be enticed or not. Identification combined
with pride and efficiency is the key to an accomplishment
of successful work. Principles are moderators for reaching
this aim. (see thesis 20)

19) Besides a good infra-structure for teaching
immaterial incitement to motivation of teachers will
gain special significance

which once more confirms my statements to thesis 18

20) all these demands require a new profile for the work
of principals

without exaggerating - we also need a new management-
understanding of all higher school authorities whose
necessity and profile have to be newly considered. New
school cannot be organized from bottom to top. School
reform can only be modernized from the top to the
bottom on hand of the legal situation.

A new area for school has begun. — Only time will prove.
Fact is that the dynamic spiral of the development of our
environment and society has never turned as quickly as it
does today. -

To find a new understanding for school and education
of tomorrow it will be necessary to allow many of these
thesis to have an impact on us, to be able to enter an
objective and sane discussion on renewal.

We are in the happy situation that we have taken over
a lot of these reflections into school development for our
Dalton Schools and we can live the new school. - But we
are never allowed to stop and have to open ourselves to
any new idea and up-to-date reflection for the benefit of
our young generation.

SKOLNi MANAGEMENT

Jiirgen Peters
Budoucnost skoly lezi v nasich rukou

Vychodisko pro tento ¢ldnek poskytla studie Institute
for Marketing and Trend-analysis Ldt. Co, kterd v zdvéru
stanovila 20 tezi o Skole v roce 2010. Studie se tykala skol
v Rakousku, ale vysledky jsou vlastné platné pro celou
Evropu. Svym ¢ldnkem bych chtél probudit diskusi mezi
zainteresovanymi odborniky z celého svéta.

1. Mladi lidé v Evropé postrddaji dostatek idedli. Hledaji
autority, protozZe rodice se chovaji stdle vice a vice jako
pratelé.

Velmi podivnd teze - zejména pro anti-autoritativni ucitele,
kteti véri ve vychovu miru, Idsky a spokojenosti. Kazdy
extrém md svij protiklad. Je jasné, Ze mladd generace
potrebuje podporu. Rdd pouZivdm pfirovndni ke schodisti se
zdbradlim. My dospéli bychom méli poskytovat vzdéldvaci
zdbradli, nabizet zkusSenosti a idedly. Autorita definuje
hranice, které chrdni, misto toho, aby slouzily jako ndstroje
autoritativnosti. U¢eni vychdzi ze zkusenosti a pozndni
tvofi jeden ze zdkladnich piliti uspésného daltonského
vzdéldvani. Ale jak vypadd realita v celé Evropé?

2. Do roku 2009 se pocet studentti snizi priblizné o 20 %.
Obrat prijde v ndsledujicim roce, kdy pocet studentii zase
zacne stoupat.

Statisticky podloZeny fakt, ktery vychdzi z poklesu porodnosti
na strané jedné a z moderni migrace na strané druhé.

3. Vroce 2010 se vyrazné zvysi socidlni tlak ve skoldch.
Rozvoj socidlni situace spolecnosti je chaoticky. Dokonce
i dnes, kdy citime na mezindrodni urovni socidlni nedostatky,
napt. brutalizaci charity nebo chudobu spolec¢nosti. Skola
nesmi z vyvoje vinit spolecnost, musi se naucit celit témto
problémidm a reagovat na né. Musime vyvinout nové
strategie pro nové socidlni odpovédnosti. Vse svédci tomu, Ze
cesta, kterou se ubiraji daltonské skoly, je sprdvnd.

4. Ndrist kriminality bude jeden z problémd, se kterymi se
bude muset skolstvi a ucitelé vyporddat.

Pojdme se podivat na existujici priklady v Evropé a predevsim
ve Spojenych stdtech — ostraha na chodbdch, detektory kovu
u vchodu a policejni auta vozici do skoly zdskoldky. Uvidime,
jestli patficnd péce a kontrola zastavi rozvoj kriminality.
KaZdopddné se ji nebudeme mocivyhnout v tzv. ,rest school”
aje jen otdzkou, zda se dostatecné rychle a véas poucime.

