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Dear colleagues,

The long-term cooperation “Brno and Ut-
recht Sister Cities” has created ideal condi-
tions for development of Dalton Plan in Sou-
thern Moravian Region. It does not surprise
that schools applying the Dalton concentrate
mostly in Brno and its vicinity. According to
the latest information from the databases of
Association of Czech Dalton Schools, more
than 450 schools took part in Brno Dalton
events. We can conclude then that the Dalton
principles have enrooted in many places of the
Czech Republic.

International conferences, which have re-
gularly taken place in Brno since 1996, help
significantly the Dalton Plan to expand. Re-
presentatives of Dalton Schools in New York,
Sydney, Tokyo, Nagoya, Bergen, Vienna, Linz,
Moscow, German Gerwish or Chinese Shenz-
hen have successively introduced themselves
in Brno; moreover, a group of Dutch experts
regularly comes here.

Dalton division of CERNET-CERNEDA also
supports Dalton movement in Central Europe.
A practical experience and theoretical back-
ground is repeatedly exchanged among tea-
chers of Brno, Vienna, Hungarian Gyor and
several Slovakian towns. Several Brno Dalton
Schools participate in these activities for more
that three years.

Regular short-term attachments of Czech
teachers at partner schools in Utrecht help
much to propagate innovative working me-
thods. Owing to support from former Brno
School Office and presently Department of
Education of Southern Moravian Region and,
of course, City of Utrecht, there could pass the
weeklong fellowships of more than 300 Czech
teachers.

It assisted to broadening the Dalton move-
ment the publishing of two handbooks of well-
-known Dutch educators Roel Roehner and
Hans Wenke. Both handbooks, Long Live the
School (published at Paido, 2000) and Dalton:
Inspiration Alive (Paido, 2003), have become
methodical vehicles not only to schoolteachers,

but also for students at pedagogical faculties.

DALTON INTERNATIONAL MAGAZINE
2004 is becoming to be the latest published
methodical material of Dalton schools. This
handbook - as well as books mentioned - is
published by support from The Educational
Department of Southern Moravian Regio-
nal Office. It is supposed to inspire teachers
both in Czech Republic and at Dalton schools
abroad. For the collaboration within the inter-
national Dalton framework monumentally for-
wards, which is aided by connecting schools
via the Internet and also by regular personal
contacts. Thanks to all creative teachers, Brno
thus becomes a natural and living centre of

contemporary progressive educational trend.

RNDr. Milos Sifalda
Vedouci odboru skolstvi

Jihomoravského kraje

Vazeni kolegové,

dlouhodoba spoluprace parterskych mest
Brna a Utrechtu vytvorila idedlni podminky
pro rozvoj daltonského planu v Jihomorav-
ském kraji. Neni proto prekvapivé, ze nejvetsi
koncentrace skol, kterée aplikuji prvky dalton-
skeho planu, je nyni v Brné a v jeho okoli.
Podle nejnovéjsich udaji z databdze Asociace
ceskych daltonskych skol se vice nez 450 ces-
kych skol zucastnilo brnénskych daltonskych
akci a Ize tedy tvrdit, Ze daltonské principy za-
korenily na mnoha mistech v Ceské republice.

Rozsireni daltonského planu pomahaji
vyznamnou meérou mezindrodni konference,
které se jiz od roku 1996 pravidelné konaji
pravé v Brné. Postupné se v nasem meésté
predstavili zastupci z daltonskych skol z New
Yorku, Sydney, Tokia, Nagoje, Bergenu, Vidne,
Linze, Moskvy, némeckého Gerwishe nebo cin-
odborniki z Holandska.

Daltonské hnuti ve stredni Evropé podpo-
ruje také daltonska divize programu CERNET-
-CERNEDA. V ramci kontakti uditelG z Brna,
Vidné, mad “arského Gyoru a nékolika sloven-
skych mest dochazi k pravidelné vyméne prak-
tickych zkusenosti i teoretického zazemi. Né-
kolik brnénskych skol ispésné participuje na
téchto aktivitach vice nez 3 roky.

Velky podil na propagaci inovativnich me-

tod prace maji pravidelné staze ceskych pe-

dagogt na partnerskych skolach v Utrechtu.
V minulych letech diky podpore vsech part-
nerti - mést Brna a Utrechtu, byvalého Skol-
skeho dradu Brno a nyni také Odboru skolstvi
Jihomoravského kraje mohlo vice nez 300 ces-
kych ucitel postupné absolvovat tydenni pra-
covni staze.

Na rozsireni daltonského hnuti rovnéz za-
pusobilo vydani dvou ucebnic znamych ho-
landskych edukatori Roela Roehnera a Hanse
Wenkeho. Obé ucebnice: At zije skola (vydalo
brnénské Paido v roce 2000), Dalton-stala in-
spirace (Paido 2003) se staly metodickym po-
mocnikem pro ucitele ve skolach, ale také pro
studenty na pedagogickych fakultach.

Poslednim metodickym materialem se
stava mezindarodni rocenka daltonskych skol
DALTON INTERNATIONAL MAGAZINE 2004.
Podobné jako predchdzejici ucebnice i tato
publikace vychazi za podpory Odboru skolstvi
Jihomoravského krajského dradu a lze pred-
pokladat, ze oslovi ucitele u nds i na zahranic-
nich daltonskych skolach. Spoluprdace v mezi-
ndrodni siti daltonskych skol se totiz mohutné
rozviji. Prispiva k tomu internetové propojeni
skol, ale i pravidelné osobni kontakty. Brno
se tak stava prirozenym a zivym centrem sou-
casné inovativni pedagogiky, za coz patri dik

vsem tvorivym pedagogim.

Mgr. Jana Sancova
Head of the International
Cooperation of City

of Brno

This international Dalton Magazine is the
result of a ten year partnership between the
cities of Utrecht/NL and Brno/CZ in the field
of education. Both cities prepared a lot of jo-
int projects in various fields of city life, howe-
ver, the results in the area of education rank
among the most beneficial for both the cities.

Teachers from both cities inspired each
other to find new ways in education.

The Dalton concept seemed to be their
common educational future.

With the financial support from both cities
teachers could visit each others schools and

started to exchange ideas aimed at better pre-
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paration of pupils for their further studies at
secondary and university levels.

The initial project of Brno and Utrecht also
attracted other cities around the world and
the spin off effect gave new inspiration for
cooperation.

Dalton International is the natural pro-
gress of the first European Dalton develop-
ment of this century.

The Dalton International has offered
a platform for exchange, innovation and
share of best practice to Dalton schools all
over the world.

The first magazine is a practitioner led ini-
tiative to create new inspiration for both expe-
rienced teachers and those not involved yet.

The city of Brno proudly supports this
initiative and firmly believes that this material

will meet with a positive response.

Jana Sancovd
Vedouci Odboru zahranicnich vztahd

magistratu mésta Brna

Daltonska rocenka je vysledkem desetilete
spoluprace mezi mésty Utrechtem (Nizozemi)
a Brnem (Ceskd republika) v oblasti vzdélani.
Obe mesta pripravila mnoho spolecnych
projektd z rdznych oblasti méstského zivota,
avsak vysledky v oblasti vzdélani jsou obema
mésty razeny k tém nejprinosnéjsim.

Ucitelé z obou mést se vzajemné inspiro-
vali novymi zpisoby vzdélavani a daltonska
metoda ukdzala, Zze by se mohla stat jejich
spolecnou budoucnosti.

Diky financni podpore obou mést mohli
ucitelé navstivit skoly svych kolegi a zacit si
vzdjemné vyménovat nazory tykajici se moz-
nosti zlepsit pfipravu déti na dalsiho studia
na strednich a vysokych skolach.

Pavodni projekt Brna a Utrechtu pritahl po-
zornost dalsich mést z celého sveéta a jeho vy-
sledky poskytly dalsi podnéty pro spolupraci.

Organizace Dalton International je prvnim
krokem prirozeného vyvoje evropského Dal-
tonu v tomto stoleti.

Daltonské skoly na celém svété nachazi
v Dalton International prostor pro vyménu
zkusenosti, inovaci a spolecnou praxi.

Prvni daltonska rocenka vychazi z inicia-

tivy daltonskych ,praktiki“. Nabizi inspiraci

jak zkusenym ucitelim, tak i tém, kteri se
s Daltonem jeste nesetkali.

Meésto Brno hrdé podporuje tuto ochotu
a pevné veri, ohlasy na rocenku budou
kladne.

Brno — Center of Dalton Education
PhDr. Dalibor Lasovsky
Head of Department of Education

of Magistrate of City of Brno

Ten years of Dalton Edu-
cation project at schools in
Brno showed both attrac-
tion and evaluative ability
of this method.

It is the highest merit of Dalton at schools
that it spreads directly from those who use it
- from teachers. Mainly primary school tea-
chers in Brno learnt Dalton principles from
Dutch colleagues; they applied it in education;
they gained pupil’s interest and parents’ sup-
port naturally; they pulled other teacher’s in-
terests not only from Brno, but also from dif-
ferent towns in Czech Republic and Central
Europe. They even started to train their collea-
gues. Association of Czech Dalton Schools has
been founded in Brno and connects schools,
teachers and educational specialists, specia-
lists in organizing and managing schools and
institutions interested in Dalton method and
creating conditions for its applying. The asso-
ciation’s task is also to organize special con-
ferences, methodical workshops and trainings
within the further education of teachers. The
association allows teachers attend lectures,
workshops and trainings, but it also allows
them to see practical displays of teaching
through Dalton by trained specialists, Dalton
teachers. First Dalton educators gained their
knowledge in Holland; they developed indivi-
dually their linguistic, professional (on English
books of Helen Parkhurst) and even methodi-
cal skills.

Nowadays, Dalton schools in Brno belong
to the most demanded by parents and pupils.
It is high the number of pupils in Dalton clas-
ses in Brno, at schools in Southern Moravia

Region, Czech Republic and Slovakia. Brno

became real Dalton “epicenter” in Central
European region. In cooperation with Dutch
colleagues from Utrecht, Dalton elements are
being applied at schools in Austria, Hungary
and Germany. Colleagues from Slovenia have
been interested too. Dalton appeared also in
international educational programs, i.e. CER-
NEDA.

And what more! Since 1999 the heads of
Brno Dalton together with Utrecht colleagues
have initiated Dalton International.

Dalton education deals, besides others,
especially with ability to make individual aims
and their fulfillment and cooperation. Mainly
in such a manner, the cooperation develo-
ped into friendship, exchange of professional,
methodical and managemental experience
among schools and their teachers in English
countries (naturally in those countries, which
used Dalton elements first) such as USA,
Australia, Great Britain, but also in Japan or
China, Norway and Russia. Dalton deals fur-
ther with mutual help. The “family of Dalton
schools” helps within the frame of Dalton In-
ternational to prepare and organize the Dal-
ton plan at schools, which begin with Dalton,
which want to succeed in competition of sepa-
rate national school systems. It is not mainly
about implying the whole Dalton methodo-
logy; it could be merely some elements. Dalton
means access to education towards coopera-
tion and communication. It is gratifying that
the contacts are not limited to coordinating
meetings of representatives of Dalton schools,
associations and towns (who are vital to cre-
ate conditions for cooperation), but that it me-
ans cooperation of teachers themselves, so-
metimes even of pupils, at workshops, short
term attachments, common projects, making
methodical tools etc.

Dalton elements are being applied at all
levels of education from kindergarten through
primary towards secondary education and at
many types of schools. Further, it is especially
at Brno Dalton schools where was created
the complex methodology of Dalton educa-
tion for all subjects at basic school from 1st
grade to 9th grade. Dalton is also introduced
to undergraduate students at teacher-training
schools.

Ten-year-work of Dalton schools system

in Czech Republic gives an opportunity to re-

trospective and reflection over perspectives
and further aims which are especially impro-
vement of Dalton education, deepening co-
operation, self-education, translation of me-
thodological materials and support to new
members of Dalton International. Czech Dal-
ton association and Brno Dalton schools clai-
med this task and fulfill it successfully. The De-
partment of Education of Magistrate of City of

Brno supports the Dalton school’s activities.

Brno — centrum daltonského
vzdélavani

PhDr. Dalibor Lasovsky
vedouci odboru skolstvi, mladeze

a telovychovy Magistratu mesta Brna

Deset let realizace projektu daltonského
vzdélavani v brnénskych skolach ukazalo pri-
tazlivost a evaluacni schopnost tohoto pro-
gramu.

Nejvétsim pozitivem ,daltonu” ve skolach
Jje , Ze se Siri primo z rad téch, kteri s nim
pracuji - od uciteld. Pravé ucitelé 1. stupné
zakladnich skol ve mésté Brne se ucili prin-
cipim daltonského planu od nizozemskych
kolegd, aplikovali jej ve vyuce, prirozene si
ziskavali zajem deti a podporu rodici, prita-
hovali pozornost svych kolegi z jinych skol
v Brné i v jinych méstech Ceské republiky
a stredoevropského prostoru a dokonce tyto
své kolegy zacali skolit. Vznikla Asociace ces-
kych daltonskych skol se sidlem v Brné. V ni se
sdruzuji skoly, ucitelé i pedagogicti odbornici,
pracovnici z oblasti organizace a rizeni skol-
stvi a instituce, zabyvajici se metodikou dal-
tonské vyuky a podminkami pro jeji realizaci.
Ukolem této organizace je rovnéz pordddni
odbornych konferenci, metodickych seminari
a skoleni v ramci dalsiho vzdélavani pedago-
gickych pracovnikia. Jde nejen o predndsky
a semindre, ale o praktické ukazky vyuky od-
borné vyskolenymi lektory, daltonskymi uci-
teli. Prvni lektori ziskali své poznatky v Nizo-
zemi, ddle se individudlne vzdélavali jazykove,
odborné na zaklade anglické literatury (dila
Heleny Parkturst) i metodicky.

Dnes patri daltonské skoly v Brné ze strany
rodicu a déti k tém nejzadanéjsim.Vysoka je
naplnénost trid s daltonskym vyukovym pro-

gramem v Brné, ve skolach v Jihomoravském

kraji stejné jako v celé Ceské republice a na
Slovensku. Brno se stalo doslova ohniskem
daltonu ve stredoevropském prostoru. Ve
spoluprdci s nizozemskymi kolegy z Utrechtu
se daltonské prvky vyuky zavadeéji ve skolach
v Rakousku, v Madarsku i v Némecku, zajem
projevili i slovinsti kolegové. Dalton si ziskal
své misto i v mezinarodnich vzdélavacich pro-
jektech, napr. CERNEDA.

A co vic! Od roku 1999 se stali predstavi-
telé brnénského daltonského skolstvi spolu
s utrechtskymi kolegy iniciatory DALTON IN-
TERNATIONAL.

V daltonském vzdélavani jde mj. o stano-
vovani si vlastnich cild a jejich naplnovani
a o spoluprdci. Prave v duchu této spoluprdace
se rozvinulo pratelstvi, vyména zkusenosti
odbornych, metodickych i ridicich. poznatki
mezi skolami a jejich uciteli v anglosaskych
zemich (prirozené tam, kde se daltonskym
prvkim zacalo vyucovat nejdrive), a to v USA,
v Austrdlii, ve Velké Britanii, ale také v Japon-
sku nebo v Ciné, v Norsku a v Rusku. ,,Dalton”
je také o pomoci. ,Rodina daltonskych skol”
v ramci Dalton International je napomocna
pri pfipravé a organizaci daltonské vyuky ve
skolach, které s daltonem zacinaji, které se
chteji v dobrém slovasmyslu prosadit v na-
rodnim skolstvi v jednotlivych zemich. A vi-
bec nemusi jit o ucelenou daltonskou meto-
diku, ale treba jen o jeji vybrané prvky. Dalton
predstavuje pristup ke vzdélavani i k vychove.
K vychové ke spolupraci a komunikaci. Je po-
tesitelné, Ze se neomezuje na koordinacni
schizky predstavitelii daltonskych skol, aso-
ciaci a mést - ti jsou samozrejmé dileziti
pro vytvareni podminek pro spolupréci - ale,
Ze predstavuje spolupraci predevsim uciteld
a casto i Zzaka samotnych ve formé seminard,
stazi, spolecnych projekti, tvorby metodic-
kych pomiicek atd.

Daltonské prvky se nyni aplikuji ve vsech
stupnich od materské pres zakladni skolu
obou stupnu az po stredni skolu a v mnoha
typech skol. A pravé opét v brnénskych sko-
lach byla vytvorena ucelena metodika dal-
tonské vyuky vsech vyucovacich predmeti na
zdkladni skole pro 1.-9. rocnik. S daltonem
se podrobnéji seznamuji studenti ucitelskych
obort vysokych skol.

Deset let prdace daltonského skolstvi je

prilezitosti k ohlédnuti i k zamysleni nad per-

spektivami a dalsimi cili. Témi jsou rozhodné
zkvalitnovani daltonské vyuky, prohlubovani
spoluprdce, sebevzdeélavani, preklady meto-
dickych materiald a pomoc novym clenim
Dalton International. Ceskd daltonskd asoci-
ace a brnénské daltonské skoly na sebe tento
ukol vzaly a zodpovédneé jej plni. Odbor skol-
stvi, mladeze a télovychovy Magistratu mésta

Brna daltonské skolské aktivity podporuje.

Ellen C. Stein
Head of School
The Dalton School
New York

At an event last spring that was sponso-
red by the Students Ethics Group, a senior and
a faculty member chaired a workshop entitled
,The Dalton Plan, Dead or Alive?“ Students
new to Dalton, as well as lifers, were strongly
convinced we have strayed too far from Dal-
ton’s progressive roots and have forgotten
many of the educational principles on which
the school was founded.

Dalton’s educational philosophy conta-
ins its own inherent challenge; the twin goals
of individualization and community that are
fundamental principles of The Dalton Plan.
Parkhurst stresses both ,freedom“ and the
»cooperation or interaction of community life“
as essential for all students, which demands
that we find a successful balance between
these disparate goals and resolve their appa-
rent contradiction. How do we encourage in-
dividualized learning without sacrificing the
sense of community and community responsi-
bility that are just as important? Can we sus-
tain Parkhurst’s dual vision?

One reason that Dalton has prospered for
almost a century is that we have been willing
to adapt the Plan to the changing realities of
our world. But that raises other issues: Have
we strayed too much from Parkhurst’s ori-
ginal intentions in that adaptation? By ack-
nowledging that a Dalton education is not an
end in itself, but also prepares students for
further education, have we compromised our
founding principles? Does The Dalton Plan still

distinguish us from other schools, or is House

o

o
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just another homeroom, the Assignment no-
thing more than a course syllabus, and the la-
boratory equivalent to any review session with
a teacher in any school?

Have we lost the commitment to individu-
alized learning that anebles students to pur-
sue their own learning in disparate ways, at
varying rates of speed? Students and teachers
decry the frenetic pace of life, the pressures to
take advanced courses plus several extracur-
ricular activities, the lack of time to pursue
interests in depth One class ends, the next
begins, perhaps creating artificial pressure
inimical to ,teaching for understanding.” Gra-
duation requirements are many; only seniors
have time for electives. The list of demands on
our time seems endless. Has the world we live
in changed to such a degree that we have lost
any sense of freedom - freedom to craft a pro-
gram that builds on an individual ’s strengths
and passions, freedom to enjoy the years of
adolescence, freedom to experiment, to take
risks, to innovate?

Have we sacrificed our sense of commu-
nity to the imperative of individual achieve-
ment? Parkhurst quotes a passage from John
Dewey’s Democracy and Education which
defines this idea: ,The object of a demodra-
tic education is not merely to make an indi-
vidual an intelligent participant in the life of
his immediate group, but to bring the various
groups into such constant interaction that no
individual, no group, could presume to live in-
dependently of others.” Are the pressures to
prepare our students for academic life after
Dalton interfering with the development of
a school community in which we celebrate
each other’s accomplishments and develop
a real sense of community responsibility and
identity? Are we developing young people to
be able to be contributing members of other
communities, beyond the one Dalton offers?