5. Rodice a Zdci budou vybirat kvalitni a bezpecné skoly.

Zdkladniproblém pro soucasnourakouskouvlddu. Nejcastéjsi
odpovéd'na otdzku, pro¢ jsou verejné skoly ,Spatné’, je
odchod dobre financné zajisténych zdki na soukromé skoly.
Neodpovidd to ovsem na otdzku, zda je takovy pristup fér
- proc ,trestat” dité, jehoz rodice nemaji dostatecny financni
prijem? Na stdtni skoly klade dnesni vidda poZzadavek zvysit
kvalitu vzdéldni. PoZaduje se dostatek adekvadtnich instituci
na vsech trovnich $kolského systému. Stejné tak schdzi
instituce, které by umoZnily vyrovnat se s problémovym
chovdnim Zdkt a umozZnily poskytnout nejlepsi moznou
$anci kazdému ditéti. Skoly potrebuji autonomii, aby snadnéji
nabizely prostor pro ucitele-odborniky, jako se napriklad déje
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ve zdravotnictvi, kde nemocnice najimaji co nejlepsi lékare.
Nejvétsim problémem evropského vzdéldvdni lezi v politické
situaci - politické strany vyuZivaji skolstvi jako argument
proti svym oponentim. Kvalitni Skola zittka musi zacit dnes
tak, abychom byli schopni fungovat i pozitfi.

6. Na skoldch bude multikulturni situace, na chodbdch
Skoly budou znit riizné jazyky.

Dnes setento stav spise kritizuje, aniz bychom si uvédomovali,
Ze pro budoucnost je to spise vyhoda. Riizné skupiny jazyku
mohou slouZit jako zdroje pozndni, ze kterych se nasi Zdci
mohou v budoucnu udit.

Musime také zacit hledat zplisob, jak se s multikulturalismem
vyrovnat. Kazdy by mél mit prdvo na vyuku ve vlastnim
materském jazyce. Jazykovd bariéra nesmi znamenat
prekdzku ve vzdéldni. - MiZete namitnout, Ze tento stav
povede k vytvdreni ghett, ale vSe vychdzi z organizace. My,
daltonské skoly, mdme kvalitni ndvod, jak na to. Myslite si, Ze
se Skoly nemohou specializovat na 4 — 6 jazyki?

7.Soukromé Skolstvi zaZije boom. Rodice z vyssi, stiedni
a nizsi stfedni tfidy budou ochotni platit za vzdélani
svych déti, za lepsi skolni prostredi, vybaveni apod.
Nechci se opakovat. Podivejte se na bod 5. Nanestésti dnes
Zdci nevoli, nemaji Zddné lobby. Od zitrka se ale situace
zméni. Investice do vzdéldni je ta nejlepsi mozZnd investice,
kterou mohou obcané a stdt pro budoucnost udélat.

8. Do roku 2009 se z naboru stane marketingovy ukol
kazdého reditele.

KdyzZ se rozhlédnete kolem sebe po Evropé, nemizete si
nevs§imnout, Ze nékteré zemé zménily strategii. Zacaly
obsazovat ve vedeni dva posty feditele — jednoho pro
marketing, druhého pro vyuku. Na rozdil od Rakouska
(a zejména Vidné) zaméstndvaji $koly sekretdrky
a administrativni pracovniky, ktefi feditelim skol prdci
vyrazné usnadriuji.

Novd cesta a oZivujici myslenky pro $koly se mnohem
snadnéji vymysli, daleko tézsi zavést je do praxe. Musime
rozhodnout, do jaké miry myslime nasi proklamaci vdzné.

9. Spojovdni skol, respektive zavirdni nékterych skol bude
nevyhnutelné,

i kdyZ je mozné diskutovat, zda bude toto rozhodnuti
sprdvné a zda vyrazné posili kvalitu stdvajicich Skol. Kazdd
zavrend skola s sebou nese politikareni a nebezpeci rozsdhlé
kritiky. Kdyby mél kazdy takovy tah dostatecné vysvétleni
a vefejnost byla informovdna, jaké zmény a proc¢ se musi
provést, nikdo by zméndm neodporoval. Dnesni situace je
jind. Nefidi se dnes zavirdni Skol podle toho, ke které politické
strané tato skola ,ndleZi” — neni to jen dalsi politikareni?

10. Uspéji ty skoly, které budou schopny naijit si svou pozici
natrhu.

Nemluvime zde o ndlepce, logu skoly nebo jménu — mluvime
o tom, do jaké miry je proklamace skoly pravdivd. Véfim,
Ze prdvé v tomto bodé mdme my, daltonské skoly, pred
ostatnimi velky ndskok.

11. Kazdd , dobrd” skola bude muset nabidnout tfi az pét
riznych ,vdbnicek”.

Bod, ktery je propojen s pfedchozim. Skoly by mély tyto
vdbnicky vybudovat na riznych trovnich. Mezi né mize
patfit pedagogicky faktor, specidlni vybaveni a specializace

ucebnich osnov. Skolni vzdéldvaci program by mél byt
zdkladnim prostorem pro orientaci, mél by byt peclivé
realizovdn, aby vynikla jeho jedinec¢nost.

12. Skola, kterd je povazovand svym okolim za zna¢ku

K tomuto bodu neni co dodat.

13. Povést skoly bude patFit mezi diileZité ukazatele pro
hodnoceni skoly,

a to nejen pro rodice a mladé lidi, ale také pro politickd
rozhodnuti motivované snahou nékde ziskat popularitu.

V neposledni fadé bude ukazatelem i medidlni propagace
skoly, v niz predstavuje své vyhody.

14. Kvalitni vzdéldvdni, vyborné vybavené tfidy, pfisny
a zdroven vstricny management skoly budou spolecné
s rostoucimi ndroky na bezpeci Zdki dalsim kritériem pro
hodnoceni skoly.

Vsichni zaméstnanci skoly musi zareagovat na zménu vcas.
Reditelé skol se budou muset naucit novému zptisobu vedeni.
Doba pozaduje moderni, tymovy kolektiv a organizaci
— miZeme Fict dokonce i stupeni, na kterém nestaci byt
jen dobry ucitel. Znovu se musi definovat poZadavek
zodpovédnost za prdci.

15. Do roku 2010 bude prevaZovat kvalita nad kvantitou.
MozZnd vds tento bod prekvapuje. Domnivdm se, Ze zejména
v oblasti vzdéldni je tento poZzadavek nezbytny, nezdvisle na
budouci diskusi.

16. Skoly, které si vybuduiji pozici do roku 2010, snadnéji
pFijmou zménu orientovanou na kvalitu vzdéldni.

Chtél bych dodat, Ze $koly nepripravené prijmout tuto zménu,
budou marné doufat na pomoc zvenci. Neziskaji vice Zdku.

17. Stresovd zdtéz vyucujicich bude stdle nartstat.
Zameéstnavatel musi vytvofit nové postupy, jak se vyrovnat
s problémy, které zptsobi pretizeni. Vétsi stres znamend
vice nemocenskych, které automaticky povedou k ndristu
ceny pracovni sily. Proto potfebujeme, aby se ucitelé naucili
relaxovat. Psychologie je musi naucit, kde hledat pozitivni
motivaci tolik potfebnou k pracovnimu tspéchu. Role ucitele
se musi predefinovat, jeho vzdéldni v oblasti sociologie
a psychologie musi zaujmout daleko vyznamnéjsi pozici, nez
tomu bylo doted.

18. Dalsim ukolem bude presvédcit nejkvalitnéjsi ucitele,
aby neodchdzeli na soukromé skoly.

Kdyz bude na skole dobré klima i tymovy duch, bude
u vdhajiciho ucitele zdleZet také na identifikaci se s vlastni
Skolou. Identifikace ve spojeni s pychou a vykonnosti jsou
klicem k odvddéni dobré prdce. Prostrednik mezi dobrou
praci a ucitelem tvofi principy (viz bod 20).