»The Plan in Principle” is the title of a chap-
ter of Helen Parkhurst’s book, Education on
The Dalton Plan. As we head toward our cen-
tennial, it is imperative that we examine the
principles on which our school was founded
and determine how we can sustain our com-
mitment to those ideals while, simultaneously,
continuing to make a Dalton experience rele-
vant. During the 2002-2003 academic year,

we will begin an ongoing review of who we

are, what has driven school change, and what
we want to be as we prepare the next genera-
tion for the challenges ahead. We have much
to think about to define ,The Plan in Principle”

for the 21st century.

nZdasady daltonského planu“
Ellen Stein
feditelka New York Dalton School

Béhem letniho setkani, které sponzoroval
Studentsky vybor pro etiku, predsedalo vedeni
skoly seminari nazvanému ,Je daltonsky plan
Zivy nebo mrtvy“? Studenti, novacci stejné jako
zkuseni daltonsti ,maturanti“, byli hluboce
presveédceni, ze jsme opustili pokrokové dal-
tonské koreny a zapomneéli na mnohé vyuco-
vaci zasady, na nichz byla skola postavena.

Dvojice cili, k nimz md daltonska vyuka
smérovat, je sama o sobé dostatecnou vyzvou
a tvori zakladni principy Daltonu - individualni
pristup a skupinovou cinnost. Parkhurstova
zdiraznovala soucasné ,svobodu” a ,spolu-
prdci ¢i interakci v ¢cinnosti komunity” jako vy-
chodiska pro vsechny studenty. Viceméné pro-
tikladné cile pak vyzaduji, abychom mezi nimi
nasli rovnovahu a vyrovnali se s jejich rozpor-
nosti. Jak vlastne mizeme podporovat indivi-
dudlni rdst, aniz bychom potlacovali sociabi-
litu a zodpovédnost vici spolecnosti, které
jsou stejné dulezité? Mizeme stdle jesté vy-
chazet z vizi Heleny Parkhurstove?

Jeden z divodd, proc¢ Dalton prezil témer
celé stoleti, byla nase ochota prizplsobo-
vat jeho koncepci ménici se situaci ve sveté.
Z dpravy ovsem vzesly dalsi otazky: Nevzda-
lili jsme se prilis od pivodniho zaméru Heleny
Parkhurstové? Vratili jsme se k pavodni kon-
cepci tim, Ze daltonskou vyuku nepovazujeme
za ukonceny proces, ale za pripravu studenti
na dalsi vzdélavani? Odlisuje nds daltonsky
plan od ostatnich skol, anebo je ,kmenova
hodina” (House) pouze béznou tridnickou ho-
dinou (homeroom), ,ukol“ (Assignment) neni
nicim vic nez jen rozvrhem vyuky, a neodpovi-
daji ,laboratori“ (Laboratory) tradicni konzul-
tace s vyucujicim na kterékoliv jiné skole?

Ztratili jsme nase odhodlani ucit individu-
alnim zpiasobem, ktery umoznoval studentim
postupovat ve vyuce vlastnim tempem a riz-

nymi sméry? Studenti i vyucujici intenzivné kri-

tizuji ostré tempo Zivota, natlak, ktery je nuti
ucastnit se specialnich kurzi pro vykonné
a dalsich cinnosti stojicich mimo osnovy. Ste-
Zuji si na nedostatek casu, ktery by jim umoz-
nil vénovat se do hloubky svym zajmiam. Jedna
hodina konci, druhd zacindg, a pravdepodobné
se vytvari neprirozeny tlak naprosto nesouhla-
sici s krédem ,vyuka k pochopeni“. Podminek
pro postup do dalsiho rocniku je mnoho a vo-
litelnym predmétim se mohou vénovat pouze
studenti nejvyssiho rocniku. Seznam nadrok
na nds cas se zda nekonecny. Zménil se svét
natolik, Ze se vytratilo i nase védomi svobody?
Svobody pracovat na sobé tak, abychom roz-
vijeli své viastni kvality a city, svobody uZzit si
léta dospivani, svobody experimentovat, risko-
vat, zlepsovat?

Obétovali jsme socidlni citeni imperativu
individudlniho rozvoje? Parkhurstova citovala
cast z dila Johna Deweye Demokracie a vzdé-
lani, v niz definoval tuto myslenku: ,Predme-
tem demokratické vychovy neni pouze vy-
chovat jedince v inteligentni bytost ucastnici
se Zivota ve své nejuzsi skupiné, ale privést
rizné skupiny k tak rozsahlé spoluprdci, aby
zZadny jedinec, ani Zzadna skupina nemohla zit
nezavisle na druhych.” Odporuje nase snaha
vychovat studenty k vysokoskolskemu studiu
snaham o rozvoj skolni komunity, v niz bu-
deme oslavovat uspéchy ostatnich a rozvijet
védomi zodpovédnosti vici skupiné a identité?
Jsou nami vychovavani mladi lidé schopni pri-
spivat k rozvoji dalsich ,mimodaltonskych”
komunit?

»Zasady daltonského planu” je nazev jedné
z kapitol knihy Heleny Parkhurstové Education
on Dalton Plan. S prichodem nového stoleti
musime znovu studovat zasady, na nichz byla
nase skola vybudovana. Musime zjistit, do
jaké miry jsme schopni u téchto zasad vytrvat
a soucasné udrzet daltonskou zkusenost rele-
vantni. V pribéhu akademického roku 2002~
2003 budeme nepretrzite zkoumat to, kdo
vlastné jsme, co prineslo zménu skoly a kym
chceme byt, kdyz pripravujeme dalsi gene-
race na vyzvy spolecnosti. Mame mnoho ku
premysleni, chceme-li definovat ,Zasady dal-

tonského planu” pro jednadvacaté stoleti.

Dalton Plan

Matthew Fleischer
Absolovent 2002

The Dalton School, New York

In the first chapter of Alistair Maclntyre ’s
After Virtue, the author describes a future
world that is the result of some

large-scale destruction-say a nuclear holo-
caust. In this world all the scientific knowledge
of our time is lost, yet the future humans throu-
ght the generations have retained such scien-
tific terms as ,atom,” ,electron,” or ,cell.”
These people use our scientific terms without
being able to relate to them intellectually; the
words have no scientific meaning.

Many people in the Dalton community be-
lieve that we refer to The Dalton Plan the way
these futuristic people refer to natural and
physical science; that now, in out institution,
we use the words ,lab,“ ,house”, and ,assign-
ment” without being able to relate to them the
way Helen Parkhurst did. To some extent they
are right; the Dalton experience of today is not
what Parkhurst had in mind. The fact is that
these words are they true to its Metod. But by
sustaining her spirit, we are, in fact, very con-
nected to her ideas.

We no longer use the actual Dalton Plan
because it is impractical, in part due to the
size of the school. (There is not sufficient time
for a teacher to see 72 students individually
each week.) Today s students need to learn
from a teacher in a more organized setting. As
a result, The Dalton Plan was augmented with
regular classes very soon after the institution
began, and classes have replaced the occasio-
nal ,conferences” Parkhurst envisioned.

The disconnect between language and its
meaning that Macintyre describes is all the
more confusing because many other schools
have adapted a similar blueprint, based on
Dalton’s success. The advisory system, for
example, exists in every secondary school
with which | have come in contact. We call it
»yhouse“ and most other schools call in ,home-
room.” Nevertheless, the intent at Dalton re-
mains what it always was: to allow students to
control their own education with guidance by
teachers to help them steer the course.

As | see it, many of us have confused the

ideas of Dalton Plan and ,progressive edu-

cation.” When Parkhurst created The Dalton
Plan it was a plan for ,progressive” education,
an innovative alternative of that time. Yet now,
because many schools have incorporated the
plan, or pieces of it, the plan itself is no longer
very progressive, or unique to Dalton. Thus,
we are stuck between somewhat of a rock and
a hard place: do we define ourselves as a pro-
gressive in the past, or do we define ourselves
as a school built on The Dalton Plan?

Finally, it is important to point out that
Dalton stands apart from all other schools
throught its use of the Lab. | do not know of
any school in which personal meetings with
teachers are part of the everyday, educatio-
nal metodology. Lab was very important to
Parkhurst. Although Dalton no longer uses it
in lieu of class work the way she had planned,
by using Lab as another place to learn we are
still following her thinking. Regardless of whe-
ther we follow Parkhurst’s plan to the letter,
Dalton today, in spite of all the changes that
have taken place, still does its best to follow

her ideals and her spirit.

Daltonsky plan
Matthew Fleischer (2002)

V prvni kapitole knihy After Virtue Alistar
Maclntyre popisuje budouci svét jako svét
po rozsahlé katastrofé, reknéme jaderném
holocaustu. V tomto svété se ztrati veskeré
védecké poznatky nasi doby, ale presto si
budouci generace zachovaji nékteré védecké
terminy, napriklad ,atom*, ,elektron” nebo
,bunka”. Lidé z budouci pouzivaji terminy,
aniz jsou schopni pochopit je, slova ztraci vé-
decky vyznam.

Mnoho lidi z daltonské komunity se do-
mnivd, Ze zachazime s terminem Daltonsky
plan podobné, jako lidé z budoucnosti uzi-
vaji prirodovédeckych a fyzikalnich termind.
Jsou totiz presvédceni, ze vyslovime-li pojmy
jako kmenova hodina (House), laborator (Lab)
nebo daltonsky ukol (Assignment), nejsme
schopni plné porozumét jejich pivodnimu
smyslu, v jakém je chdapala Helena Parkhurs-
tovd. Svym zpisobem maji pravdu, soucasny
stav Daltonu asi neni takovy, jaky Helena
Parkhurstova ocekavala. Faktem ziastava, Ze

tyto pojmy zistdvaji spojené vice s dusi Dal-

tonu nez s jeho metodou. Podporovani jeji
duse nas stale spojuje s jejimi nazory.

Dnes uz nepouzivame puvodni Dalton-
sky plan, protozZe je to nepraktické (zejména
diky velikosti skoly - ucitel nema cas setkat
se osobné kazdy tyden s 72 studenty). Dnesni
studenti se musi od ucitele ucit organizova-
néjsim zplsobem. Vysledkem toho bylo, Ze se
Dalton brzy po svém zavedeni rozsiril o bézné
hodiny. Tyto hodiny nahradily obcasné , konfe-
rence”, které si Parkhurstova predstavovala.

Uzivani jazyka bez zretele k jeho vyznamu,
Jjak je predvida Macintyre, mnohem vice mate
v situaci, kdy mnohé ze skol zacaly zapojo-
vat podobny plan, vychazejici z ispéchi Dal-
tonu. Napriklad systém poradcu existoval na
kazdé stredni skole, se kterou jsem kdy prisel
do styku. My tomu rikame kmenova hodina
(House), oni tomu rikaji hodina tridnicka (Ho-
meroom). Kazdopadné cilem Daltonu zistava
stale stejné motto: umoznit kazdému studen-
tovi kontrolovat vlastni vzdélavani pod dohle-
dem ucitelu tak, aby predmet zvladl.

Domnivam se, Zze mnozi z nds myslenky
Daltonského planu a ,alternativni pedago-
giky” popletli. Kdyz Parkhurstova vytvorila Dal-
ton, byla to ,alternativni” varianta tehdejsimu
skolstvi. V dnesni dobe, kdy nescetné skoly
zapojily do vyuky plan (nebo jeho casti), uz
Dalton neni prilis alternativni nebo unikatni.
Objevujeme se nékde mezi blatem a louzi:
Povazujeme se za alternativni skolu proto, ze
tato skola byla alternativni v minulosti, anebo
se povazujeme za alternativni proto, Ze sta-
vime na Daltonském planu?

Zavérem se musim zminit o velmi dilezi-
tém momentu. Dalton stoji mimo ostatni skoly
diky pouzivani Laboratori. Neznam zadnou
skolu, v niz by osobni setkani s uciteli bylo kaz-
dodenni soucasti vzdélavani. Parkhurstova na
Laboratori stavela. Prestoze jich Dalton nepo-
uziva tak, jak je Parkhurstova planovala, ale
proménuje je v dalsi moznost, jak vzdeélavat
studenty, stdle jesté pokracuje v jejim zameru.
Bez ohledu na to, zda do pismene pouzivame
puvodni koncepci Parkhurstové, soucasny Dal-
ton (pres vsechny zmény) stdle jesté umi sledo-

vat jeji idedly a rozumi jeji dusi.
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Employing Social Changes into
Effective Education
Prof. Karel RydI
University of Pardubice,
Czech Republic, Member

Dalton International

Democratic society could remain only
when it is able to keep balance between inte-
rests of institutions and individuals. Such sta-
bility has been outbalanced in recent decades,
which has significantly influenced also other
social institution (e.g. schools) and their relati-
onship towards individuals.

Contemporary social changes could be
seen by an individual as negatively as genera-
tions of mid 19th century understood building
of railways or implying machines into industry
that took away their work. | think when a hu-
man being is confronted with something that
goes beyond his experience and horizons of
understanding, it arises fear and misgivings
instead of limitless enthusiasm and happi-
ness.

Thus it should be our new aim to reinter-
pret the term of education into such a one,
which will equip a human being with skills to
resist manipulation of a system s/he is going
to live in. To give him/her a moral, ethical and
value “kit” which will outcome from principles
of humanism and democracy.

Relative to numerous appeals of sociolo-
gists, political scientists, economists and an-
thropologists on possible organization of our
future, there appear similar appeals coming
from pedagogues. Their current attention is
aimed on effective organization towards so
called clue competences”: practical skills that
will allow every child and youngster to orien-
tate in increasingly complicated world.

Because of a change in paradigmatic aims
and orientation of the whole society, didactic
and pedagogic concepts and experimental
schools have started to overhaul their own
aims, contents, methods and work forms to
learn about their ability to survive, about ef-
ficiency and level of practical use within the
close future. It appears increasingly that ideas
of peace, freedom and social justice could be
reached only by means of practical education
and fostering with minimum of manipulation.

Education cannot be understood as a mira-

culous potion or a spell which will open the
door into the world full of ideals; it is one of
the most important means for the most effe-
ctive and harmonic support of human kind.
Within the means of education there could
appear images allowing human being either
to support poverty, ignorance, tyranny and
war, or to eliminate them. The peace may ap-
pear when the power of love beats the love of
power.

Our century has been formed both by loud-
ness and unrestraint, and economic and so-
cial progress —progress that was not given to
all equally. At the footstep of the new century,
which arouses both fear and hope, it is vital
that every human being takes care of mea-
ningful aims and effective means of education
with great responsibility. Education is under-
stood as a continuous process of improving
knowledge, skills and abilities.

Education is - may be in the first place -
a really suitable mean for individual develop-
ment and building up relations between indi-
viduals, groups and nations. In the past 25
years, science reached admirable results and
gained great information. Many of the third
world countries increased successfully their
status and the living standards have grown
(even though differently in countries).

The human kind realizes increasingly the
threat to its natural environment; neverthe-
less, noone was able to mobilize powers and
resources which are necessary to solve this
problem. Actually, the economic growth alone
could not be considered the best way to har-
monize material growth with fairness and re-
spect for human’s and nature’s dignity.

The opinion is being spread round the
world that children have to learn to be able
to handle rationally mutual relationships, re-
lation with nature, culture and society. There
appear a significant diversion in education
which provides undisputable truths of scienti-
fic character about world and stiff understan-
dings of world. The pupils have to learn more
cognitive and moral competences which they
will need as necessity being citizens of liberal
society. They must learn how to drive hard bar-
gains and ideas responsibly within the context
of human rights. The education thus more con-
siders virtues, such as fortitude, self-responsi-

bility, tolerance, ability to criticize and self-cri-

ticism. Such a change in educational opinions
and aims reflects also in ability of pupils to de-
cide on their own what topic or domain they
what to study. Modern education thus fulfils
not only scientific, but also democratic culture
that implies passions next to pure reason.

Science and democracy are not identical,
however, from some point of view, they are
very much alike. Internally disciplined and fre-
ely given argumentation within science or de-
mocracy demands autonomy in handling with
one’s emotional impulses and emancipation
towards contemporary belief in untouchable
authorities.

Finally, efficiency principle appears with
the level of independence for introducing
scientific curriculum. The individual has
to assert himself/herself not by external
powers, but by the smoothness of better ar-
guments. The persuasive power is supported
by knowledge of formal logic and methodical
supervision; however, it happens only under
a condition of generally agreed validity and
sanctity of these principles.

The curriculum is made more scientific in
all national school systems (even though with
different intensity), which displaces traditio-
nal cultural differences. To enlarge individu-
al’s opportunities by leaving tradition with the
help of human rights, it is vital to be interested
in practical pushing forward the multicultural
education. In respect to growing international
migration, this demand becomes more up-to-
-date almost in all countries.

Demands for multicultural education and
fears invoked by it contain misunderstand-
ment. Effective school education cannot revi-
talize tradition that was left by emigrants. Ex-
perience of young people gained at schools is
connected with preset moment. Pupils are not
trained in traditional relational ideas, but in
means of modern social coexistence, based
on intellectual independence, equality in law
and quantitative principle of efficiency in form
of evaluation.

If we view evolutional trends and demands
of close future mentioned above, (supposing
we know principles, aims and contents of seve-
ral pedagogical conceptions) we cannot fail to
notice that among either existing, evolving of
surviving methods the open ones show most

of opportunities for future use. The “open”

are without ideological clichés; oriented on
respect for individual’s personality and pre-
paring suitable environment with effective
methods and forms of work for his/her future
developments. It belongs to these conceptions
more and more world wide the Dalton (also
owing to Brno Dalton Schools’ principals),
which stands on principles of freedom, inde-
pendence and collaboration. These principles
help the best to handle difficult ways of an in-
dividual to learn the maximum of clue com-
petences arising from the life keeping value
orientation. Let’s give space enough for eve-
rything effective, which means also to Dalton

educational principles.

Vyuziti socidlnich promén

pro efektivni vzdélavani

Prof. PhDr. Karel Rydl, CSc.
Univerzita Pardubice, Ceskd republika

¢len Dalton International

Demokraticka spolecnost dokaze prezivat
Jjen tehdy, pokud se ji dari udrzovat rovnovahu
mezi zajmy instituce a individua. Tato rovno-
vaha je v poslednich desetiletich znacné naru-
Sovdana, coz vyrazne determinuje i roli dalsich
spolecenskych instituci (napr. skoly) a jejich
vztah k jednotlivci.

Z hlediska jednotlivce mohou byt soucasné
socialni promény vnimany stejné negativné
jak negativné vnimaly generace v poloviné
19. stoleti budovani zeleznicni sité nebo sireni
stroji, které ,braly” praci. Myslim, ze vzdy,
kdyz je clovék konfrontovan s nécim, co pre-
sahuje jeho dosavadni zkusenosti a horizonty
chapani, probouzi vice jeho strach a obavy
nez bezbrehé nadseni a radost.

Smyslem nasich snah by potom méla byt
nova interpretace pojmu vzdélani, které by vy-
bavilo clovéka tak, aby byl obtiznéji manipulo-
vatelny systémem, do néhoz je nucen se zacle-
nit. Jde o osobnostni vybavu mravni, etickou
a hodnotovou, vychazejici z principt demokra-
tismu a humanismu.