19. Kromé dobré infrastruktury ziskaji na vyznamu také
nehmotné podnéty,
coZ potvrzuje argumenty z bodu 18.

20. Vsechny tyto poZadavky potiebuje predefinovdni
obsahu prdce reditel.

Aniz bych chtél prehdnét — potfebujeme nové vyssi spravni
uredniky, ktefi rozumi manaZerské problematice, jejichz
ndpln prdce a profilaci je tfreba zvdzit. Novd skola nemuze
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byt zorganizovdna zdola. Skolskd reforma miize probéhnout
jediné shora dolti ve smyslu prdvni dpravy.

Novd epocha skolstvi zacala - potvrzuje ndm to pouze &as.
lidstva.

Mnohé ze shora zminénych predpokladi bude nutno
pfijmout za své. Jediné tak pochopime nové potreby
budouciho vzdéldvdni nebo vstoupime do objektivni
a smysluplné debaty o reformé vzdéldni.

Daltonské skoly mohou byt Stastné, nebot mnohé ze shora
zminénych argumentd prevzaly jiz ddvno, a proto mtzZeme
Zit v nové skole. Nikdy ale nebudeme moci zastavit, musime
se oteviit novym idedm a novému hodnoceni. Jediné tak
mdZeme byt nastupujicim generacim néjak prospésni.

CHARACTERISTICS OF GOOD
DALTONEDUCATION.

Hans Wenke

“A systematic method for quality care
and quality policy in Daltonschools”

Introduction

“It is ten minutes to twelve Cora, a child of group 1/2 (age
5 years), walks tot the teacher and says: “Teacher it is time
to speak about how we worked this morning”.

Cora is this week ‘the manager of the week’.

One of her assignments is to remember the teacher to
evaluate the process of teaching and learning.

On this way children are responsible for their own learning
process.

Accidental is that the teacher can not forget anymore to
evaluate with the children.

Children are the direct participants in the process and in
that case schools have a big responsibility tot the children
and their parents.

But schools are also responsible for a clear policy of quality
of Daltoneducation in a general way.

When we speak bout quality their must be a basic attitude
‘it can always be better’ But the question is: How? How to
improve the quality of Daltoneducation?

At first it is important to formulate clearly the targets.
After that it is necessary to declare how to realise the
targets.

At last it must be completely clear what everyone has to
do.

Targets must be formulate as concrete as possible. The
more precise the description the better the process can
be handled.

A good way to formulate targets is the so called SMART
method.

According to the SMART method a target is always:
Specific (quality of Daltoneducation)

Measurable (how to do)

Acting (who is responsible)

Realistic (targets must be realistic)

Time fixed (at what moment the target must be

realised)
Practical Issues

The start of quality care and quality policy must be the
child.

We already noticed in this case that self-reflection with
children is very important.

What sort of questions can be asked in this ‘reflections.

By example for younger children:

+ We worked splendid today. How come?

+ What was OK? What went wrong? Why?

« | saw you worked (played) on your own. Did you like it?
Why?

« You had problems with that puzzle. How about the help
you got?

« How did you feel about the helping?

Tips

Tip 1: When you notice that something is going right, b.e.
two children are playing very nicely, stop your lesson for
a minute and show the others that situation.

Tip 2: You can make an appointment about a certain issue
f.e.“we look each other in the eye when we speak to each
other.” Ask a child or a few children to make a drawing
about this. Let them place the drawing on the wall. At the
end of the day speak with the children about this.

Tip 3: With younger children it is important to evaluate
more often during the day. Once a day on the end is too
long period for younger children.

Tip 4: UseI-messages’ b.e. | find this excellent.
By example for older children:

+ What was OK today? What was your part on getting it
done well? How can we make sure that this remain?
«What was wrong today? What was the course of it? What
can be your part to make it more agreeable? How can we
make sure this will not happen again?

Tips

Tip 1: Make a target of the day. Today we pay extra
attention to...... At the end of the day evaluate this
specific target.

Tip 2: Make a deal with the children what issues to evaluate
at the end of a period. (work atmosphere, playing outside,
how to handle conflicts, behaviour, sportmanship etc.)

Tip 3: Act specific situations with the children. Don’t only
speak about it.

Tip 4: Sometimes it is difficult to talk about a certain
subject. Make a deal that children can write it down and
putitin aso called’l want to tell you box'
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Tip 5: The teacher describes clearly a situation of the day.
Be sure you send ‘l-messages”. Ask for reactions F.i. | was
sorry to hear........ What is your opinion?

| was pleased to see........ How about you?

An other instrument to discuss with the children
about quality of Daltoneducation is the so called circle
instruction, in which a pupil is in charge and the teacher
is only a member of the group. A circle instruction is
a meeting to discuss about subjects which are important
for the children. The president and the secretary make
together the decision about the agenda items.

In advance the children know what will be discussed. The
results of the meeting can be worked out in small groups.
Than it can be discussed on a next circle meeting. It is also
possible that some solutions can be presented in circle
meetings of other groups. And sometimes some ideas can
be worked out in acting for the total school.

At last it is good to notice that within the agenda items
there must be a balance between ‘problem subjects’and
‘normal subjects.

A circle meeting must always be nice.

Extern control of quality

Intern quality care is always the starting point of a quality
policy system. But there must be an extern system as well.
F.i. The Dutch Daltonassociation will take care of quality
control of Dutch Daltonschools.

Every Daltonschool is checked every 5 years. Schools
must fulfil at least the minimum demands (see Dalton
een blijvende inspiratie Nieuwegein 2004, page 23-24.
Daltonské vyucovani Stale zivd inspirace, page 24-25. Roel
Rohner & Hans Wenke) to call themselves a Daltonschool.
There must be a connection between the fixed targets
and the results. It is a continuing process which is
never finished. In this matter it will be good to use the
‘Demming circle’ (suggestion of the author tot the Dutch
Daltonassociation)

Plan: Fixing the targets and the way to realise them.

Do: Executing of the plan by the staff.

Check: Are the targets realised? Evaluation instruments
can be used (See Leve de school. Daltononderwijs in de
praktijk Nieuwegein 2003, page 147-174.

At Zije Skola Daltonska vyuka v praxi, page 117-124. Roel
Rohner & Hans Wenke)

Act: Précising the targets or/and fixing new targets.

It is clear when a period is finished it must be written
down in a policy document.

Finally

A good instrument to get clear Dalton quality of a school
is to do an audit. An audit always consists of analysing all
documents, followed by interviews with representatives
of all participants of the school. The audit team talks with
children, parents, teachers and supporting staff.

An audit is a self reflection instrument to get clear the
level of Daltoneducation. On this way all elements of
quality issues can be combined.

CHARAKTERISTIKA DOBREHO
DALTONSKEHO VZDELAVANI

Hans Wenke

“Systematickd metoda pro kvalitni péci a kvalitni jedndni na
daltonskych skoldch.”

Uvod

11:50. Cora, pétiletd Zdkyné skupiny ¥, pfichdzi k pani
ucitelce se slovy: “Pani ucitelko, ted’bychom méli mluvit
o tom, jak jsme dnes dopoledne pracovaly.”

Na tento tyden pfipadla Cofe tloha ,manaZera tydne”
Jednim z dkold, které vykondvd, je také pripomenout uciteli,
aby se zhodnotil proces uceni. Timto zplisobem se déti uci
pristupovat zodpovédné k vzdéldvdni. Navic uz ucitel nikdy
nezapomene, aby se zdky hodinu zhodnotil.

Déti jsou pfimymi Gcastniky vzdéldvdni, a proto by skola
neméla zapominat na svoji zodpovédnost vic¢i Zakum
a jejich rodi¢im. Skoly maji také odpovédnost jasné
definovat, jakym zplisobem vseobecné daltonskou metodu
pouzivaji. Mluvime-li o kvalité, hlavim postojem skoly musi
byt: ,Vzdycky mizeme byt lepsi.” Otdzka zni: JAK? Jak mdme
zvysit kvalitu daltonského vzdéldvdni?

Nejprve je diilezité presné stanovit cile.

Poté je nezbytné urcit cestu, kterou se bude skola ubirat.

A pfinejmensim musi byt jasné, kdo je za kterou cdst prdce
zodpovédny.