Vzhledem k mnoha vyzvam, které se obje-
vuji z hlediska organizace mozné podoby nasi
budoucnosti, ze strany sociologd, politologd,
ekonomi a antropologt, formuluji a predkla-
daji podobné vyzvy také pedagogové. Jejich

pozornost v soucasné dobé poutd podoba

moznych efektivnich cest k priblizovani se
tzv. klicovym kompetencim, tedy praktickym
dovednostem, které umozni kazdému ditéti
a mladému cloveku orientovat se ve stale slo-
Na zdkladé zmény paradigmatickych
cili a zameéreni celé spolecnosti zacinaji jed-
notlivé pedagogické a didaktické koncepce
a myslenkové skoly revidovat dosavadni
vlastni cile, obsah, metody a formy prace tak,
aby ziskaly prehled o vlastni zivotaschopnosti,
efektivité a mire uplatnitelnosti v praxi blizké
budoucnosti. Stdle vice se ukazuje, ze ideald
miru, svobody a socidlni spravedInosti Ize do-
sahnout skutecné jen a jen dcelnym vzdélava-
nim a vychovou s minimalni manipulativnosti.
Vzdélani ovsem nelze povazovat za kouzelny
ndpoj ci carovné zarikavadlo, které otevre
dvere do svéta plného ideadld, nybrz za jeden
sim souladu podporit vyvoj lidstva. Prostred-
nictvim vzdelani mohou byt vytvareny pred-
stavy, které umozni clovéku rozhodnout se
podporovat chudobu, nevédomost, utlacovani
a valky, a nebo je odstranovat. Mir zavladne
asi tehdy, kdyz sila lasky prekona lasku k sile.

Nase stoleti je formovano jak hlukem a ne-
spoutanosti, tak ekonomickym a socidalnim
pokrokem - pokrokem, kterého se v zadném
pripadé nedostalo vsem stejné. Na prahu
nového stoleti, které budi strach a nadgji za-
roven, je bezpodminecné nutné, aby vsichni
lidé s pocitem odpovédnosti vénovali svou po-
zornost smysluplnym cilim a efektivnim pro-
stredkim vzdélani. Vzdélavani chapeme jako
staly proces zlepsovani poznatki a doved-
nosti a schopnosti.

Je to také - a to mozna v prvé radé - ne-
obycejné vhodnym prostredkem pro osobni
rozvoj a budovani vztahi mezi jednotlivci, sku-
pinami, a narody. V poslednich 25 letech ude-
lala véda obdivuhodné objevy a ziskala skvelé
poznatky. Mnoho rozvojovych zemi zlepsilo
Uspésné svuj status a stoupla, i kdyz v riz-
nych zemich rozdilné, Zivotni droven.

Lidstvo si stale vice uvedomuje ohrozeni
svého prirozeného prostredi, nicméné se do-
sud nepodarilo zmobilizovat sily a prostredky
potrebné k reseni tohoto problému. Ve skutec-
nosti nemize byt ekonomicky rist sam o sobé

dal povazovan za nejlepsi cestu, kdyz se ma

sladit materialni pokrok s poctivosti a respekt
k distojnosti clovéka a prirody.

Celosvetove se stale silnéji prosazuje pred-
stava, Ze se déti musi naucit zvliadnout racio-
nalnim zpidsobem vzajemné vztahy mezi nimi,
prirodou, kulturou a spolecnosti. Ve vzdéla-
vani nastava zasadni obrat od zprostredko-
vavani neotresitelnych pravd védeckého cha-
rakteru o svété a ztrnulych vidéni svéta. Zaci
musi v mnohem vétsi mire ziskavat kognitivné
mordlni kompetence, které budou jako ob-
cané liberalni spolecnosti v Zivoté potrebovat
Jjako existencni nutnost. Musi se ucit, jak mo-
hou v kontextu obcanskych prav a liberalniho
prostredi odpovédné prosazovat vlastni zajmy
a predstavy. Ve vzdelavani tedy jde jiz cilove
vice o ctnosti jako statecnost, sebeodpoved-
nost, tolerance, sebekontrola, kriticnost a se-
bekriticnost. Tato zména vzdélavacich pred-
stav a cil se projevuje také tim, Ze stale vice
si zaci mohou sami rozhodovat o tom, v ja-
kém oboru nebo tématu chtéji byt uceni. Mo-
derni vzdélavani tak neodpovida jen vedecke,
ale predevsim demokratické kulture, ve které
vedle rozumu se vyrazné uplatnuji i city.

Véda a demokracie sice nejsou identicke,
ale v mnoha ohledech jsou si velmi blizké.
Vnitrné disciplinovana a svobodné projevena
argumentace v oblasti védy nebo demokra-
cie vyZaduje ovsem autonomii v zachdzeni
s vlastnimi emocionalnimi impulsy a eman-
cipaci vici dosavadni vife v nedotknutelnou
autoritu.

K mire nezavislosti pro zprostredkovani vé-
deckého kurikula, pristupuje konecne i vykon-
nostni princip. Jednotlivec se naddle musi pro-
sadit nikoliv pomoci vnéjsi moci, ale jemnou
silou lepsich argumenti. Presvédcovaci silu
podpori znalost pravidel formalni logiky a me-
todicka kontrola, ovsem za predpokladu vse-
obecného uznani platnosti a neporusitelnosti
téchto pravidel.

Zvédecteni kurikula probihag, i kdyz s rozdil-
nou intenzitou, ve vsech narodnich skolskych
systémech. Pritom jsou vytésnovany tradicni
kulturni odlisnosti. Aby opousténi tradic po-
moci obcanskych prav rozsifilo moznosti
osobni individualizace, je nanejvys nutné,
vénovat pozornost praktickému uplatnovani
multikulturalniho vzdélavani. Vzhledem k si-
lici mezinarodni migraci se tento pozadavek

stava aktudlnim skoro ve vsech zemich.
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Pozadavky multikulturalniho vzdélavani
a obavy, které jsou timto poZadavkem rizné
vyvolavany, obsahuje nedorozuméni. Efektivni
skolni vzdelavani nemize znovu ozivovat tra-
dice, které pristehovalci za sebou zanechali.
Zkusenosti, které mladi lidé ziskavaji ve sko-
lach, jsou vézdny na pfitomnost. Zdci nejsou
cviceni v tradicnich vztahovych predstavach,
ale ve zplisobech moderniho socidlniho sou-
ziti, vykazujici normy intelektudlni nezavis-
losti, pravni rovnosti a kvalitativniho principu
vykonnosti ve formé hodnoceni.

Posuzujeme-li vyse uvedené vyvojové
trendy a potreby blizké budoucnosti, nemize
ndam, zname-li principy, cile a obsahy rady pe-
dagogickych koncepci, uniknout, Ze mezi dnes
existujicimi, rozvijejicimi se nebo prezivajicimi
koncepcemi vykazuji ty otevrené, bez ideo-
logickych klisé, orientované na respektovani
osobnosti jednotlivce a pripravujici pro jeho
dalsi rozvoj vhodné prostredi s efektivnimi
metodami a formami prdce, nejvétsi moznosti
uplatnit se i v budoucnosti. Mezi takove kon-
cepce patri ve sveété se stdle vice (i diky aktivi-
tam brnénskych rediteli daltonskych skol) se
Sirici koncepce daltonského planu, postave-
ného na principech svobody, samostatnosti
a spoluprdce, které nejlépe umoznuji zvladat
slozité individudlni cesty k osvojeni si maxi-
malni miry klicovych dovednosti na zakladeé
Zivot udrzujici hodnotové orientace. Poskyt-
néme zadouci prostor vsemu efektivnimu,
tedy i principim daltonského vzdélavani a vy-

chovy.

Benjamin Taaffe
Assistant head of the Englisch department
Ascham School Sydney

The Dalton Plan emerged in the early twen-

tieth century in the United States out of what

was termed the Progressive Movement. Pro-
gressives cut across both political parties
- Theodore Roosevelt was a Progressive, as
was Woodrow Wilson - and aimed to reform
and revitalise many aspects of public life. Pro-
gressives appeared in political reform, in the
Kindergarten movement, in settlement houses
for social work: in education, the movement in-
cluded Miss Parkhurst believed that students
should be actively involved in the process of
their own education, should make decisions
for themselves in agreeing to set goals in the
form of a contract of work, and be answe-
rable for the consequences of their decisions.
They should learn the importance of social re-
sponsibility and be aware of how they learn
because of their place within a learning com-
munity. While all systems of education aim in
one way or another to develop competence
and self-reliance, Miss Parkhurst saw these
not as assumed goals but as outcomes which
were altogether marked. The plan for teaching
and learning which Miss Parkhurst codified in
1917-1918 took the name of the village in
which she worked: the Dalton Plan.

Miss Parkhurst’s words, from Education
on the Dalton Plan (1922), mark the philoso-
phy from which the Dalton Plan emerged.

What does a pupil do when given, as he
is given by the Dalton Plan, responsibility for
the performance of such and such work? In-
stinctively he seeks the best way of achieving
it. Thus having decided, he proceeds to act on
this decision.

Discussion helps to clarify ideas and also
a plan of procedure. When it comes to an
end, the finished achievement takes on all the
splendour of success. It embodies all he has
thought and felt and lived during thi time it
has taken to complete. This is real experience.
It is a culture acquired through individual de-
velopment and through collective coopera-
tion. It is no longer school - it is life. (p.23)

Miss Parkhurst argued, further:

| contend that the real problem of educa-
tion is not a teacher’s but a pupil "s problem.
The first thing, therefore, is to remove all impe-
diments that prevent the pupil from getting at
his problem. Only he knows what his real dif-
ficulties are and unless he becomes skilled at
dispersing them he will become skilled in con-

cealing them. (p.28)

Education on the Dalton Plan describes too
the sense of work as a contract between tea-
cher and student:

By giving his task in the form of a contract
for whose execution he feels himself responsi-
ble, we give the work dignity and him the con-
sciousness of a definite purpose. This feeling
is increased if we make him aware of our con-
fidence in his desire and in his power to exe-
cute it. (p.38)

In the Sydney of these years, Ascham was
just thirty years old with an enrolment of se-
venty-four pupils: its headmistress was Miss
Margaret Bailey. To contemporary observers
and to her professional peers, Miss Bailey
was one of a new order of teaching’s most
distinguished members. She was, especially,
a pioneer in the education of women. Miss
Bailey read an article in the London Times
which described in detail the features of Miss
Parkhurst’s Dalton Plan. In 1922, working
closely with her staff, Miss Bailey introduced
the Dalton Plan to Ascham. It was a modest
beginning. The perceptions of Miss Roberts,
headmistress immediately prior to Mrs Dan-
ziger, reported in Ascham Remembered, are
interesting.

What fascinated me is that on the basis of
this article but apparently without direct dis-
cussion with anyone who had put the scheme
into effect, Miss Bailey and the staff were pre-
pared to take the risk of throwing aside all
conventions in education and to do away al-
most entirely with classroom teaching. (p.22)

In her report to that year’s prize giving,
Miss Bailey described the early steps of the
Plan.

1922

Here at Ascham, forms VB to VI began
the Dalton Plan in February. They were given
a programme of work for the first four weeks,
and told they might choose the time at which
they would do each piece of work, but that
they would find in each subject room a mi-
stress ready to help them with difficulties or to
give them advice. There is one lesson a week
in each subject and all members of a division
are expected to attend them. A & B groups
can be provided to subdivide a form and offer
a choice of two levels in a subject. Most girls
try the more difficult assignments, despite the

teacher sometimes thinking it beyond them.

Only after fair trial, and consultation, does
a girl drop back a level.

Some girls enjoyed the new system of wor-
king from the start. Others found it rather dif-
ficult. No girl approached in the wrong spirit
among the girls already at Ascham. One or
two girls, whose conception of the teacher
was old fashioned - that her function is to
exact a certain amount of work from a reluc-
tant pupil, and that the pupil does only what
she is compelled to do and no more - have
long since learned a better way.

Three years later, Miss Bailey was obliged
to respond to a newspaper report which had
misrepresented the way in which the Dalton
Plan was operating at Ascham.

1925

Last week | read in the daily paper some re-
marks attributed to the headmaster of one of
the boys " schools. His criticism of the Dalton
Plan seemed to imply that a boy working in
this plan might do no work for a month. Such
a criticism could only be made by one who has
no practical experience and very little theore-
tical knowledge of the plan. It assumes that
the pupil is left entirely without guidance or
supervision is in fact in the position of a uni-
versity student in his first year, and that he mi-
ght do no work at all during the whole month.
Schools which have adopted the Dalton Plan
are training their pupils to take a measure of
responsibility for their own work so that they
shall be ready later to make good use of the
freedom of university life.

Eighty years on, the structure and philoso-
phy which Miss Bailey and her staff introdu-
ced remain secure. Numbers of students and
staff have grown - the seventy-four students
of 1922 have become the nine hundred of to-
day - and syllabuses routinely change in all
subjects and in all parts of the school. Hilling-
don has recently introduced the Spalding pro-
gramme - described by Judith Butcher in her
article - and the opening of the Packer The-
atre in 1988 changed permanently the stan-
ding of the performing arts in all areas of the
school. Concerts, recitals, productions of clas-
sic and contemporary plays have become rou-
tine. Even in the thirty years of Mrs Danziger s
stewardship, the number of subjects in the se-
nior school has grown significantly and con-

tinues to do so. The year 2003 will see the in-

troduction of Mandarin and Drama as Higher
School Certificate subjects. The Dalton Plan
has proved itself well able to accommodate
the changes which time and progress heve
necessarily made. Its focus on how students
learn, and its demand that they become an-
swerable both for the process of their learning
and for their contribution to school life, apply
as much to the academic classroom as to the
sporting fielk and to the rehearsal room. Dal-
ton must have seemed a small, even fragile sa-
pling whan it was planted in 1922: several ge-
nerations of dedicated staff and eighty years
of diligent students confirm that Miss Bailey

planted well.

Daltonsky plan: Koreny, filozofie
a zavedeni slecnou Baileyvou

Benjamin Taaffe

Daltonsky plan se objevil na pocatku dva-
cateho stoleti ve Spojenych statech a vychazel
z cehosi, éemu se rikalo ,reformniho hnuti”.
Reformisté se objevovali vsude - na obou kri-
dlech politické scény - Theodore Roosevelt,
stejné jako Woodrow Wilson byli reformisté,
a jejich cilem bylo zlepsit a ozivit mnoho as-
pekti verejného zivota. Objevovali se v poli-
tickych reformach, v hnuti podporujicim pred-
skolni vychovu, v institucich, které poskytovaly
socialni sluzby. Reformistkou v oblasti vzde-
lani byla i slecna Helena Parkhurstova, ktera
ucila ve vesnici Dalton ve staté Massachu-
setts. Slecna Parkhurstova vérila, ze studenti
by mél byt aktivné zapojeni do vlastniho vzdé-
lavani, ze by se sami méli rozhodovat pri sta-
novovani cill v podobé vytvareni ,pracovnich
smluv” a ze by sami méli nést nasledky svych
rozhodnuti. Méli by se naucit byt zodpovédni
spolecnosti a uvedomit si, jak se uci, protoze
Jsou soucasti studujici komunity. Zatimco se
vétsina vzdeélavacich systému soustredi bud’
na rozvoj schopnosti, nebo na rozvoj samo-
statnosti, Parkhurstova v nich nevidéla pred-
pokladané cile, jako spise vysledky, s nimiz
se pocitalo. Metoda uceni a uceni se, kterou
Parkhurstova zakotvila v letech 1917-1918,
prevzala jméno po vesnici, v niz Parkhurstova

pracovala: Daltonsky plan.

Citace z Education on the Dalton Plan
(1922) Heleny Parkhurstové naznacuji mys-
lenky, z nichz koncepce Daltonského planu
vychazela.

Co bude délat zak, kterému se diky Dalton-
skému planu dostane zodpovédnosti za tako-
vou a takovou prdaci? Sam hleda instinktivné
nejlepsi mozny zplisob, kterym by ji splnil. Roz-
hodne se a ze svého rozhodnuti ddle vychazi.

Diskuse pomohou osvétlit napady i plan
postupu. Kdyz praci dokonci, mize si vychut-
nat nadherny pocit iuspéchu. Zahrne vse, co si
myslel, co citil a prozival béhem plnéni dkolu.
To je opravdova zkusenost. Je to vzdeélani zis-
kané skrze individudlni rozvoj a kolektivni spo-
lupraci. Uz to neni skola - je to Zivot. (S. 23)

Parkhurstova dale uvadi:

Trvam na tom, Ze skutecnym problémem
vzdélavani neni uloha ucitele, ale zaka. Proto
prvnim krokem budiz odstranéni vsech preka-
zek, které by zaka oddélovaly od jeho ukolu.
Pouze on a nikdo jiny vi presné, s ¢im ma pro-
blémy, a pokud se je nenauci odstranovat, na-
uci se, jak je tajit. (S. 28)

Education on Dalton Plan dadle popisuje
zpusob prdce, zalozeny na smlouvé mezi za-
kem a ucitelem.

Dostane-li Zak ukol ve formé smlouvy, za je-
Jiz vyplnéni se citi zodpovedny, ponechavame
prdci distojnost a jemu védomi jasné defino-
vaného cile. Tento pocit se jeste zvysi, dame-li
mu najevo nasi diveru v jeho touhu a silu ukol
spinit. (S. 38)

Ascham v Sydney byl tehdy skolou s pou-
hou tricetiletou historii a zapsanymi sedmde-
sati ctyrmi studentkami, reditelkou skoly byla
slecna Margaret Baileyova. Podle soudobych
pozorovatelti i jejich profesnich kolegi byla
Baileyova ucitelkou ,nového véku” a jednim
z nejvyznamnéjsich cleni ucitelstva. Byla pre-
devsim priikopnici vzdélavani zen. Baileyova
si precetla clanek v londynskych Timesech,
ktery detailné popisoval zaklady Daltonského
planu Heleny Parkhurstové. V roce 1922, be-
hem uzké spoluprdci s ucitelskym sborem, za-
vedla na Aschamu Baileyova Daltonsky plan.
Byl to skromny zacatek. Pohled slecny Robert-
sové, primé predchidkyné pani Danzigerové,
otistény ve Vzpominkdach na Ascham (Ascham
Remembered) je zajimavy.

»Fascinuje mé, Ze byla Baileyova a jeji sbor

ochotni riskovat a odhodit uzndvané konvence

1o,

o



DALTON INTERNATIONAL

ve vzdélavani a spolehnout se témeér dplné na
vyucovani ve tridach, a to evidentné jen na za-
klade c¢lanku, bez primé diskuse s nekym, kdo
by mél zkusenosti se zavadénim tohoto kon-
ceptu.”(S. 28)

Ve svém projevu ku prilezitosti predavani
ceny za rok 1922 popsala Baileyova prvni
kricky Daltonského planu.

1922

Daltonsky plan zacaly v dnoru na
Aschamu vyuzivat rocniky VB a VI. Dostaly
program prdce na prvni ctyri tydny, a bylo jim
receno, Ze si mohou vybrat dobu, v niz jednot-
livé aseky splni. V kazdé ucebné najdou vyucu-
Jjiciho predmétu, ktery bude pripraven pomoci
Jjim s potizemi nebo jim poskytne radu. Kazdy
predmet bude mit jednu vyucovaci hodinu
tydné a vsichni ¢clenové oddéleni se ji musi zu-
castnit. A a B skupina si mohou rozdélit rocnik
a nabidnout dveé drovné v kazdém predmeétu.
Vetsina divek zkusi obtiznéjsi dkoly, i kdyz to
za ne nékdy rozhodne vyucujici. Jediné po ne-
stranném rozhodnuti a konzultaci mize divka

Néktera dévcata si oblibila novy systém
prace hned od zacatku. Druhé ji povazovaly za
obtiznou. Ani jedna z divek, které na Aschamu
studovaly, nepristupovala k praci odmitave.
Jedna nebo dve divky, které pozadovaly od
ucitelek staromodni pristup - Ze jejich dko-
lem je pozadovat urcité mnozstvi prace od ne-
ochotnych studentek, a ze zakyné délaji jen to,
co se od nich vyzaduje, a nic vice - se brzy na-
ucily pracovat lepsim zplsobem.

O tri roky pozdeji musela Baileyova od-
povédét na novinovy clanek, ktery spatne
informoval o zplsobu daltonské prace na
Aschamu.

1925

Minuly tyden jsem cetla v novindch néjaké
pripominky prisouzené rediteli jedné z chla-
peckych skol. Jeho kritika Daltonského planu
naznacovala, ze chlapec pracujici timto zpd-
sobem by nemusel cely mésic pracovat. Timto
zptisobem mdze mluvit nékdo, kdo nema
s Planem praktické zkusenosti a kdo o néem vi
jen velmi malo. Domniva se, Ze se zak ocitne
bez rady ci dohledu, tedy v pozici studenta
prvniho rocniku univerzity, a ze si mize do-
volit neudélat za cely mésic ani kousek prace.
Skoly, které prevzaly Daltonsky pldn, pFipra-

vuji své studenty k prevzeti jistého mnozstvi

zodpovédnosti za vlastni praci. Budou tedy
pozdéji pripraveni vyuZzit svobody, kterou jim
poskytnou univerzitni studia.

O osmdesat let pozdeji je pozice kon-
ceptu Baileyové a jejiho sboru neochvejna. Po-
cet zakua a ucitelu vzrostl ze sedmdesati ctyr
vroce 1922 na dnesnich devet set a osnovy se
bézné meéni jak v jednotlivych predmeétech, tak
i ve vsech castech skoly. Hillingdon nedavno
predstavil Spadling program, ktery objas-
nuje ve svém clanku Judith Butcher. Otevreni
divadla Packer v roce 1988 zcela zménilo po-
staveni performativnich uméni ve vsech ob-
lastech skolni ¢innosti. Dnes povazujeme kon-
certy, recitaly, uvadeni klasickych i soudobych
divadelnich her za kazdodenni udalosti. Pod
tricetiletym vedenim skoly pani Danzigero-
vou se zvysil pocet predmétu na stredni skol
a tento pocet stale roste. Rok 2003 prinese
zavedeni cinstiny a dramatické vychovy jako
radné soucasti osnov stredni skoly. Daltonsky
plan predved! svoji schopnost prizptsobit se
zmeénam, které s sebou prindsi cas a pokrok.
Jeho orientace na zpusoby, jimiz se studenti
uci, a pozadavky, jimiz se stavaji zodpovéd-
nymi za vlastni studium i za prinos do skolniho
Zivota, Ize zapojit jak do studijnich hodin, tak
i na zdvodiste nebo do zkusebny. V roce 1922,
kdy byl zasazen, musel Dalton vypadat jako
mala, krehoucka sazenicka. Nékolik generaci
obétavych uciteli a osmdesat let pracovitych
student( prokazalo, zZe slecna Baileyova zasa-

dila spravny strom.

Jane Sydenham-Kwiet
Ascham absolovent 1973
and teacher in German

language since 1984

Jane Sydenham completed her Higher
School Certificate at Ascham in 1973, the first
year of Rowena Danziger’s stewardship. She
returned to Ascham in 1984 as a member of
the Modern Languages department.

| am often asked by old school friends, as
well as by students, how it feels to have retur-
ned to my old school, Ascham. The truth is that
both Ascham and | have undergone some con-

siderable changes over the thirty years since

| completed my high school days. Most of the
changes at Ascham were already in evidence
when | took up the post of German teacher in
the high school in 1984. Memories of my stu-
dent days come into sharp focus when | recall
my language studies, particularly in German
and French, as foreign language learning was
then and has remained one of my great passi-
ons in life. Over the last eighteen years | have
also spent not a few hours juxtaposing what
happens in my language classroom now and
what | experienced as a German and French
student under the skilled tutelage of Frau
Lewin and Madame Loeffel in the late 1960s
and early 1970s. Putting aside the obvious dif-
ferences in personal teaching style as a result
of distinct personality traits, such juxtapositi-
ons inevitably lead to one word in my mind:
Dalton.

During my student days at Ascham, French
and German had not yet been fully integrated
into the Dalton system. This situation had al-
ready changed by the time | arrived as a lan-
guage teacher some ten years later. It would
be difficult to overestimate the positive impact
this change has had on teaching and learning
modern languages at Ascham, particularly
in the light of changed views regarding lan-
guage acquisition and the resultant shifting
emphases within both the School Certificate
and Higher School Certificate syllabi in Ger-
man and French.

By nature | am not a revolutionary. | am
always at pains as a language teacher to con-
serve what | see as the good in systems and
teaching methodologies long decried and
which have been succeeded by more modern
methodologies with the new often distinctive
jargon of syllabus writers, textbooks authors,
CD rom designers and conference convenors.
| may well smile with a touch of condescen-
sion when | reflect on the long list of words
for obscure farming equipment and exotic
farm animals contained in my German text-
book all those years ago and which | memori-
zed without question. It is the case that almost
none of the topic areas treated in the afore-
mentioned book bore any relationship to our
lives in metropolitan Sydney. Despite having
spent nearly three months as an exchange
student in Germany between forms 5 and 6,

my command of spoken German at the and of

my school days was still relatively poor, next to
that of many of our students when they leave
school today.

And yet, my days in the German and the
French classrooms at Ascham clearly inspired
me to pursue language studies with a passion.
| acquired memorization skills which have as-
sisted me greatly in many spheres of life; | had
a solid grounding in the structural workings of
both languages on which | could build confi-
dently in later years and which gave me many
welcome insights into the intricacies of my own
mother tongue, English. In addition, through
extensive reading. | imbibed a love of both
German culture and literatura. Clearly these
were not elements of the language learning or
teaching process which | wished to see made
redundant in the name of the modern com-
municative approach to language acquisition.
Nevertheless, this communicative approach
forms the basis of both the School Certificate
and the Higher School Certificate syllabus in
German, can as such not be ignored and in-
deed has much to recommend it. The target
language must now be taught within clearly
defined contexts, contexts relevant to the lives
of young people living in Australia. A far grea-
ter emphasis falls on oral expression, but lis-
tening and reading comprehension, as a well
as writing in the target language, remain key
components of the German course throughout
high school years. | firmly believe that through
the full integration of modern languages into
the Dalton system at Ascham, language te-
achers, and | amongst them, have the best
chance possible to accommodate the best of
the new communicative approach while at the
same time retaining what | cherish most about
language learning as | experienced it.

| remember most clearly German lessons
with Frau Lewin in room W6 on the old wing
of the Whitehead building. Each lesson was
clearly structured, its aim and desired out-
come known to us all well before we entered
the classroom, and not a minute was lost in
pursuit of those goals. Of course there were
moments of light-hearted diversion, in which
Mrs Lewin’s wonderful and slightly wicked
sense of humour shone through, but these
moments were quite rare. Due to the very na-
ture of the German language as well as to the

requirements of the German syllabus at the

time, considerable time in class was spent
on the explanation and manipulation of quite
complex grammatical structures. Extensive
lists of irregular verb forms, of noun plurals,
case endings and adjectival forms - and the
vocabulary of those exotic farm animals - had
to be memorized and recalled at a moment’s
notice. Homework tasks, which included in
later years reading of German literature
texts, were assigned almost on a daily basis.
Through this highly structured and rigid sys-
tem of lessons, regular homework tasks and
frequent testing with a highly motivated, dedi-
cated and gifted teacher, we German students
were offered the best possible preparation
for the Higher School Certificate in German
which was based on a demanding, clearly de-
fined and inflexible syllabus.

This was a challenge which, clearly, not
all Ascham students were willing to take on.
German was offered then as an elective sub-
ject from form 2 on. To be able to take up
German, girls had to demonstrate in their
form 1 French and Latin studies conside-
rable aptitude for language work, particu-
larly for grammar or syntax. German classes
of about twelve students were common du-
ring the 1960s and 1970s in forms 2,3 and 4,
and some fewer were then deemed equipped
to take on the last two years of German stu-
dies leading to the Higher School Certificate
examination. With lessons and homework, as
well as tests and exams as the only vehicles of
learning, there was little roon form manoeu-
vre, and indeed the prescribed German course
allowed for none.

In 2002 the situation with German has
changed. Almost all students in form 1 do
German, as well as French, and indeeb both
languages are taught from grade 2 Hilling-
don onwards. In grade 6, when many new stu-
dents enter the school, the contact time for
both languages doubles. The small number
of students who do not commence at Ascham
until the start of high school are accommoda-
ted in an aptly named catch-up class for the
first two terms of form 1. While maintaining
recommendations for continuing with Ger-
man at the two junctures - the ends of form
1 and form 4 - we let continue any girl who
has clearly demonstraed an interest in the

subject through hard work and satisfactory

results. With languages now fully Dalton sub-
jects, | believe we as language teachers are
better able to accommodate the shift in em-
phasis towards oral proficiency as prescribed
by the new language syllabi. The three arms
of the Dalton system - the lesson, the study,
the assignment - are well knowe. When | ar-
rive at Ascham as a teacher in 1984, German
was not yet being taught in form 1, but ele-
ctive German students from form 2 onwards
now had reduced face to face teaching, at le-
ast one study per week and completed mon-
thly assignments. In the early 1990s, Mrs
Danziger had the vision and courage to intro-
duce German to all students in form 1 and it
was only a few years later that, through the
introduction of a frotnightly study, as well as
a monthly assignment, German, together with
French, became fully Daltonised throughout
the hight school years.

This situation posed opportunities as well
as challenges for me as a language teacher.
Even now, after many years of Dalton tea-
ching, | am still at pains to experiment with
and gain maximum benefit for my students
from Dalton s greatest gift: the study. In the
main, language studies are task oriented; the
study provides the opportunity to complete an
individual speaking task - ie: with the teacher
- as set out in the assignment. This speaking
task could not, however, be designed for pair
or small group work with a varying teacher in-
put. Unlike in my student days, the German
syllabus, which has undergone more than
one update since the 1970s, now requires
students, particularly at senior level, to con-
verse freely in German about their lives. The
set study task could, however, be a listening
comprehension task which may well require
no teacher intervention, freeing the teacher
to supervise a speaking task set for another
year group or to assist girls with individual
problems or corrections which have arisen
from lessons or written assignment work. The
possibilities for language studies still excite
me and | continue to be disappointed when,
for whatever reason - perhaps conflicting dy-
namics, or flagging student or teacher energy
levels, or too little time to do justice to set lan-
guage activities - | feel a study lacks life, flow
or resolution. There is, however, one guiding

principle which | have adopted for structu-
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ring my study periods: that | will continue to
experiment and learn from experience, resul-
ting in variety of task and of study manage-
ment. Having said that, | say too that success-
ful studies rely on the girls coming prepared
for whatever activity is to be completed, so it
is most important that they are made aware
from week to week through the printed assign-
ment what lies ahead. Studies should ideally
assist in catering for various needs and, in
the case of language learning, in providing
opportunities for individual oral expression.
The monthly assignment provides regular, if
necessary, weekly practice in reading compre-
hension and writing tasks which would be dif-
ficult to accommodate in the reduced lesson
time. To prepare girls adequately for comple-
ting these tasks, lesson content is preforce lar-
gely predetermined and there is certainly no
lesson time to be wasted. How often then do
| fall back on one of those well tested strate-
gies of Frau Lewin to achieve, usually success-
fully, my lesson goals. As lesson content is lar-
gely prodetermined by the assignment written
some time previously, | must endeavour to
add the desired note of unpredictability to
my classes through varying teaching styles
with which | weckedly like to shock at times.
While a printed assignment issued at the be-
ginning of the month clearly and wisely sets
out for the girls the goals for that month, | be-
lieve that the interest in and engagement with
the subject are more easily retained if there
are some new and inspiring twists along the
paths to those goals both in lessons and stu-
dies. A further challenge to me as a teacher
within the Dalton system arises, as it does
not infrequently, when | have been overly am-
bitious in my expactations of the work which
students can comprehend or even sometimes
cover in a month. We now cater for a wider
ability range in German than ever before but
all students complete the same course. As it is
important to retain the inviolability of the as-
signment once set, in makes sense to set a mi-
nimum of work, including revision tasks, for
each week and to attach at the back additio-
nal exercises to be completed in a given week
at the discretion of the teacher. Whether a stu-
dent completes these tasks will depend on the
progress made in class and on the individual

needs of the student. Teaching and learning

within the Dalton system constitute for me an
evolving process: offering this flexibility within
the boundaries of a clearly structured assign-
ment is my newest challenge.

| will always be grateful for the many in-
spiring hours that | spent as a German stu-
dent at Ascham. It may sound trite, but indeed
only because | did enjoy them, do | find myself
where | am today: back in the classroom and
teaching German. There are many good things
that distinguished language teaching as | ex-
perienced it at Ascham thirty years ago that
| am pains to preserve: clearly structured les-
sons; regular testing; a solid grounding in lan-
guage structure. Since then two things have
changed: languages are now fully integrated
into the Dalton system and the German sylla-
bus has changed. It is no longer as prescrip-
tive, particularly in tegard to grammar, and
places far greater emphasis on oral expres-
sion. These changes are indeed a happy coin-
cidence. While providing clear structure and
the regular practice in written tasks vital to
successful language lasrnint, the Dalton sys-
tem also affords through weekly studies the
opportunity for individualised speaking prac-
tice and allows, in studies and assignments,
the chance to cater for the various needs of
students. | hope to stay fit for the challenge

rom many years to come.

Studentkou a ucitelkou némciny

Jane Sydenham-Kwiet

Jane Sydenham dokoncila Ascham v roce
1973 v prvnim roce sprdvcovstvi Roweny Dan-
zigerové. Vratila se na Ascham v roce 1984
Jjako ¢lenka ustavu modernich jazykd.

Davni spoluzaci i mi soucasni studenti se
me casto ptaji, jaké to je, vratit se zpét na
Ascham. Popravde receno, Ascham i ja jsme
se v mnohém za téch tricet let, od doby, kdy
Jjsem zde dokoncila studium, zménily. Vétsina
zmen byla patrnych uz v dobé¢, kdy jsem na-
stoupila jako ucitelka némciny v roce 1984.
Vzpominky na studentské dny se mi jasne
vybavuji, zejména vzpominam-li na studia ja-
zykd (presnéji némciny a francouzstiny), které
se staly mou zivotni vasni. Za poslednich osm-
ndct let jsem také casto porovndvala to, co

se delo v mych hodinach, s tim, jak vypadaly

hodiny v dobé mého studia pod zkusenym ve-
denim Frau Lewin a Madame Loeffel na konci
Sedesatych a na zacatku sedmdesatych let.
Kdyz dam stranou pochopitelné rozdily vycha-
zejici z rozdilnych osobnosti a ucebnich styld,
srovnani vede k jedinému slovu: Dalton.

Behem mych studentskych let nebyly ani
némcina, ani francouzstina plné zapojeny do
daltonské vyuky. Asi o deset let pozdéji, kdyz
Jjsem prijela coby ucitelka némciny, se situace
zmeénila. Bylo by obtizné precenit pozitivni do-
pad, ktery zménil vyuku modernich jazyki na
Aschamu, predevsim v zménéném pohledu na
osvojovani si jazyka a nasledném prehodno-
ceni didrazi jak na zakladni, tak i na stredni
skole (School Certificate, Higher School Cer
tificate) v predmeétech nemecky a francouz-
sky jazyk.

Nejsem od prirody revolucionéarkou. Jako
ucitelka jazyki vzdy dychtivé chranim to, co
v jednotlivych stylech vyuky povazuji za dobre,
prestozZe je mnozi kritizuji a prestoze je mo-
derni metody prekondvaji diky novym, charak-
teristickym tvircdm osnov, ucebnic, CD-ROM
a koordingtord konferenci. Blahosklonné se
usmivam, kdyz vzpominam na seznam slovni
zdasoby popisujici roztodivné vybaveni farem
a exoticka zvirata, ktery jsem se ucila zpa-
meti, protoze se objevovaly v ucebnici, z niz
Jjsem se pred dvaceti lety némcinu ucila. Vzpo-
minam, Ze témata ve zminéné ucebnici ne-
méla vibec Zadny vztah k zivotu v Sydney.
I kdyz jsem v Némecku stravila témer tri me-
sice (mezi 5. a 6. rokem studia) na vyménném
studijnim pobytu, skolu jsem skoncila se sotva
postacujici schopnosti domluvit se némecky,
stejné jako mnozi ze studentu, ktefi dnes vy-
chazi z nasi skoly.

Ale presto mne hodiny néemciny a francouz-
stiny na Aschamu motivovaly ke studiu jazykd.
Ziskala jsem schopnosti pamatovat si, coz se
mi hodilo v mnoha oblastech zivota. Ziskala
Jjsem také solidni zaklady v oblasti struktury
jazyki a jejich funkce, z nichz jsem mohla
stavet v pozdéjsich letech a které mi poskytly
dostatecny vhled k pochopeni i materského
Jjazyka, anglictiny. Navic jsem se diky cetbé za-
milovala do néemecké kultury a literatury. Mu-
sim ale Fict, Ze toto nejsou slozky vyuky jazykd,
které bych chtéla ze svého stylu vyuky odstra-
nit kvili celosvetovému trendu komunikativni

vyuky jazyka. Avsak komunikativni styl vyuky

je zakotven do osnov némciny pro zakladni
i stredni skolu a nemdzu jinak, nez ho dopo-
rucit. Jazyk se musi v dnesni dobe ucit v jasné
definovanych kontextech, zalozenych na zi-
votnich zkusenostech mladé australské gene-
race. Daleko vétsi duraz je kladen na mluve-
nou stranku jazyka, ale poslech a porozumeéni
ctenému textu, stejné jako schopnost psat ve
vyucovaném jazyce, zistavaji stale klicovymi
dovednostmi pro studium némciny na stredni
skole. Pevné vérim, ze zapojime-li vyuku ja-
zykd do daltonského systému na Aschamu,
ziskaji ucitelé jazyki (a ja s nimi) dostatek
prostredku k zapojeni vyhod komunikativniho
pristupu a soucasné ponechaji ty prvky tradic-
niho stylu vyuky, kterych si od dob svého stu-
dia hluboce vazim.

Nejzretelneji si pamatuji hodiny némciny
s Frau Lewin v tridé 6 ve starém kridle Whi-
teheadské budovy. Kazda hodina byla jasné
strukturovana, znali jsme jak jeji cil, tak i po-
Zadované vysledky drive, nez jsme do ucebny
vstoupily, a kazdou minutu z hodiny jsme vy-
uzily ke splnéni pozadovaného cile. Samo-
zrejmé, Ze se objevily i uvolnénéjsi okamziky,
v nichz na povrch vyplul uzasny, ale drsnéjsi
humor pani Lewinové, ale stavalo se to zridka.
Vzhledem ke komplexnosti némeckého jazyka
a pozadavkiim osnov jsme hodné casu ve-
novaly vysvetlovani celkem slozité némecké
mluvnice. Musely jsme se naucit a okamzité si
vybavovat rozsahlé seznamy nepravidelnych
sloves, mnoznych cisel podstatnych jmen,
padovych koncovek a tvari pridavnych jmen
- a samozrejmé i slovni zasobu z oblasti exo-
tickych zvirat na farmé. Domaci dkoly, které
obsahovaly ve vyssich rocnicich i texty z né-
mecké literatury, se zadavaly témér ze dne na
den. Propracovany a neménny systéem hodin,
pravidelnych domdcich ukoli a casté testo-
vani s vysoce motivovanou, obetavou a nada-
nou ucitelkou nds, studentky némciny, pripra-
vil na certifikat z némciny na stredni skole
(Higher School Certificate), ktery vychazel
z ndrocného, jasné definovaného a nezméni-
telného sylabu.