Cile musi byt formulovdny co nejpFesnéji. Cim preciznéjsi
definice, tim snadnéjsi bude proces realizace.

Dobry zpisob, jak definovat cile a ovérit jejich platnost, je
pouzit metodu zvanou SMART.
Podle této metody musi byt kazdy cil vzdy soucasné:

Specificky Kvalita daltonského vzdéldvdni.
Meéritelny Jak to provedeme?

Akceptovatelny  Kdo je zodpovédny?

Realisticky Cil musi byt realisticky.

Terminovany V jakém terminu musi byt cil dosazen?
Praktické tkoly.

Kvalitni péce a kvalitni jedndni musi zacit u ditéte.

Uz jsme si vsimli, Ze u déti je sebereflexe velmi diileZitd. Jaké
otdzky bychom méli détem kldst?

Priklady pro mensi déti.

§ Dneska jsme pracovali skvéle. Jak se ndm to podafilo?

§ Cosendm darilo? Co se nepovedlo? Proc?

§ Vsiml jsem si, Ze sis hrdl / pracoval sdm. Libilo se ti to?
Pro¢?

§ Stou hddankou jsi mél docela potize. Pomohla ti rada
kamardda?

§ Jak se citil, kdyz jsipomdhal?

§ Jak se citil, kdyz ti nékdo pomdhal?

Tipy.

Tip 1. Kdyz si vSimnete, Ze se néco dafi, napf. dvé déti
si velmi pékné hraji, zastavte na chvili hodinu a ukazte
ostatnim tuto situaci.

Tip 2. Mduzete si s détmi dohodnout na urcité prdci. Napr.
,Kdyz budeme mluvit, budeme si divat druhému do oci.”
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PoZddejte nékolik déti, aby tuto zdsadu nakreslily. Potom ji
dejte na zed. Na konci kazdého dne ji s détmi prodiskutujte.
Tip 3. Mensimi Zdky je nutné hodnotit ¢astéji v pribéhu
celého dne. Jednou denné az na konci vyuky to témto détem
rozhodné nestaci, doba na prdci je pfilis dlouhd.

Tip 4. Hodnoceni by mélo byt osobni: Libi se mi to.

Priklady pro starsi Zdky

§ Co sednes darilo? Jak ses na uspéchu podilel ty? Jak si
mdiZeme tento stav udrZet?

§ Cosednes nedafilo? Proc se to nedafilo? Jak bys mohl
prispét k zjednoduseni problému? Jak mizeme zajistit, aby
se néco podobného uz neopakovalo?

Tipy
Tip 1. Stanovujte cile na den. Dnes se budeme vénovat
predevsim ...

Tento urcity cil zhodnotte na konci kazdého dne.

Tip 2. Dohodnéte se se Zdky, jaké jevy budete na konci
hodin hodnotit (pracovni atmosféru, jak se vyrovndvdni se
s konflikty, chovdni, ,férovost’; apod.).

Tip 3. Hrajte détem néjaké konkrétni situace. Nestaci
o nich jenom mluvit.

Tip 4. O nékterych problémech se velmi tézko mluvi.
Dohodnéte se s détmi, Ze je mohou napsat a najdéte si ve
tfidé misto, napriklad krabici na vzkazy.

Tip 5. Déti maji presné popsdno, co maji dany den délat.
SnaZte se pouZivat vzkazy v prvni osobé. Chtéjte, aby Zdci
reagovali: ,Bylo mi lito, kdyZ jsem slysel, Ze ... Co si o tom
myslis? Libilo se mi, Ze ... Jak se to libilo tobé?

Jinou metodou, jak s détmi diskutovat o kvalité daltonského
vzdéldvdni, je tzv. kruhovd instruktdz. Hlavni myslenkou
této metody je proména ucitele — Zdk se stane ucitelem,
ucitel pfevezme jeho misto ve skupiné jako rovnocenny
¢len. Kruhovd instruktdz slouZi k debaté o tématech, které
jsou pro Zdky dulezité. Déti by mély dopredu védét, o cem se
bude mluvit. Pracovat se muze nejprve v mensich skupindch,
vysledky jedndni mohou byt prezentovdny na setkdnich
vSech skupinek. Nékteré informace a problémy se mohou
tykat celé skoly.

Je tfeba zajistit, aby se debatovalo o ,problémovych
tématech” a ,normdlnich tématech” v rdmci systému.
Kruhové setkdni musi byt vZdy prijemné.

Vnéjsi kontrola kvality

Vnitfni hodnoceni kvality slouZi vZdy jako odrazovy mistek
pro kvalitni systém. Musi ovs§em fungovat také vnéjsi systém
hodnocenikvality. Napr. Asociace holandsky daltonskych skol
se stard o kontrolu kvality daltonskych skol v Holandsku.
KaZdd daltonskd Skola se kontroluje v pétiletych intervalech.
Skoly musi splnit minimdlni poZadavky (viz. Dalton een
blijvende inspiratie Nieuwegein 2004, str. 23-24. Daltonské
vyucovdni. Stdle Zivd inspirace, str. 24-25. Roel Rohner & Hans
Wenke), aby se mohla nazyvat daltonskd skola.

Mezi stanovenymi cili a vysledky musi byt vztah. Proces
neni nikdy ukoncen. V této situaci by bylo mozné pouZit

,Demmingutyv kruh” (Ndvrh autora pro daltonské skoly
v Holandsku).

Pldnuj: Definovdni cilt a zpisobu, jak je spinime.
Pracuj: Realizovdni pldnu ucitelskym sborem.
Zkontroluj: Byly nase cile dosazeny. K hodnoceni mohou
byt pouZity materidly In: R6hner, R, Wenke, H. At Zije Skola.
Daltonskd vyuka v praxi. Str. 117-124.

Jednej: Zpresnéni cilti a/nebo definovdni novych cilt.

Je zcela samoziejmé, Ze jakmile bude jedno obdobi uzavreno,
musi se tento fakt projevit v oficidlnich dokumentech skoly.

Zdvérem

Auditorskd kontrola je dobry zplsob, jak si ovérit kvalitu
daltonské trovné skoly. Audit se sklddd z analyzy Skolnich
dokumentd, ndsleduje diskuse se zdstupci vsech skupin skoly.
Auditorsky tym mluvi s détmi, rodici, ucitelia pomocnym
persondlem skoly.

Audit je ndstrojem sebereflexe, které snadno zjisti dosazenou
uroven skoly. Timto zplisobem se zkombinuji vsechny tkoly
pro prdci s kvalitou.

UKAZKA DALTONSKYCH UKOLU
Lukas Bajer
7S aMS Husova 17, Brno

Pracovni list (nebo tzv. dlouhodoby daltonsky tkol) se
sklddd ze tii zdkladnich ¢dsti: z Povinné Edsti, Volitelnych
ukolti a Extra-ukold. Do povinné Cdsti zarazuje ucitel ucivo,
které povazuje za zdkladni. Povinné tkoly musi zviddnout
kazdy Zdk ve skupiné. Volitelné ukoly slouZi k diferenciaci
mezi jednotlivymi Zdky. Mezi voliteInymi tkoly se objevuji
napfiklad i aktivity, které, vidéno tradi¢nima o¢ima, s danym
predmétem piilis nesouvisi, napr. malba obrdzku jako reflexe
literdrniho textu v ¢eském jazyce, vytvorfeni pocitacové
prezentace na urcitou problematiku pfedmétu apod.
Extra-ukoly potom pomdhaji Zakim relaxovat, pripadné
prindsi nové odborné, velmi podrobné informace. Rozsah
jednotlivych pracovnich listd zdvisi na uciteli. Nejcastéji se
objevuji pracovni listy, které pocitaji s cca 3 vyucovacimi
hodinami. Vedle samotné prdce na ukolech se snaZzime zdky
naucit planovat si prdci a ndsledné hodnotit jak vystup, tak
i proces zpracovani tkolu. K pldnovdni prdce a zdiznamim,
které na prvni pohled (nebudeme si nic nalhdvat, také na
tisici prvni) vypadaji jako administrativné ndroc¢né, jsme na
$kole vytvotili tzv. Ukolové listy a Daltonské zdznamniky
a nové také list na time-management.