Byla to vyzva, kterou zdaleka ne vsechny
studentky na Aschamu chtely zdolat. Nem-
¢inu nam nabidli jako volitelny predmeét ve
druhém rocniku. Abychom ji viilbec mohly stu-
dovat, musely jsme v prvnim rocniku predvést

Jjazykové nadani jak v hodinach francouzstiny,

tak i latiny, které se soustredily predevsim
na vyklad gramatiky. V hodinach némciny se
schazelo behem sedesatych a sedmdesatych
let priblizne dvandct studentek ve druhém,
tretim a ctvrtém rocniku, a ne vsechny z nich
vsak mohly pokracovat v dalsich dvou letech
studia, ktera koncila certifikovanou zkouskou.
Hodiny a domadci priprava, stejné jako testy
a zkousky, které jediné slouzily k vyuce, nam
poskytly jen malinko prostoru k manévrovani,
ve skutecnosti jsme si to v nemciné v podstate
nemohly dovolit.

V roce 2002 se situace ve vyuce némciny
zménila. Témér vsechny studentky prvniho
rocniku studuji némcinu i francouzstinu a oba
Jjazyky se uci od druhého rocniku na Hilling-
donu. V sestém rocniku, kdy do skoly prichazi
velké mnozstvi novych studentek, se hodinova
dotace obou jazyku témér zdvojndsobuje. Sku-
pince studentek, které nestuduji na Aschamu
od pocatku, umoznime dohnat latku behem
dvou semestri v prvnim roce v takzvanych
vyrovnavacich hodinach (catch-up classes).
I kdyz si ponechavame moznost doporucit stu-
dentce pokracovani v némciné (ve dvou fazich
studia - na konci prvniho a ctvrtého rocniku),
umoznime kazdé studentce pokracovat ve stu-
diu, pokud maji uchazejici vysledky a poctivé
pracuji. Vérim, Ze ted, kdyz se jazyky uci plne
daltonskou metodu, jsme my, jazykari, schopni
posilit vyuku dstnich dovednosti, jak ji predepi-
suji nové osnovy pro vyuku jazykd. Tri zbrané
Daltonu - vyucovaci hodina (Lesson), samo-
statné studium (Study) a ukol (Assignment) -
Jjsou vseobecne znamy. Kdyz jsem v roce 1984
prijela na Ascham ucit, nemcina se jeste v prv-
nim rocniku neucila, voliteIné hodiny némciny
mohly a mohou dévcata studovat od druhého
rocniku s omezovanym kontaktem s ucitelkou
(nejméne jednu hodinu tydné travi samostat-
nym studiem ve studovne) a jednim dokonce-
nym daltonskym ukolem mésicné. Na pocatku
devadesatych let se pani Danzigerova odva-
zila nabidnout némcinu vsem studentkam jiz
od prvniho rocniku. O nékolik let pozdeji se,
po té, co se zavedlo samostatné studiu ve ctr-
ndctidennim intervalu a jeden daltonsky ukol
mesicné, némcina, stejné jako francouzstina,
zacaly na vyssim stupni zakladni skole plné
ucit Daltonem.

Tento stav mi poskytl dostatek prostoru

i jistou vyzvu k experimentim. Jesté dnes po

mnoha letech vyuky Daltonem experimentuji,
abych pIné vyuzila jeho slozku: samostatné
studium. Jazyk se v béznych hodinach probira
tematicky, hodiny studia mi poskytly misto
k mluvenym dkoliim, napriklad s ucitelem,
které jsou soucdsti daltonského ukolu na cely
mésic. Tyto dstni ukoly se nemohou objevit ve
skupinovém (¢i parovém) uceni s riznym roz-
sahem ucitelova vykladu. Na rozdil od mych
studentskych let osnovy neémciny, od sedm-
desatych let nékolikrat aktualizované, nyni
pozaduji po studentech zejména v posled-
nim rocniku schopnost komunikovat némecky
o svém zivoté. Ukolem zadanym k samostat-
nému studiu mize byt napriklad poslechove
cviceni, které nebude vyZadovat ucitelovu pri-
tomnost. Ucitel bude moci dohlizet na mluve-
nou pripravu zadanou jiné skupiné, napriklad
starsich zakyn, pripadné pomahat dévcatim
s individualnimi problémy, c¢i opravovat prace
z hodin ci splnéné psané casti daltonskych
dkold. Moznosti jazykové vyuky mé stale pri-
tahuji a jsem zklamand, kdyz z riznych du-
vodi (napriklad nekompatibilita, snizujici se
aktivita Zakyn nebo ucitele, nedostatek casu
k odhaleni podstaty jazykovych cviceni) chybi
v hodinach samostatného studia zivost, spad
¢i odhodlani. Pro strukturovani hodin samo-
statného studia jsem si stanovila jeden cil:
chci ddle experimentovat a ucit se ze ziska-
nych zkusenosti. Proto jsou udkoly v mych ho-
dindch i v hodinach samostatné prace tak roz-
manité. Musim ale dodat, zZe zalezi predevsim
na divkach a jejich priprave na jakoukoli za-
danou cinnost, chteji-li ve studiu uspét. Z toho
vyplyvd, ze se ze zaddani daltonského ukolu
musi presné dozvédet, co je ktery tyden ceka.
Studium by mélo v idedlnim pripadé umoz-
nit rozvijet rizné potreby studentek. Z cehoz
vyplyva, Ze studia jazyki by méla nabidnout
moznost samostatného ustniho projevu. Mé-
sicni daltonské dkoly pravidelné poskytuji pro-
stor pro ukoly na porozumeéni ctenému textu
nebo k psani praci (treba i tydné, pokud je to
treba). Tyto ukoly by bylo velmi obtizné zapo-
jit do omezeného casu v béznych hodinach.
Abychom dévcata dostatecne pripravili na
splnéni téchto dkoli, obsah hodin na nich
nutné silné zavisi a cas v hodinach se musi
vyuzit do posledni minuty. Jak casto sklouza-
vam k dobre vyzkousenym praktikam, které

pouzivala Frau Lewin, abych dosahla stanove-
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ného cile hodiny! Vzhledem k tomu, Ze obsah
hodiny zavisi na tématu daltonského dkolu,
musim casto ménit styly vyuky, aby dévcata
nebyla schopna program hodiny tak snadno
predvidat. Nekdy tim ovsem deévcata, témer
zlomysiné, prekvapim. Zatimco vytisténa po-
doba daltonského ukolu dévéatim smyslu-
plné urcuje jednotlivé ukoly na meésic, jsem
presvédcena, Ze pravé obcasné zmeny béhem
prdce na splnéni dkolu v hodiné i béhem stu-
dia udrzi zajem i postoj k zadané praci. Dalsi
vyzvou daltonského systému jsou mé vysoké
ndaroky a v né vyustujici spatny odhad mnoz-
stvi prace, které jsou dévcata schopna behem
jednoho mésice zviadnout. Dnes jiz zvazujeme
v némciné sirsi rozsah aktivit nez kdykoli drive,
ale devcata v podstaté absolvuji tyz kurz. Je-
likoz musime zachovat rozsah jednou zada-
ného daltonského ukolu, je vhodné zadat také
minimalni praci na tyden spolecné s opako-
vacimi cvicenimi a pripojit k nim i dodatecna
cviceni, jejichz splnéni v daném tydnu zvazi
ucitel. Budou-li studentky cviceni plnit, za-
visi jednak na mnozstvi prace, kterou ucitel
zvladne v hodine probrat, jednak na indivi-
dudlnich potrebach studentky. Ucit a ucit se
pomoci Daltonu pro mne znamend stdle se
vyvijejici proces, nuti mne, abych co nejvice vy-
uzila jeho prizpisobivosti v ramci jasné struk-
turovaného ukolu.

Jakkoli to bude znit bandlné, navzdy budu
vdécna za podnétné hodiny némciny, které
jsem na Aschamu zazila. Predevsim proto, ze
jsem je méla rada, jsem tam, kde zrovna jsem:
zpatky ve tridé a ucim nemcinu. Vidim mnoho
dobrych véci, které pred triceti lety odlisovaly
vyuku némciny na Aschamu a které se snazim
zachovat - jasné koncipované hodiny, pra-
videlné testovani, dikladné probrana struk-
tura jazyka. Od té doby se zmenily dve véci:
Jjazyky jsou nyni plne zapojeny do daltonské
vyuky a zmenily se i osnovy pro némecky ja-
zyk. Jiz nepredepisuji probrat tolik latky (pre-
devsim gramatiky) a nabizi prostor pro rozvoj
schopnosti v jazyce komunikovat. Tyto zmény
Jjsou vlastné stastnou shodou nahod. Zatimco
Dalton skyta jasnou strukturu a pravidelné
procvicovani dovednosti psat, které jsou za-
kladem pro dspésné zvladnuti jazyka, umoz-
nuje téz zapojit do hodin samostatného stu-
dia procvicovani mluveného slova, daltonské

ukoly a samostatna prace dovoluje brat ohled

na rdzné potreby studentek. Doufam, ze budu
jesté mnoho let moci odpovidat na vyzvu, jiz

mi Dalton nabizi.

Portfolios

Learning is action!

Learning is a personal activity in the
construction of knowledge.
(connection and use of Knowledge)

Roel R6hner

In the traditional
form of education in
Western Europe the
teacher has the central
position in the process of education. The te-
acher has the knowledge and the skills, the
teacher is the active leader of the process,
both in identifying the knowledge and trans-
mitting the knowledge. The pupil is passive,
is listening (or not) and takes what is offe-
red. The teacher gives the direction, gives
structure, and controls the process.

This kind of education is no longer appro-
priate for a successful life in our modern so-
ciety. Knowledge and society are presently
changing at an ever increasing pace. It is an
important task for schools to educate the stu-
dent to be pro active in identifying and loca-
ting the appropriate information they require,
to teach students to connect different sources
and to interpret critically the information they
assimilate.

The challenge for modern education is to
create a learning environment where we have
an active role for both the teacher, and vitally,
the student to attain this end. To develop the
school as a challenging, learning environment,
where each can learn from one other. Where
there is interaction between all participants.

That was Helen Parkhurst’s vision, over 80
years ago!

By interaction with the teacher, the student
has more influence on his own learning pro-
cess and will take more individual initiatives
to solve problems. As they do so the student’s
self confidence develops, but also with this de-
velops the student’s own responsibility for his/

her learning.

Significantly therefore, this kind of active
student involvement in their own learning
must have a knock on effect upon the eva-
luation (assessment) of the student’s learning
process. It is almost contrary to the active
learning process, that the student, as soon as
it comes to evaluating (assessing) their lear-
ning, has to wait for questions, then answers
only them or regurgitates requested facts.

The student within this regime is used to
taking initiatives. He/she co-operates with
others to exchange information and ideas.
Therefore, why then should the evaluation
(assessment) of their learning only mean sup-
plying an appropriate answer to a question,
while during the process the solution strategy
was so important.

It is surely essential that self-evaluation
must be integrated in the learning process.
Opportunities for self-evaluation gives stu-
dents more insight and understanding in their
own learning process.

Evaluation means in this context: an interac-
tive evaluation. Not the teacher evaluating the
work of a pupil, but the student together with
the teacher, and sometimes even in co-opera-
tion with other students reflecting upon both
the process and the product of their learning.

A portfolio is very good instrument to eva-
luation this form of learning.

A portfolio is an individual collection of
work, in one or more subjects, from a specific
period, chosen by the pupil her/himself.

The collection is composed very carefully,
as a result of a careful analysis of the learning
process. Teacher and student together reflect
the relevant development process, and the
concrete results of that process. The student
is active in the production of the portfolio and
must justify the contents.

By thinking about their own learning pro-
cess the student discovers the strengths and
weaknesses of their work, and is challenged
to think about new learning goals.

The portfolio is not a collection of work, it
is the concrete result of a process of thinking.

Working with portfolios is a way of deve-
loping interactive evaluation and interactive

learning.

CHARACTERISTICS OF PORTFOLIOS

* CONTAINS A WELL REASONED SELEC-
TION FROM THE WORK OF A PUPIL

* FOR ONE OR MORE SUBJECTS

* BASED ON A CERTAIN
LEARNING PERIOD

* IS COMPOSED AFTER CONSULTATION
BETWEEN PUPIL AND TEACHER
(NEGOTIATION)

* SHOWS THE PERSONAL DEVELOPMENT
OF THE LEARNING PROCESS WITHIN
THE PUPIL (ASSESSMENT)

* LAYS THE STANDARD OF THE DEVELOP-
MENT AND THE LEARNING WITH THE
PUPIL HIMSELF (ACTIVITY)

* IS VALIDATED BASED ON
SPECIFIC CRITERIA

Different kinds of portfolios
We know three different kinds
of portfolios:

* Work portfolios

* Presentation portfolios

* Assessment portfolios

Work portfolio.

In a work portfolio the pupils keeps all the
work they find important, with examples of
each stage of the process. It is the collecting
place for all the student’s work before they are
selected for the presentation portfolio or the
assessment portfolio.

In Dalton terms it means a collection of dif-
ferent assignments and gives an idea of the
pupils own history of learning.

Teacher and pupil can use the information
from the collect portfolio to plan the pupil’s
future learning.

“Working with portfolios is a learning se-
quence of formative assessment, a constant pro-

cess of selection and reflection/feedback” [1].

Presentation portfolio.

A presentation portfolio contains work or
assignments from the collect portfolio. The pu-
pils make their own choice and select the mate-
rial they consider are of value. In the interaction
with the teacher, in the selection and reflection
process, they learn to choose a realistic sele-
ction of material for the assessment process.

“A portfolio is not only a record of the pro-

duct, but also a record of the process.” [2]

Assessment portfolio.

This kind of portfolio is used to prove the
results of the learning process, based upon
the curriculum and targets of the school.

It can be the procedure for identifying, as-
sessing and recognising the results of all kinds
of learning processes. In Norway the national
tests and portfolios may take over from the fi-
nal examination. [3]

In our Dalton school [4] we have already
used for several years the presentation port-
folio as an integrated part of the reports to
the parents.

Twice a year the teacher writes a report,
and the pupil, together with the teacher, also
collates a selection of work for the presenta-
tion portfolio.

In this way the children have an active role
in the reporting process and have an opportu-
nity to show their own personal competence.

In presenting this integration of report and
portfolio we create a bridge between pupil, te-
acher and the learning: one specific part of
the report is called ‘Report about myself’ and
is written by the pupil.

It is a specific way of self-evaluation [5]
and can be seen as part of the process, which
is expressed through the portfolio.

Portfolios give a detailed picture of the
total development of the pupil. It shows the
knowledge and skills, but also gives informa-
tion about the quality of the work and the pro-
cess involved in its production. It is a good

way to evaluate the total learning outcome.

SUGGESTIONS FOR THE CONTENTS
* Written material:

- assignments

- stories

- workpapers

* Drawings

* Photographs of special activities

* Audiotapes

* Videotapes

* Group work reports

¢ Interviews

Competence
In my article ‘How Actual is Dalton’ [6]
published in the brochure for the Dalton se-

minar in Brno (October 2003). | wrote about

competence as one of the most important ba-
sic needs for pupils.

In May 2003 Ger Roos, based his speech
for the opening of the International Dalton
conference in Brno on the same basic needs.

The Norwegian National Quality Commis-
sion 2003 writes:

“The commission puts great emphasis on
the concept of competence”, and suggests
that basic competence is described (expres-
sed) as aims in all subject areas.

The value of portfolios for the independent
learning process is that it encapsulates the
competence of the pupil. It gives a complete
picture of the learning and the students de-

velopment.

THE VALUE OF PORTFOLIOS
* It gives a complete picture of the learning
and the development of the
learningprocess
* It is an authentic way of evaluation
* It makes the learning
process transparent
* It makes pupils conscious to their
own learning process and give them the
feeling to be competent
* It produces new strategies for the
next period of learning
* It stimulates self-responsible learning
* It stimulates the interaction
between teacher and pupil.
* It stimulates co-operation between pupils
* It motivates pupils and encourages
their involvement with the learning proces
* It focuses the evaluation and

the teaching-learning process

In Dalton schools we have already agreed
that the goals for education within our schools
must be based on three fundamental princi-
ples:

freedom = individuals learning to take re-
sponsibility

self reliance = creating an environment for
independent learning

cooperation = organizing teaching for ac-
tive co-operative learning

Using portfolios is a modern way to eva-
luate the effect of our Dalton concept at the

level of the individual pupil.
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SOME CRITERIA FOR INDEPENDENT
LEARNING IN THE CONTEXT

OF PORTFOLIOS

The pupil

is motivated

is able to choose the learning goal
forhim/herself

knows the goals ofthe Daltonschool

is able to use different kinds of
learningstrategies
* can connect the information from

differentsources

is able to co-operate with fellowpupils

is used to self - evaluation

is used to self correction

is able to correlate the result of their

own work to the owncompetence

In the meantime the teacher has to select
which concrete information can illustrate the
aims of the learning and how successful the
pupil was in reaching these aims.

The design of the portfolio is important.

Several participants will access the portfo-
lio: the pupil him/herself - the teacher(s) - the
fellow pupil - the parents.

Therefore it is very important to think care-
fully about the content and the design of the

portfolio.

CONTENT OF THE PORTFOLIO
* An overview or work plan

¢ details the school curriculum

reports of a special experiment

pictures from different stages of an

artproject

written texts, sometimes with self

evaluation added

audio cassette with reading text

computer work, connecting several

sources for one assignment

written examples ofself-evaluation

tests

video cassettes or cd-rom of a drama

production orspeech

observationreports

It is important that the pupils have the op-
portunity to make choices for themselves, but
the teacher encourages specific reasoning for

the selection of material.

In some situations it is possible that chil-
dren bring material from home to put in the
portfolio. As long as it supports one of the
learning goals it is acceptable to cross the
boundaries between school and home.

The potential content of a portfolio is rich
and varied.

It is the result of a common reflection
between the pupil and the teacher, which
makes the individual portfolio unique.

The portfolio tells the complete story about
the learning and development of one indivi-
dual student.

When pupils are responsible for the design
of their portfolio, they have to know what con-
tent and structure is important. We can ask
them to look at the portfolio with the eyes of
a stranger.

The following table can be used to give the

portfolio a structural design.

DESIGN OF THE PORTFOLIO

1. The outside of the file must show the
signature of thepupil, along with their
photo or drawing etc.

2. The foreword:
‘What my portfolio shows about

mylearning’

The pupil introduces her/himself as

completely aspossible

‘How do | learn: my attitude - learning
style — cooperation- strong points -

weaker points

‘What did | learn: reflections - a report
about the processduring the last period

per subject

‘What are my learning goals in the
next period’
. Index with page numbers

. Selection of the work

(S I ]

. Reflections
What did | learn

What was good or not so good

Why this choice of material

What do | want to correct

What are my thoughts about
theportfolio

What did | like / dislike

Was it difficult or not, andwhy

Comments from the teacher

Sometimes the pupil can use ‘action
guides’ as a planning outline for a special pi-
ece of work. The teacher can also use action
guides to give his/her reaction on the same
work [7]. Both can be added to the portfolio.

A portfolio is the proof that education is

a product of both teacher and pupil

(Footnotes)

[1] Prof. Dr. Arild Raaheim/University Bergen-Nor-
way at the conference of the Norwegian Dalton As-
sociation , 15th September 2003

[2] Arild Raaheim

[3] One of the advices of the Norwegian National
Quality Commission (Kvalitetsutvalget 2003)

[4] Dalton school ‘de Twijn’ Utrecht/the Netherlands
[547] See the book ‘Dalton education’ by Roel Roh-
ner and Hans Wenke. The book is available in the
Czech language: ‘Daltonské vyucovani’.

[6] This article is based on a former speech for the
International Dalton conference in 2000: “Dalton as
a measurement for modern education” (see

www.daltoninternational.org under MAGAZINE)

Zékovskd portfolia

Roel Réhner

Prezident organizace Dalton International
Uceni je ¢innost!

Uceni je cinnost jedince, v niz si buduje

své védomosti.

Zdk, ktery ovliviiuje vlastni proces vzdéld-
vani, musi byt za svoji praci ohodnocen. Te-
mer protikladnée vsak pusobi, kdyz Zzak nejprve
ceka na otazky, potom na hodnoceni, aby ko-
necné zjistil, nakolik latku zviadl.