Prdce v hodindch: V prvni hodiné prdce na tkolu ucitel
Zdkam predstavijejich ¢innost, zadd jednotlivé terminy (data
zaddni, odevzddni, data test(i) a pomiZe Zdkim napldnovat
si prdci. Posledni hodina potom slouZi k opravé ukolu,
objasnéni nepresnosti a pfipravé na test. Z tohoto stru¢ného
popisu vyplyvd jedna z velkych vyhod dlouhodobych tkold.
Vytvoli-li u¢itel delsi ukol na komplexnéjsi téma, neni pro
ného problém napldnovat si do prdce Zdku naptiklad
vykladovou pasdz. Stejné tak je mozné pracovat s Zdky,
ktefi maji vyukové potize — ucitel nechd Zdky zvolit si, zda
budou chtit pracovat samostatné, anebo radéji chvili pracuji
s ucitelem (napf. pfi expozici). (Podrobnéjsi informace viz
www.zshusovadalton.cz)
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DALTON - Jazykovéda

Jménao: Tiida:
Niazev: Jazykovéda

Probirana litka: Uvod do jazykevédy. Slovniky, péirucky.

Darum zaddni: Darum dekonceni:

Vysledné hodnoceni:

Struény obsah tkolu:
Daltonsky tkol se zabyvéa zdkladnimi pojmy z oblasti jazykovédy.
Zjistis, z éeho se tato disciplina skldda a vyzkous3is si prici s riznymi
pfiruckami.

Planovdni:

Ukol je rozdélen na Povinné tikoly, Volitelné tikoly a Extra-tkoly.
KaZdy kol je obodovany; abys ziskal nejvy3si hodnoceni (A), musi3 ziskat
dohromady 35 a vice bodi. Nezapomef, Ze povinné tikoly musi3
vypracovat viechny, za viechny extra-tikoly si miize3 zapo¢itat pouze
body 2.

gréci si rozvrhni do tzv. tkolového listu. SnaZ se peélivé odhadnout,
kolik ¢asu budes potfebovat na zpracovani jednotlivych cvideni.

Hodné zdaru!

Studijni materidly: STYBI IK a kol (fe.r.(_:f_;k.'ggu% pro 6. racnik AN {uéebnice); TABULKY, MELICHAR, STYBI ,iK.{'lQ"."Q -
1998) Cerky jagyk. Prebled wiiva sdkladnd feoly. HAUSER a kol. (2001) Sieenik jagykovédué terminologie. HAVRANEK, B.,
JEDLICKA, A, Strsecnd miwnice feftiny, HANZOVA A KOL. Od Jestky do devitky. NOVAK, Cerky jazyk.

Povinné tkoly:
1. Obeeny uvod
2. Price s jazykovymi pfiruckami

max. 18 bada
max. 1 bodo

Celkem: 25 bodu
Volitelné ukoly:

Price se slovnikem. 5 bodu
Slovndk piekladowy a vikladovy. 5 bodid
Jazvkovéda na webu. 5 boda

Sl u'nﬂ-‘}' na wehu, 5 badi
Pojmovi mapa — PRIRUCKY. 5 hodi

Co vie mize znamenat slovo myslet? 5 boda
Extra-tikoly:

Slovni druhy na pocitaéi max. 2 body

]’m\'t}]ﬂ's 3 Witadi.

Celkem: max. 537 bodi

DALTON INTERNATIONAL MAGAZIN

Povinné ukoly

1] 1. Obecny iivod (18)

Co je to jazykovédar

Co jazykovéda studuje?

Co je to vétar

Vysvétli pojem slovni zasoba,

\.-'}rs‘,vétli P()i[:m mluvnice.

Pokus se zjistit viechny informace pottebné k doplnéni této ,,mapy™.

Nauka Tvaroslovi
o slovni
zasobé
,,.-""'_-_____""“-._\‘ O
: o Skladba
< Nauka o jazyce >
‘—_________—__-_—_____—‘);:,
)
Hldskoslovi

Nauka o tvofeni slov

Stylistika

Dialektologie




Notes
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