Zak v daltonském typu studia je zvykly pre-
birat iniciativu. S ostatnimi spolupracuje na
vyméne nazori i napadd. Hodnoceni se tak
stava patricnou odpovédi na otdzky, zatimco
behem procesu hraje vyznamnou roli zpusob,
jimz problémy resi. Sebehodnoceni se musi
jednoznacne objevit, nebot pravé tato prile-
Zitost nabidne studentu moznost hlubsiho
vhledu i pochopeni do problematiky ucebniho
procesu.

Miluvime-li zde o hodnoceni, mame samo-
zrejmé na mysli interaktivni sebehodnoceni.
Neni na uciteli, aby hodnotil zakovu praci.
Hodnotit by méli praci spolecne zak i ucitel,

nekdy i ve spoluprdci s ostatnimi studenty.

Soustredit by se méli nejen na vysledek, ale
i na pribéh celé prace.

Systém portfolii velmi vyhovuje dalton-
skemu typu prace.

Portfolio je soubor zZakovych praci ve vice
predmetech vybrany samotnym zakem. Musi
byt svédomité vybrano po peclivém zvazeni
pribéhu ucebniho procesu. Ucitel i zak spo-
lecne zvazuji podstatny vyvoj procesu a jeho
konkrétni vysledky. Zék vybird prdce do port-
folia a musi jeho obsah schvalit. Kdyz zak pre-
mysli nad tim, jak se uci, odhaluje své slabé
a silné stranky. Navic je vybidnut, aby pre-
myslel o novych cilech uceni. Portfolio neni
Jjen souborem praci, je to konkrétni vysledek,
buduje jak interaktivni hodnoceni, tak inter-

aktivni uceni.

Znaky portfolia:
¢ obsahuje dobre promysleny vybér

ze Zakovy prace,

vychazi z jednoho ¢i vice predmétd,

obsah reprezentuje urcité ucebni
obdobi,

sestavuje se po dohodé (vyjednavani)

zdka s ucitelem,

ukazuje na rozvoj zakovych schopnosti

ucit se (hodnoceni),

standardizuje droven rozvoje schopnosti

samotnym zakem,

vychazi z urcitych kritérii.

Rizné druhy portfolii.
Rozlisujeme tri druhy portfolii:
* Pracovni portfolia

* Reprezentacni portfolia

* Hodnotici portfolia.

Pracovni portfolio

Do pracovniho portfolia si zaci zakladaji
materialy, které povazuji za dilezité a které
ukazuji jednotlivé stupné vyvoje procesu.
Ukladaji se v ném vsechny zakovy prace pred
vybérem reprezentacniho portfolia nebo hod-
noticiho portfolia. V daltonské ,hantyrce”
znamenda portfolio soubor daltonskych ukoli
a misto, v némz nalezneme priibeh zakova
uceni.

Ucitel i zak vyuzivaji informaci k planovani
dalsiho studia. ,Prace s portfolii je fada for-
mativnich hodnoceni, neustaly proces selekce

a reflexe/zpétné vazby.” (1)

Reprezentacni portfolio

Reprezentacni portfolio se sklada z praci
nebo tkoli ze sbérného portfolia. Zdci sami
vybiraji materialy, které povazuji za vy-
znamné. Ve spoluprdci s ucitelem se behem
vybéru uci vytvorit konkrétni vybor praci, kte-
rymi by mohli zhodnotit ucebni proces. ,Port-
folio nezaznamendva pouze vysledek, ale

i proces.” (2)

Hodnotici portfolio

Tento typ portfolia slouzi jako doklad vy-
sledkda ucebniho procesu, vychdazejiciho z os-
nov a cild vyuky skoly. Mize slouzit jako
postup pri rozpozndvani, hodnoceni a pro-
mysleni vysledki vsech moznych ucebnich
procesu. V Norsku slouzi narodni testy a port-
folia misto zaveérecné zkousky. (3)

Na nasi Daltonské skole nékolik let po-
uzivame Reprezentacni portfolio jako sou-
casti vysvedceni. Dvakrat do roka napise
ucitel zpravu a spolecne se zakem pripoji vy-
bér z praci. Zékiim umoznime zapojit se do
hodnoticiho procesu, aby ukazali své vlastni
schopnosti. Predlozenim portfolia spolecné
s vysvédcenim vytvofime mistek mezi Zzadkem,
ucitelem a ucenim. Jedna z casti se nazyva
»Moje vysvedceni” a pise ji sam zak. Mizeme
Ji povazovat za jeden ze zvilastnich zpisobu
hodnoceni, které nabizime v ramci portfolia.

Portfolia vytvareji detailni obrazek o mire
rozvoje zZaka. Odhaluji jeho znalosti a doved-
nosti, ale také upozornuji na kvalitu prace. Na-
bizi nam moznost, jak dobre zhodnotit celkovy

vysledek uceni.

Ndavrhy na obsah portfolia.

* Psané materialy (daltonské ukoly,
povidky, pracovni listy).

* Kresby.

* Fotografie zajimavych cinnosti.

* Audio a videonahravky.

* Vysledky ze skupinové prace.

* Rozhovory.

Kompetentnost

Ve svém clanku ,Jak aktudlni je Dalton” (4)
Jjsem oznacil kompetentnost za jednu z nejvy-
znamnéjsich potreb déti. V podobnému duchu
hovoril i Ger Ross ve svém tvodnim projevu na
Mezindgrodni daltonské konferenci v Brne.

Norska narodni komise pro hodnoceni kva-

lity na toto téma napsala: ,Komise povazuje
koncepci kompetentnosti za vyznamnou a na-
vrhuje, aby se pojem ,kompetentnosti“ objevo-
val jako cil vsech ucebnich predmétu.”
Vyznam portfolii pfi samostatném uceni
spociva v tom, ze strucné shrnuje kompetence
zZaka. Poskytuje uceleny obrazek o jeho uceni

a rozvoji.

Vyznam portfolii.

* Poskytuji uceleny obrazek o uceni
a rozvoji ucebnich schopnosti zaka.

e Slouzi jako spolehlivy prostredek
hodnoceni.

* Zviditelnuji ucebni proces.

* Nuti zaka, aby si uvedomil vlastni ucebni
proces a poskytuji mu vedomi
kompetentnosti.

* Vytvari nové postupy pro dalsi ucebni
obdobi.

* Podporuji zodpovédné samostatné
uceni.

* Povzbuzuji vztah mezi zakem a ucitelem.

* Motivuji zaka a podporuji jeho zapojeni
do ucebniho procesu.

* Soustredi se na hodnoceni
a ucebné-vzdélavaci proces.

Na daltonskych skolach jsme se jiz shodli
na spolecném zakladu pro vyucovani. Vycha-
zime ze tri zakladnich principu:

Svoboda - jednotlivci se uci prevzit zodpo-
védnost.

Samostatnost - vytvarime prostredi pro
samostatné uceni.

Spoluprace - organizaci vyuky podporu-

Jjeme spoluprdci pri studiu.

Pouzivani portfolii je moderni zpisob, kte-
rym mizeme ohodnotit vysledek celého dalton-

skeého konceptu na drovni jednotlivych Zakd.

Neékterd kriteria samostatného uceni

(na pozadi pouzivani portfolii)

Zdk

* je motivovan,

* muze si sam vybrat cil prace,

¢ znd cile daltonského skolstvi,

e umi pouzivat rizné druhy studijnich
postupd,

* umi pouzivat informace z riznych
zdrojd,

* je schopen spolupracovat se spoluzaky,

o
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* umi se sam zhodnotit,
* je zvykly na samostatnou opravu,
e umi sladit vysledek vlastni prace

s vlastni kompetenci.

Vzhled portfolia je velmi dilezity, protoze
k portfoliu ma pristup nékolik skupin lidi: sam
zak - ucitel - spoluzaci - rodice zdaka. Proto je

nezbytné peclivé promyslet jeho obsah i vzhled.

Obsah portfolia

* Prehled planu prace.

* Informace z osnov.

* Zpravy ze specialnich pokusd.

e Obrazky z riznych stupni prace na
vytvarném projektu.

* Psané texty (nekdy i s vlastnim
hodnocenim).

* Audiokazety s nahravkou cetby textu.

¢ Vysledky projektu na pocitaci
(s pripojenou pouzitou literaturou).

e Ukazky napsaného vlastniho hodnoceni.

e Testy.

* Videokazety (CD-ROMy) s ukazkami

dramatu nebo projevd.

Zaci musi dostat pFilezitost vybirat obsah
portfolia samostatné. Ucitel by je mél podpo-
rovat vhodnou argumentaci ohledne zvole-
nych materiald.

Mize se stat, ze si nékdy deti prinesou
z domu materialy, které budou chtit do port-
folia zahrnout. Lze jim to umoznit, nebot do-
kud to bude podporovat jejich pristup k uceni,
muzeme si dovolit smazat hranice mezi skolou
a domovem.

Materidalu, ktery se midze v portfoliu obje-
vit, je mnoho a je velmi rozmanity.

Pravé vzajemna shoda zaka s ucitelem cini
osobni portfolio jedinecnym.

Portfolio vypravi pribéh zakova uceni
a jeho rozvoje.

Kdyz se zaci budou rozhodovat o vzhledu
portfolia, musi znat jeho obsah a strukturaci.
Pozadame je, aby se na portfolio zkusili divat
cizima ocima. Nasledujici prehled mize slou-

zit k vytvoreni vysledné struktury portfolia.

Vzhled portfolia
1. Obalka musi obsahovat jméno zZaka
doplnéné vhodnou kresbou nebo

fotografii.

2. Predmluva:
* Co portfolio rika o mém uceni?
« Zdk se predstavi do té miry, do jaké
je to mozné.

e ,Jak se ucim“: maj pristup k uceni - styl
uceni - spoluprdace - silné stranky -
slabé stranky.

¢ ,Co jsem se naucil“: zamysleni - zpravy
o prubéhu uceni za uplynulé obdobi za
jednotlivé predmety.

3. ,Jakeé jsou mé ucebni cile pro dalsi

obdobi.”

. Obsah s uvedenim stranek.

. Vybér prace.

o 0 A

. Zamysleni/Zhodnoceni.

Co jsem se naucil?

e Co mi slo/neslo?

* Proc jsem zvolil prave tyto materialy?
¢ Co bych chtél opravit?

¢ Co si o portfoliu myslim?

¢ Co se mi libilo/nelibilo?

* Co bylo/nebylo tezké a proc.

¢ Komentdr od ucitele.

Zék i ucitel mohou obéas pouzivat ,pri-
rucky”: zak pro nastin planu specialni prace,
ucitel pro vytvoreni

reakce na tuto praci. Obé se mohou vyskyt-
nout v portfoliu.

Portfolio je diikazem, Ze uceni je spolecnou

praci jak ucitele, tak i Zaka.

Pouzita literatura

‘Leren met portfolio’s ‘- CPS Amersfoort

(1) Prof. Dr. Arild Raaheim, Univerzita Bergen
(Norsko), Konference Norské daltonskeé
asociace, 15. 9. 2003.

(2) Tamtéz.

(3) Jedna z rad Norské narodni komise pro
hodnoceni kvality. (Kvalitetsutvalget 2003)
(4) R. R. Jak aktudalni je ,Dalton”?

In: Semindr a vycvik v uzivani metod

daltonského planu. Brno: 2003.

CLICK GENERATION
PhDr. Vladimir Moskvan
Headmaster of Chalabalova Dalton School,

Brno, Czech Republic

Morning: Children bre-
akfast with a TV on. “It's
a bore, switch it over.”
(Click, click, click) After
a brief re-assessment of the programs, there
sounds another command: “Try some music
channels on satellite. (Click, click, click) Go
back to Nova.” And thus it goes on and on.

Afternoon: Action movie with swiftly chan-
ging scenes, computer games with perfected
graphics, dynamic commercials and music
spots full of erotic.

Evening: Chat via the Internet, fast replies
to friends, searching the eternally changing
colorful screen. Next portion of “TV food”
goes with an opened textbook in the bedroom.
Broadcaster’s visions on “Novadays” world,
explained in terrible Czech, are turned into
an up-to-date hit. “Hurry with the cassette!
We will listen to it ‘morrow over the break.”
(Walkman and mobile phone are common
equipment.)

The School: Long explanations, little tools,
and little attractive environment. | want nei-
ther criticize, nor pontificate. We all try. | want
us to view things by eyes of the youngest ge-
neration. Eventually, the school has also other
goals than the commercial TV channel. It se-
ems to be certain that it is useless to ignore
the surroundings.

“Click generation” is used to speed and
swift change. However, it is not possible to
either click once or switch the teacher over
in one lesson. Yet, it could be done virtually
- when a boring teacher cannot be switched
over, it is possible to imagine a “click” ending
in not following, with enough space for “my
own business”.

What's the teacher’s chance? How to beat
the wheels of environment? What is going to
be next? Where is all the technique leading us?
| had similar ideas when | listened to an attrac-
tive lecture of a top-class representative of an
important foreign firm in telecommunication
business. (Commenius would be fascinated - so
many tools with almost all senses of the partici-

pants ensnared; a real “pedagogical concert).

“Besides the locator in wristwatch, we are
able to manufacture a mini-mobile phone ope-
rated by voice for reveres of jacket or coat.
They will appear soon, but who is going to buy
today’s mobile phone then...?” (The manager
was able to involve the audience, he was witty,
able to shock a little and he tossed a coin for
each right answer - both joke and reward.)
We all were entertained; the majority defini-
tely remembered what the speaker needed.

It is a common habit to sum up:

No one is able to stop the technical pro-
gress; it is going to be even faster.

School “click generation” is not going to
change; it will be more aggressive and ope-
ned. There is only one chance: Continually
change the tactics and teacher’s behavior to
let him/her stay in the game, and to prevent
him/her from being pushed aside, despite all

the undisputable wisdoms.

CLICK GENERATION
PhDr. Vliadimir Moskvan
feditel ZS a MS Chalabalova 2, Brno

Je rano a déti snidaji u televize: ,Je to
nuda, prepni to na jiny kanal,” (klik, klik,
klik...). Po rychlém zhodnoceni prave probiha-
Jicich programii zazniva dalsi povel: ,Zkus, co
je na hudebnich kandlech satelitu,” (klik, klik,
klik,...). ,Vratme to zpatky na Novu, “...atd.

Odpoledne: Akeni film s rychlymi sekven-
cemi, pocitacové hry s dokonalou grafikou, dy-
namické reklamy a hudebni klipy pIné erotiky.

Vecer: chat na internetu, rychlé odpovédi
kamaradidim, brouzdani na vééné se ménici
barevné obrazovce monitoru. Dalsi porce te-
levizni potravy uz ve vlastnim pokoji s otevre-
nou ucebnici. Na pozadi komentdtor sdéluje
Spatnou cestinou svij nazor na svet a vzapeti
pousti nejnovéjsi hit. ,Rychle nachystej kazetu.
Zitra si to pustime o prestavce. (Walkman
a mobil patri k normalni vybave).

Skola. Dlouhé vyklady, mdlo pomicek,
malo atraktivni prostredi. Nechci kritizovat,
ani nikoho poucovat. Vsichni se snazime. Chci
se jen na véci divat o¢ima té nejmladsi gene-
race. Mame nakonec ve skole i jiné cile nez
ma soukroma televize. Zda se ale jiste, Ze ig-

norovat okoli se nevyplaci.

»Click generation” je totiz zvykla na rych-
lost a zménu. A za hodinu se neda ani jednou
kliknout a prepnout na jiného ucitele. Lze to
ale virtualné - kdyz se nudny ucitel neda ,pre-
pnout*, predstavim si kliknuti a nebudu ho po-
slouchat, budu si myslet na ,své véci”.

Jakou ma tedy ucitel sanci proti masinérii
okoli? Jaké to bude dal? Kam nas ta technika
zazene? Podobné myslenky mé napadaly, kdyz
Jjsem vnimal atraktivni prednasku vrcholného
predstavitele vyznamné zahranicni telekomu-
nikacni firmy (Komensky by z ného mél radost
- tolik pomicek a témér vsechny smysly po-
sluchacu v akci, opravdovy pedagogicky kon-
cert).

»Krome lokatoru v hodinkach jsme uz nyni
schopni vyrobit minimobil ovladany hlasem
v klopé saka nebo bundy. Na trhu se objevi
brzy, kdo by ale potom kupoval dnesni mobily”
(manazer zapojil dokonale posluchacstvo, byl
vtipny, trochu sokoval, nechal vzdy vyjadrit po-
sluchace a za spravnou odpoved’ hodil kaz-
dému minci - legrace i odména). Vsichni jsme
se bavili a vétsina si jisté pamatovala to, co
prednasejici potreboval.

Je zvykem pokusit se o zavérecné resume:

Technicky pokrok se nezastavi a naopak
bude jesté rychlejsi.

Skolni ,click generation” se nezméni, bude
jesté agresivnéjsi a otevrenéjsi. Mame jedi-
nou sanci. Pribézné ménit taktiku a chovani
ucitele, aby i on zdstal ve hre a nebyl i se svym

nespornym moudrem na vedlejsi koleji.

We know from our childhood what fe-
eling the success is ...

... when we discover something, when we
fully understand something. It motivates us
for follow-up the work without reward or pu-
nishment. Several Dalton teachers were as-
ked by Commenius, a national magazine for
primary and secondary school teachers, to
share their opinions on Dalton concept, their
feelings from using it, why did they decide for
this method and how they realize this pro-
gressive method. They were asked to mention
some problems they have been meeting and
their solutions. This is a compilation of some

interesting ideas.

Why Did We Decide for
Dalton Method?

PhDr. Véra Buresova
Vice-Headmistress

Chalabalova Dalton School, Brno,

Czech Republic

Dalton fulfils all the images of an ideal
school, non-stressing and non-traumatizing
one. It means the other way - relaxed work,
smiling children and possibility to deal with
them according to individual needs. It stres-
ses specific curriculum distribution; it gives
the opportunity to allow pupil to use skills and
talent; it helps the teacher with both professi-
onal and personal growth. Having been so va-
ried, it is a welcomed change from traditional
way of teaching. Connecting individual work
with collaboration in problem solutions, pupils
are lead to create their own studying material.
Giving them enough praise for successful sou-
ght for information on new topic and its prac-
tical usage, the teacher teaches the pupils to
be self-reliant and participate actively. They do
have a chance to present gained information,
which helps them to beat diffidence, to im-
prove their speech and communicative skills.
They get rid off passivity rooting from situa-
tion when teacher gives the topic alone, fur-
thermore, during the independent work they
learn to solve problems alone, not to ask tea-
cher repeatedly, work on their tempo, accept
help from others, and feel success from hand-
ling an assignment alone.

All the Dalton materials, planning boards,
assignment boards, evaluation boards and
non-traditional classroom arrangement sup-
porting independent work implement essen-
tial conditions for independence.

The main teacher’s task is to create safe
environment, organize all the necessary tools
and materials, clearly explain everything im-
portant and set meaningful assignments. Af-
ter this, s/he mainly organizes pupils’ inde-
pendent work, gives feedback, pounces on
mistakes, and inspires seeking information
using different sources. All that is given for in-
dividual work has to be clear and concisely in-
structed. The assignments have to be accom-
plishable also for average pupils. Using pupil’s
level of autonomy the teacher can spend more

time with either weaker or talented pupils.

D
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To set up education on activity and inde-
pendence of pupils it requires a change in the
teacher-pupil relation. The role of the teacher
moves from the one of a wise-man in the front
to an advisor who is around when needed.
When we allow pupil to work independently,
we teach them the feeling of being important
and responsible. Dalton teacher trusts pupils
and considers them to be able to solve pre-set
tasks. It could happen that the pupils will not
be willing. Then there appears a great task for
the teacher to persuade them about impor-
tance of studies to let activity, independence
and responsibility become their permanent

qualities.

Dalton — Arrangement
for Future Life
Mgr. Hana Fatrdlova

Mathematics Teacher

Having learnt Dalton principles, the tea-
chers started to apply them. The pupils have
suddenly had the opportunity to pick the sub-
ject; they could decide where and with whom
they would work; they got enough literature
for seeking information and the access to the
Internet. They learn to communicate, listen to
each other respect other’s opinion, and seek
materials for accomplishing the task. They
know they have to be able to defend their own
opinion from others and pass final tests.

Both pupils and teachers had to get used
to the working noise. Children were aware that
they could move around classroom only when
they needed some source, their classmate, te-
acher or literature. They must work not distur-
bing their classmates, so they need to settle
a working place. There appear groups of pu-
pils; they could work on prearranged places in
the corridors. Specialist schoolrooms (also for
“common” education) are real gifts.

Teacher’s lesson planning is very deman-
ding. If s/he wants to prepare interesting
work (corresponding with curriculum), s/he
must continually study, think about work set-
ting, about its layout, which will be clear to all
pupils. Over the Dalton lessons, the friendly
pupil-teacher relationship is fiduciary. Pupils
learn not to be afraid to confess some igno-

rance, and they are forced to ask either tea-

cher or classmate. However, even teacher can
learn from pupils; s/he must be brave enough
to admit that s/he has never met such infor-
mation, which leads to united efforts to follow

the newest informational source.

Dalton Plan — An Embraced Change
Jaroslav Vitek

History Teacher

First reactions on Dalton elements were
inconsistent (as usual when a new thing is in-
troduced). Many of pupils welcomed the ba-
sic principles, which stress especially indepen-
dence, and responsibility for education. It was
History lessons which brought an opportunity
to develop pupils’ creativity. Also the parents
gave an interesting feedback. In the begin-
ning there appeared some pupils, who under-
stood independence and responsibility in their
own way. However, after several years we can
conclude that the introduction of Dalton and
its implementation into several subjects was

successfully done.

Why Dalton Plan in Our
Kindergarten?
Jana Slapanské

Managing Teacher of Kindergarten

We decided to imply Dalton plan after a vi-
sit of Utrecht Dalton schools, which are suc-
cessful in using Dalton. How do we consider
Dalton after two years?

The organization is now more flexible -
children participate in different activities in
same time. We respect individual differences
above all. Teacher’s authoritative approach
is changed into partnership with children. It
has been proved that the children love Dalton;
they work more willingly. They mostly work,
demand other additional activities, additio-
nal information, they even cooperate spon-
taneously. Our “preschoolers” are becoming
a tradition, and they were positively evaluated
not only by Czech School Inspection, but ma-
inly by parents and teachers of first classes at
primary schools. We pass more independent
pupils, able to orientate; they communicate

better, they are even able to evaluate work of

both them and their friends. Relationship with
parents has also markedly improved: they are
more informed about activities children do,
they can talk about them. It is not an excep-
tion that they evaluate with their children finis-

hed work on Dalton boards.

All the Good Methods Have
Their Advantages
PhDr. Vladimir Moskvan

Headmaster

Thus it does not matter which one the
school proclaims. What matters is the level
the teachers identify with new procedures and
how much they are able to apply the “shin-
ning” theory into real life.

Chalabalova Dalton School cooperates wi-
thin the framework of Association of Czech
Dalton Schools with partner schools in Brno.
The Association coordinates school-collabora-
tion outside Brno, i.e. in RGjec-Jestrebi, Trebic,
Breclav, Hustopece and in other schools in
Czech Republic and in Slovakia. Czech Dalton
schools prepare regular conferences, where
Czech teachers and specialists meet with
their counterparts from abroad. Last year,
there took place the 7th International Dal-
ton Conference in Brno, which was attended
by more than 200 Czech pedagogues and al-
most 50 foreign visitors out of nine countries.
The conference seems to become a useful
platform for exchange of practical experience
from modern ways of teaching.

The activities of Brno Dalton Schools,
short-term attachments with Utrecht Dalton
Schools could not happen without a signifi-
cant help of Department of Education of Ma-
gistrate of City of Brno, Department of Fo-
reign Affairs of Magistrate of City of Brno and
Department of Education of Southern Mora-

vian Region in Brno.

Odmalicka vsichni zname pocit

uspokojeni,

z toho, kdyz na néco sami prijdeme, nebo
kdyZ néco sprdvné pochopime. Casopis Ko-
mensky pozadal nékolik uciteld, pracujicich
daltonskymi metodami na MS a ZS Chalaba-
lova, aby vysvétlili divody, které je privedly k

daltonské metodeé. Zajimaly nas také obtize
a problémy, se kterymi se pri své praci setka-
vaji a zpusoby, jakymi je resi. Nasledujici text
Jje kompilaci ze zajimavych postrehi publiko-

vanych v casopise Komensky (zari, 2003).

Proc jsme se rozhodli vyucovat
podie daltonského planu

PhDr. Véra Buresova

Dalton splnuje predstavy o idedlni skole,
ktera nestresuje a netraumatizuje, ale zna-
mena pohodu pri praci, usmévavé déti a moz-
nost vénovat se jim podle jejich individudlnich
potreb. Klade diraz na specifické cleneni
uciva, umoznuje vyuzivat schopnosti a nadani
Jjednotlivych zaki a napomdha profesnimu
i osobnim rustu uciteli. Svou pestrosti je vi-
tanou zménou oproti tradicnimu vyucovani.
Spojovanim individualniho uceni, partnerske
kooperace a skupinové spoluprdace pri reseni
problémi vedeme zaky k vytvareni vliastniho
studijniho materialu. Ocenujeme jejich do-
vednosti spravné vyhledavat informace o ve-
cech a jevech, o kterych dosud nic nevédeli,
a schopnost prakticky je vyuzivat. Tak se uci
spoléhat se sami na sebe a neprejimaji pa-
sivné ucivo predkladané ucitelem. Davame
Jjim moznost nastudované znalosti prezento-
vat, aby prekonavali ostych pred ostatnimi,
aby se zlepsovaly jejich vyjadrovaci schop-
nosti a komunikativni dovednosti. Pri samo-
statné prdci se zdci zaroven uci samostatné
hledat reseni, pracovat, aniz by se neustdle
ptali ucitele, pracovat vlastnim tempem, ak-
ceptovat vzajemnou pomoc, pocitovat sebeu-
spokojeni ze samostatné zvladnutého ukolu.

Vsechny daltonské materialy, planovaci
tabule, tabule ukold, hodnotici tabule i netra-
dicni usporadani lavic ve tridach, které primo
podnécuji rozvoj samostatnosti, doplnuji ne-
zbytné podminky pro samostatnou praci.

Hlavnim dkolem pro ucitele je vytvorit
bezpecné prostredi, pripravit pomicky a ne-
zbytny material, vse potrebné vysvetlit a za-
dat smysluplné problémy k reseni. Pak uz or-
ganizuje samostatnou nebo skupinovou prdci
zakd, poskytuje zpétnou vazbu, upozornuje
na chyby a podnécuje k vyhledavani infor-
maci z nejriznéjsich zdroju. Vse, co je urceno

pro samostatné zpracovani, musi mit jasné

a struéné instrukce. Ukoly jsou formulovdny
tak, aby reseni zvladl i primerny zZak. Diky do-
sazenému stupni samostatnosti déti se ucitel
muze vice venovat slabsim, nebo naopak ta-
lentovanym détem.

Vyuka zalozend na aktivite a samostatné
prdci Zzaki znamend zménu vztahu mezi ucite-
lem a zakem. Pozice ucitele se presune z role
mudrce na stupinku k radci, ktery je v pripadé
potreby po ruce. Tim, ze zakim zaddavame
dkoly k samostatnému zpracovani, dopre-
jeme jim pocit dilezitosti a védomi zodpoved-
nosti. Daltonsky ucitel zakim divéruje a vidi
v nich lidi schopné zadané ukoly resit. Pod-
statné je, Ze déti musi mit viili ucit se. Je vsak
mozné, Ze se tato vile nemusi projevit. Pak je
tu velky ukol pro ucitele, aby zaky presvedcil
o vyznamu uceni tak, aby se aktivita, samo-
statnost a odpovédnost staly jejich trvalymi

vlastnostmi.

Dalton — priprava pro
kazdodenni zivot
Mgr. Hana Fatrdlova

ucitelka matematiky

Kdyz jsme se seznamili s daltonskymi prin-
cipy, zacali jsme je uplatriovat ve vyuce. Zd-
kim se nahle otevrela moznost volby pred-
métu, mohli se nezavisle rozhodnout, kde
a s kym budou pracovat, k dispozici méli ne-
jen literaturu pro vyhledavani informaci, ale
také pristup na internet. Behem své cinnosti
se uci spolu komunikovat, vzajemné si naslou-
chat, respektovat nazor spoluzaka, vyhledavat
potrebné podklady pro zpracovani daného
ukolu. Vedi, ze také musi umét svij nazor ob-
hajit pred celou tridou a své znalosti prokazat
pri kontrolnim testu.

Na pracovni ruch v daltonskych hodinach
si museli zvykat ucitelé i zaci. Déti vedi, ze po
tridé mohou chodit pouze v pripadé, Ze se po-
trebuji dostat ke zdroji informaci, ke svému
spoluzakovi, vyucujicimu ci literature. Musi
také pracovat tak, aby nerusili ostatni spolu-
zaky. Podle toho si voli pracovni prostredi. Vy-
tvareji si skupinky ve tride nebo pracuji u pri-
pravenych stolki na chodbé. Vyhodou jsou
odborné ucebny, kde kromé daltonskych ho-

din probiha i bézna vyuka.

Priprava ucitele na jednotlivé hodiny je
ovsem ndrocnd. Pokud chce zakim prichys-
tat zajimavou prdaci tak, aby byla v souladu
s uéebnimi osnovami, musi se sadm neustdle
vzdelavat, premyslet, jak zadat praci, v jaké
podobé, aby byla srozumitelna pro vsechny
Zaky.

V daltonskych hodindch se vytvari divérny
vztah mezi ucitelem a Zzakem. Déti se uci ne-
bat se priznat, Ze néco nevedi a musi se zeptat
bud' ucitele, nebo spoluzaka. Ale také ucitel se
od deéti mnohdy nauci a také on musi umét
Fict, Ze se s danou informaci nesetkal a spo-
lecné s detmi sledovat zdroj nejnovéjsich in-

formaci.

Daltonsky plan — vitana zména
PhDr. Jaroslav Vitek

ucitel dejepisu

Piavodni  re- |
akce zaka na

daltonské prvky

byly velmi rozpo- |
ruplné, jako ostatné vzdy pri zavadeéni novinky.
Zakladni principy daltonu, které prosazuji pre-
devsim samostatnost odpovednost ve vyuce,
ale mnozi radi privitali. Prave v predmeétu, jako
je déjepis, bylo mozno jejich kreativitu rozvi-
jet. Zajimavou odezvu jsme zaznamenali také
u rodicovské verejnosti. Zpocatku se ovsem
chapali po svém. Po nekolika letech mizeme
Fici, Ze jsme uvodni fazi seznamovani se s dal-
tonskou vyukou a zavadéni jejich prvkd do ne-

kterych predmeéti uspésné zavrsili.

Proc daltonsky pldan
v nasi materské skole?
Jana Slapanskd

vedouci ucitelka MS

Impulsem pro nasi volbu byla navstéva
daltonskych skol v Utrechtu, kde pri vyuzivani
daltonskych metod dosahuji vynikajicich vy-
sledkd. Jak vidime Dalton po dvou letech?

Pevna, radem dana organizace, je nyni fle-
xibilni - déti se ve stejny cas vénuji riznym cin-
nostem, na prvnim misté respektujeme jejich

individualni rozdily. Autoritativni pristup uci-
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telek se méni v rovnocenny partnersky vztah
s détmi. Zkusenosti ukazaly, Ze deti timto zpi-
sobem pracuji rady a s chuti. Prdci se vétsinou
nevyhybaji, vyzaduji stale vice a vice ukold, no-
vych poznatki apod. Samy spontanné spolu-
pracuji, pomdahaji si. Nase trida ,predsko-
lacka” se stava jiz tradici a byla v této podobé
kladné hodnocena nejen Ceskou skolskou in-
spekci, ale zejména rodici a také ucitelkami
v prvnich tridach zakladni skoly. Predavame
Jjim totiz déti mnohem samostatnéjsi, schopné
orientovat se, vybavené mnohem kvalitnéjsimi
komunikativnimi dovednostmi, déti, které umi
hodnotit jak praci svou, tak praci svych kama-
radd. Ve velké mire se zkvalitnily vztah s rodici.
Dostdvaji mnohem vice informaci o cinnosti
deti, maji moznost hovorit s nimi o veskerych
aktivitach. Neni vyjimkou, Ze s détmi u dalton-

skych tabuli hodnoti odvedenou praci.

Vsechny dobré metody maji
své vyhody

PhDr. Viadimir Moskvan,
reditel skoly

Je tedy celkem jedno, jakou z nich skola
proklamuje, dilezité vsak je, nakolik se uci-
telé ztotozni s novymi postupy a jak se jim
dari aplikovat ,,nablyskanou” teorii do obycej-
ného Zivota.

Zakladni skola Chalabalova spolupracuje
v ramci Asociace ceskych daltonskych skol
s nékolika partnerskymi skolami v Brne. Tato
asociace dale koordinuje spolupraci s dalsimi
mimobrnénskymi skolami, napr. v Rgjci-Jes-
trebi, Trebici, Breclavi, Hustopecich a v jinych
méstech CR i na Slovensku. K dalsim aktivitém
ceskych daltonskych skol patri také poradani
pravidelnych konferenci, kde se schazeji uci-
telé a odbornici ze skol v Ceské republice, ale
také ze zahranici. V uplynulém roce se v Brné
konala jiz 7. mezinarodni daltonska konfe-
rence. Tohoto pracovniho setkani se zucast-
nilo vice nez dvé sté ceskych pedagogi a té-
mér padesat zahranicnich hosta z deviti zemi.
dobra platforma pro praktickou vyménu na-
zoru siroké pedagogické obce na moderni
metody prdce.

Aktivity brnénskych daltonskych skol,

stejné jako tydenni staze uciteli v Utrechtu

se dari uskutecnit diky vyrazné podpore Od-
boru skolstvi Magistratu mésta Brna, Odboru
zahranicnich vztahd Magistratu mésta Brna
a Odboru skolstvi Jihomoravského krajského

uradu v Brné.

Innovative process in

Kridlovicka 30b, school

Al
It has been 10 years since

the beginning of this innova-
tive process. Here comes one
of the first occassions to eva-

luate not only our results but

also the way the school has
come so far and the conditions that were ne-
cessary to make such a successful innovation.

In this text, we are going to touch the level
of implementation of dalton elements in the
process of education in all age categories of
a pilot school, the member of the Czech Dal-
ton Association. To be concrete, here we have
the current organizational structures of the
school. Two sections of the nursery are atten-
ded by 50 children aged 3-6 years. The first
grade of our school involves 13 classes in 1-5
year (children aged 6-11 years). The second
grade involves 13 classes (children aged 11—
15 years). There are 35 teachers and 5 educa-
tors together in the school.

The first experimental use of dalton ele-
ments started in the school year 1994-1995
in two classes of the first grade. In every
other school year more teachers joined this
model in parallel classes. Since the school
year 1997-1998 there has been relatively
firm basis for continuing innovation. In every
year there was one dalton class in which the
most experienced teacher created an unoffi-
cial advice center for the other colleagues in
parallel classes.

In the incipient period, the most important
things were mainly skills how to make work-
sheets and the basic knowledge of to called
class management, using the dalton princi-
ples. The first experience shared only the te-
achers within the work teams. The most suc-

cessful teachers have become the lecturers,

who still act in educational programmes of
the Czech Dalton Association.

In this school year, the educational process
in dalton blocks has already started in all clas-
ses of the first grade. As the most frequent
model we usually have two blocks of two les-
sons (100 min) per week. Recently the tea-
chers have concentrated mainly on pedagogi-
cal diagnostics of individual pupils, groups of
pupils and years.

The diagnostics is focused on finding out
the effectiveness of innovative teaching, it
concentrates on reaching good results in edu-
cation, reaching pupil competences. The tea-
chers are interested in the ability to work in-
dividually, to plan and organize the learning
process itself, to work on projects and team
tasks. These are many other specific skills fol-
low one main target. They want the pupils to
achieve their own interest in learning process
and its results, and to achieve more responsi-
bility not only for that but also for conditions
in which the education takes place.

The nursery was joined to the basic school
in 1996. Most of the children from the pre-
-school section usually comes to the first clas-
ses of our school. By the way, it was a special
occassion how to connect an educational ef-
fort of both the schools. Within two years,
the teachers from the nursery managed to
create a very unusual project that was based
on using the dalton elements in all the areas
of learning activities prepared for every age.
These elements keep with thematic projects
and they became also the starting point for
»School educational programme®, which was
positively evaluated by the Czech School In-
spection.

The organization of classes in blocks of
individual work is just the most difficult for
second grades of primary schools.This mo-
del is quite demanding and it is specified by
personal, operating, spatial and material con-
ditions, which are individual for every school.
Sometimes only segments of these models are
transferable.

The strategy in introducing innovative ele-
ments to the second grade in our school is
a bit different than in previous levels. In the
school year 1998-1999 we tested our possi-
bilities for the first time. We organized a few

blocks of individual work as independent acti-

vities. We followed mostly the first responses
to touch different forms of teaching and eva-
luated our own experience brought by the pre-
paration, the process and the results of these
experiments.

In the next school year we started sys-
tematic work in blocks in the 6th classes.
In every other school year we proceeded to
higher classes. Since the school year 2001-
2002 we have already been teaching in blocks

as the whole school structure.

Current organizational model in

the second grade of the schools

Blocks of individual work are organized for
pupils of the same age on the same week. One
block takes 2-4 lessons. The blocks are divi-
ded into subject parts. During these lessons
the structure of regular classes and normal
timetables is canceled. Pupils make a choice
and a registration and they attend classes in
so called expert laboratories (language, biolo-
gical, social, educational labs...).

The work in every separated part of the
block classes is started by teachers’ instruc-
tions. It is followed by the main part - the in-
dividual work of the pupils. The pupils fill in
worksheets. Then their work is evaluated, it
is usually like a commentary. The worksheets
are put into a pupils’ portfolio, which is used
also in some other forms of classes or for pre-
paration. During the whole classes the pupil
goes through all the laboratories and every

time meets different groups of schoolmates.

Conditions for successful

organization of the given model of

classes in block of individual work

Correctly chosen range of the task (pen-
sum). To differenciate, it is possible to make
extra tasks.

Synchronization of the course of teaching
in all classes of the year.

Good cooperation of the year and subject
team of teachers.

Sufficient spatial possibilities - the tea-
ching takes place not only in classrooms but
also in information centres, study room, li-
brary or reserved zones...

Material support needs copy work, access
to PC sources, educational SW, internet, book

collections, alternative studying texts...

Success and effectivenes of innovative edu-
cational model is necessary to diagnose con-
stantly. This is made by questionnaires, obser-
vation, dialogues, analysis of pupils’ work and
mainly by permanent teachers’ consulting the
problem.

The topical task of the teams of 6th and
8th year is to start with pupil‘s planbook. In
the next part we are presenting some of its
elements and a brief strategy how to use it.

The planbook is created according to im-
proving organizational abilities of pupils and
showing the planning of block classes for 6th
and 8th year. It helps to imagine the most of
the block classes during the school week and
month not only to our pupils but also to their
parents and teachers.

The purpose of the planbook is not just to
put down the tasks but by using this method
the pupils learn how to plan their classes,
prepare some material, plan time periods for
their projects and activities. The planbook is
also a very important aid for revision.

The planbook consists of two basic parts,
a week and monthly plan. There are the in-
structions how to use this diary and the ru-
les for working in block teaching. The work
follows four basic dalton principles - inde-
pendence, freedom, cooperatin and respon-
sibility.

To finish, there are some opinions of our pu-
pils (questionnaire 9th year, October 2002).

Do you like the work in dalton blocks? And
why?

»Yes, | do. Because here | work with my own
system and | can do my tasks as | want to.”

»---that's quite good because we can help
each other or work in groups or pairs.”

»--.quite good, | can plan my work as | want
to.”

»Yes, | like it. Why? | learn even the things
that are difficult for me and | learn the team
work and cooperation.”

»| have everything in my hands and no-
body tells me what | should do (only if | need
it). | have my own piece of paper that | can
work with.“

»| don‘t have to write quickly, nobody ru-
shed me, so that | have enough time to make

a choice.”

»The place is in a good mood, | can choose
and change subjects, | meet my friends from

the other classes....”

Inovativni proces na ZS a MS Brno,
Kridlovickd 30 b

Od zahdgjeni inovativniho procesu uplyne
brzy 10 let. Nabizi se tak jedna z prvnich pri-
lezitosti zhodnotit dosazené vysledky ale take
cestu, kterou se skola ubirala a podminky,
které bylo potreba pro uspésnou inovaci vy-
tvorit.

V nasledujicim textu se pokusime nazna-
c¢it dosazeny stav implementace daltonskych
prvki vyuky ve vsech vekovych stupnich pi-
lotni skoly, clena Asociace ceskych dalton-
skych skol. Pro dplnost uvadime soucasnou
organizacni struktury skoly. Dvé oddeéleni
materské skoly navstévuje stabilné 50 déti ve
véku od 3 do 6 let. Na I.st. zakladni skoly je cel-
kem 13 trid v 1.-5. rocniku (déti ve véku 6-11
let) a na Il. st. je celkem 13 trid (deéti ve véku
11-15 let). PFimé vyuce se vénuje 35 uciteld
a 5 vychovateld.

Prvni experimentdlni uplatnéni dalton-
skych prvkd jsme zahdjili ve sk. roce 1994/95
ve dvou tridach I. st. V kazdém dalsim sk. roce
se pridavaly postupné ucitelky v soubéznych
tridach a v dalsich rocnicich. Od skolniho
roku 1997-98 jiz existovala relativne pevna
zakladna pro pokracovani inovace. V kazdém
rocniku jiz byla jedna daltonska trida, v niz pa-
sobila nejzkusenejsi ucitelka a vytvarela tak
neoficialni poradni centrum pro dalsi kole-
gyné v paralelnich tridach.

V pocatecnim obdobi se predavaly prede-
vsim dovednosti ve tvorbé pracovnich listd, za-
kladni dovednosti tzv. tridniho managementu,
uplatnovani daltonskych principd. Prvni zkuse-
nosti si ucitelky predavaly pouze v ramci pra-
lektorky, které dodnes pisobi ve vzdélavacich
programech ACDS.

V tomto skolnim roce probiha vyuka v dal-
tonskych blocich samostatné prace jiz ve
vsech tridach I. st. Nejcastéjsim modelem
jsou dva dvouhodinové (tj. 100 minutové)
bloky v tydnu. V poslednim obdobi vénuji uci-

telky I. st. pozornost zejména oblasti pedago-
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gické diagnostiky jednotlivych zdki, skupin
zakda, trid a roénikd.

Diagnostika je zamérena na zjistovani
efektivity inovativniho vyucovani v roviné do-
sahovani vzdélavacich vysledki ale predevsim
v roviné dosahovani zZakovskych kompetenci.
Z nich zajima ucitelky mira schopnosti samo-
statné pracovat, schopnosti planovat a or-
ganizovat vlastni uceni, dovednosti vytvaret
zZakovskou databazi, pracovat na projektech,
pracovat na tymovych ukolech. Tyto a mnohé
dalsi specifické dovednosti sleduji jeden
hlavni cil. Doséghnout u vetsiny zaka osobni
zainteresovanosti na ucebnim procesu a jeho
vysledcich a dosahnout v oblasti postoji vyssi
odpovédnosti za uceni, ale také za podminky,
ve kterych k uceni dochazi.

Materska skola byla k zakladni skole in-
tegrovana v r. 1996. Vétsina déti z predskol-
niho oddéleni tradicné prechazi do 1. trid nasi
skoly. Nabidla se tak ojedinéla prilezitost pro-
pojit vychovné usili obou uvedenych stupnu
skoly. Beéhem dvou let dosdhly ucitelky MS vy-
tvorit na svou dobu ojedinély projekt, ktery dal
zalozen na uplatrnovani daltonskych prvkd ve
vsech oblastech vychovné cinnosti primére-
nych vekovym zvlastnostem. Tyto prvky pro-
linaji casove- tematickymi projekty a staly se
také vychodiskem pro tvorbu ,Skolniho vy-
chovného programu*, ktery je velmi dobre
hodnocen CSI.

Organizace vyucovani v blocich samo-
statné prdce je v podminkach nasich skol
rocnost modelu je dana persondlnimi, pro-
voznimi, prostorovymi a materialnimi podmin-
kami, které navic jsou specifické pro kazdou
skolu a mnohdy jsou prenosné jen jednotlivé
segmenty techto modeld.

Ve strategii zavadeni inovativnich prvki
na Il.st. nasi skoly jsme postupovali odlisne
nez na predchozich stupnich. Prvni overovani
moznosti jsme uskutecnili ve sk. r. 1998-1999.
Zorganizovali jsme nékolik prvnich blokid sa-
mostatné prdce jako ojedinélé aktivity. Sle-
dovali jsme predevsim prvni ohlasy takovéto
odlisné formy vyucovani a vyhodnocovali jsme
prvni vlastni zkusenosti z pripravy, pribéhu
a vysledki experimentd.

V dalsim skolnim roce jsme jiz zahdjili sys-
tematickou prdci v blocich v 6. rocniku. V kaz-

dém dalsim skolnim roce jsme postupovali do

vyssiho rocniku. Od skolniho roku 2001-02 jiz
vyucujeme v blocich samostatné prdce v celé

organizacni strukture skoly.

Souéasny organizaéni model na II. st. ZS

Bloky samostatné prdce jsou organizovany
pro zaky jednoho rocniku vzdy ve stejny den
v tydnu. Délka jednoho bloku je obvykle 2-4
vyucovaci hodiny. Bloky jsou déleny na obo-
rové casti. V této dobé se rusi struktura kme-
nové tridy, pevného rozvrhu a bézného ob-
sazeni uéeben. Zéci celého roéniku se, podle
predbezné vlastni volby a registrace ucastni
vyucovani v tzv. odbornych laboratorich (ja-
zykove, prirodovédné, spolecensko védné, vy-
chovné apod.)

Prace v kazdé oborové casti vyucovani
je zahdjena instruktazi ucitele (ved. labora-
tore). Po ni nasleduje hlavni ¢ast vyucovani
tj. samostatna prdace zaki. Ta se zpravidla
vypracovava na pracovni listy. Posledni casti
vyucovani je vyhodnocovani prace, které ma
zpravidla charakter komentare event. prdace
s chybou. Pracovni listy se zakladaji do za-
kovského portfolia, s nimz zZak pracuje i v ji-
nych formdch vyucovani a pripravy k nemu.
Béhem celého vyucovani projde zak postupné
vsemi laboratoremi, v nichz se pokazdé setka
s jinak sestavenou skupinou spoluzakd s ce-

lého rocniku.

Podminky uspésné organizace
uvedeného modelu vyucovadni v blocich
samostatné prdce.

Spravné zvolena ndrocnost a rozsah za-
dani (pensum). Diference Ize dosahnout ex-
tra dkoly.

Synchronizace postupu vyuky ve vsech tri-
dach rocniku.

Dobra spoluprace rocnikového a oboro-
vého tymu uciteld.

Dostatecné prostorové moznosti-vyuka
probiha nejen v ucebné, ale také v informac-
nim centru, ve studovné, v knihovné, v klido-
vych zonach atd.

Materialni zajisteni vyzaduje kopirovaci
prdce, pristupnost ke zdrojum informaci-PC,
vyukovy SW, internet, knihovni fondy, sady al-
ternativnich studijnich textu apod.

Uspésnost a efektivitu inovativniho mo-
delu vyucovani je nutno pribézné diagnos-

tikovat. To se deje pomoci anket, dotaznikd,

pozorovani, rozhovort, rozbori Zzakovskych
praci a zejména pribéznou konzultaci vsech
uciteld, clent rocnikovych tymd.

Aktualnim udkolem realizacnich tymi v 6.
a 8. rocniku je zavedeni Zakovského planova-
ciho a vyhodnocovaciho diare. V dalsi casti
predstavujeme nékteré jeho prvky a strucné
strategii jeho pouzivani.

Diar je vytvoren tak, aby zakiim pomohl
zlepsit organizacni schopnosti a ukazat jak je
planovano blokové vyucovani'v 6. a 8. rocniku.
Pomdze i predstavit si vétsinu blokového vyu-
covani béhem skolniho tydne a mésice a to ne-
jen nasim zakam, ale i rodi¢dm a vyucujicim.

Ucelem deniku neni jen pouhé zaznamend-
vani ukold, ale uzivanim této organizacni me-
tody se zdci uci efektivne planovat svoji vyuku,
pripravovat si material, planovat si casové
useky pro svoje projekty a aktivity. Diar je za-
roven i dilezitym ndastrojem pro opakovani.

Diar ma dve zakladni casti, tydenni plan
a mesicni plan. Je doplnén o navod prace se
skolnim diarem a také o pravidla prace v blo-
kovém vyucovani, ktera vychazi ze ctyr zaklad-
nich daltonskych principi - samostatnost, vol-
nost, spoluprdce a odpovédnost.

Na zavér nazory nasich zaki na dalton-
skou vyuku (anketa 9. rocnik , Fijen 2002)

Vyhovuje Ti prace v daltonskych blocich?
A proc?

»Ano, protoZe zde pracuji svym systémem
a nemusim to mit presné jak chce ucitel, a jak
to vyhovuje jemu.”

»-..celkem to jde, protoze se mizeme pora-
dit nebo pracovat po skupinach ¢i dvojicich.”

»-..celkem ano, mohu si rozvrhnout praci
tak jak chci.”

»Ano, vyhovuje. Pro¢? Naucim se i to co
mné nejde a ucim se tymové prdci.”

»-..madm vse ve svych rukou a nikdo mi ne-
fika, co mam delat (jen kdyz to potrebuji).
Mam svij papir, ktery si mohu vypracovat...”

»--.nemusim psat rychle, nikdo mé nezene,
takze mam cas se rozhodnout...”

»-..panuje tu dobra nalada, mizu si vybrat
a prehazet predmeéty, schazet se s kamarady

z jinych trid...”

Living the Dalton
Lukas Bajer

Husova Dalton School, Brno, Czech Republic

Changing the po-
litical system of the
Czech Republic in
1989 meant signifi-
cant moves not only
in the system itself, but also in the convoluted
life-style of the whole society. Consequently,
there appeared a demand for well educated,
highly creative, individualistic as well as col-
laborative people, strong- but open-minded to
new ways of problem solving. Such a demand
has shaken the existing educational process,
for the work market started to request not
for uncreative workers, whose main life-style
would be obedience to system doctrine, but
for workers who would best use their skills for
the benefit of the company and their collea-
gues within it.

The voice of society has been heard by
a few institutions (both in Czech Republic
and abroad), which started to support some
schools in their efforts to introduce alternative
ways of education.

Brno appeared in the spotlight for its at-
tempts to bring in a concept of the Dalton
plan.

The method of “Dalton plan” (or Dalton for
short), being a “noveau” in the Czech Repub-
lic, was introduced first by Helena Parkhurst
in the early 1920s. Almost eighty years later,
the basic pedocentric orientation has struck
those Czech teachers, who were interested
in helping their pupils to play their part wi-
thin the changed and changing society. The
existing system taught deep encyclopedic
knowledge, refusing connections and over-
lapping; creativity sounded more like a swear-
word; the child’s individuality suffered under
the mottos of “collective” work. However, if
the pupils were to succeed, a significant alter-
native had to emerge.

Dalton seemed to give all the necessary
requisites. The basic principles of Dalton -
freedom, collaboration and independence
- stimulate pupils to become more active in
the educational process. Giving a freedom to
a pupil teaches responsibility for one’s acti-

ons, it allows a pupil to progress at their own

pace and time, it gives rise to a huge amount
of diverse actions that allows the teacher to
connect all the pupils in the classroom acti-
vity, yet respecting various differences among
them. Connecting all the participants within
the educational process helps pupils to be-
come accustomed to a future, professional
life in teamwork. The collaborative principle
shows the pupil the only ways to survive and
prosper in a contemporary world - society can
only be maintained when each member takes
responsible participation in the progress -
while the atmosphere guarantees that every-
one’s individuality will be respected. The inde-
pendence factor results in a complete change
in the pupil-teacher relationship: the teacher
gives up the position of a wise-man (giving all
the answers) for a new position of more like
a “stage-manager” - s/he sets the stage and
directs the performance, s/he sets up sche-
dules, s/he gives all the necessary materials,
s/he provides the pupil with all the necessary
clues, all the necessary help to succeed in the
role. Thus supplied, it rests completely on the
pupil on how the show ends up.

A pupil educated through the Dalton plan
is a contended personality: s/he is aware of
their abilities, skills and possibilities. Further-
more, s/he has practiced basic skills of plan-
ning the work, co-operation within a group
and organizing facts and materials during the
educational process, so that the pupil is pre-
pared not only to study for the whole life, but
s/he is also able to self evaluate one’s work. In
other words, a “graduate” of the Dalton plan
is a person who is able to fully answer the
challenges of contemporary society.

Changing the educational process to an
opened and respectful assisted “self-develo-
pment” in its origins, in the education of the
youngest society members, also begins to an-
swer some other challenges, such as necessity
for racial respect, for respect towards people
of different faiths, respect for people of diffe-
rent social groups. Pupils become more cons-
cious of each other; they learn of each other’s
“dos and don’ts” in the very beginning of their
social lives.

Connections between several systems of
education, even between different cultures
are secured by higher levels of Dalton coo-

peration. National “Dalton associations” (or

single institutions) are connected within a fra-
mework of the Dalton International, an orga-
nization which provides educators with an op-
portunity to meet, to speak freely about their
jobs, about solutions to similar questions,
about their experiences of education. Perso-
nal contacts that have arisen from the Dalton
cooperation help to introduce to the society,
different life-styles and various opinions on si-
milar topics. It becomes more than “a Dalton”,
the weight of educational understanding lea-
ves the field of pure “education” and brings in
a solution for effective education of the world
as a “global village”. Truly spoken were words
of the Dalton founder, Helen Parkhurst, who
claimed: “Dalton is neither method, nor sys-
tem. Dalton is an influence”. The Dalton be-
comes more than mere education, it is a life-

-style.

Dalton jako zivotni postoj
Lukas Bajer
7S aMS Husova, Brno

Zména politického systému v roce 1989
s sebou prinesla vedle promény systemu také
pretvoreni samotného ZzZivotniho stylu celé
spolecnosti. Vzapeti se objevila potreba dobre
vzdelanych, kreativnich osobnosti, které vedle
schopnosti pracovat v tymu musely byt jak se-
bevédomé, tak pristupné novym resenim pro-
blémd. Tento pozadavek doslova otrasl stava-
Jicim vzdélavacim procesem, nebot trh prace
odmital pracovniky, jejichz zZivotnim nazorem
byla poslusnost systému. Naopak, trh volal po
pracovnicich, kterfi budou ochotni uzit svych
prednosti k vseobecnému prospéchu.

Hlas spolecnosti byl vyslysen nekolika in-
stitucemi (jak v Ceské republice, tak i v zahra-
nici), které zacaly podporovat nékteré skoly,
které se rozhodly zapojit alternativni sméry
vyuky. Brno se objevilo v centru pozornosti
diky své snaze ozivit v Ceské republice ,Dal-
tonsky plan“.

Metoda daltonského planu, zkracené Dal-
tonu, byla v Ceské republice cisté novum.
Svétu tuto alternativni metodu predstavila
Helena Parkhurstova ve dvacatych letech dva-
catého stoleti. Ceské ucitele, kteri byli ochotni
zmenit svij styl vyuky a pomoci tak Zzakim na-

Jjit zplsob uplatnéni v promenéné spolecnosti,

D
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zaujala daltonska metoda témér o osmdesat
let pozdéji. Stavajici systém, vyzadujici ency-
klopedické znalosti bez vzajemnych souvis-
losti a presahli mimo vymezenou latku pred-
metu, bez podpory kreativity a dusici rodici
se détskou osobnost hesly kolektivni prdce,
se musel promeénit, chtel-li vychovat Zivota
schopné jedince.

Dalton nabidl dostatecné pritazlivou alter-
nativu. Zakladni principy Daltonu - svoboda,
spoluprdce a nezavislost podporuji zaka, aby
se stal aktivnim ucastnikem vychovné vzdela-
vaciho procesu. Poskytneme-li ditéti dostatek
svobody pri praci, ucime ho zodpovédnosti,
umoznime mu, aby pracovalo svym vlastnim
tempem a ve vlastnim casovém rozvrhu. Na-
vic velké mnozstvi rozlicnych aktivit, které mo-
hou probihat soucasne, vytvori dostatecne
stimulujici prostredi, které vsak bude pIné re-
spektovat vyvojové zvlastnosti vsech déti ve
skupiné. Zapojime-li do vyuky vsechny déti,
umoznime jim zvyknout si na tymovou prdci,
ktera mnohé z nich ceka v jejich profesnim
zivoté. Spolupodilenim se na vysledcich cin-
nosti se dité dozvida zdakladni predpoklady
existence lidského spolecenstvi, které prezije
jediné tehdy, bude-li kazdy jeho clen zodpo-
védné prispivat k jeho rozvoji. Ostatni clenové
tymu musi zajistit atmosféru, v niz budou za-
bezpeceny zakladni potreby clovéka. Nezavis-
lost vede k dplné proméné vztahu mezi ucite-
lem a zZakem: namisto vsevédouciho znalce
odpovédi prichazi ,rezisér”, ktery zorganizuje
prdci, zada Zakovi terminy, poskytne vsechny
potrebné materialy, vybavi zaka vsemi napo-
védami a pomoci tak, aby mohl zak uspét ve
své roli. Zalezi pak plné na zakovi, nakolik se
mu podari ,predstaveni” zrealizovat.

Daltonské vzdélavani privadi na svét uce-
lené osobnosti, které jsou si védomy svych
vlastnich dovednosti, schopnosti a moznosti.
Navic si béhem pripravy na budouci zivot Zaci
vyzkousi zakladni cinnosti, jako je planovani
prace, spoluprdace ve skupiné a organizovani
a vrstveni nabytych znalosti. Zik si je nejenom
védom skutecénosti, Ze i v budoucnu bude mu-
set na rozvoji vlastni osobnosti pracovat, ale
je téz schopen sam zhodnotit, nakolik se mu
podarilo dosahnout stanovenych cili. Jinymi
slovy, ten, kdo prosel daltonskym vzdélava-
nim, je osobnost, kterd je plné schopna odpo-

veédeét na vyzvy soudobé spolecnosti.

Zména vychovné vzdélavaciho procesu
v proces otevreny, respektujici vlastni rozvoj
ditete od uplného pocatku, umozni vyresit
i dalsi problémy soudobé spolecnosti. Kazdy
zak se spolupraci uci respektu k lidem riz-
nych ras, vyznani i riznych socidlnich skupin.
Zaci si uvédomuji jeden druhého a dozvidaji
se o moznostech kazdého clena spolecnosti
témér na pocatku svych socialnich zivoti.

Propojeni mezi riznymi vzdélavacimi sys-
témy, dokonce mezi riznymi kulturami za-
jistuji vyssi stupné daltonské spoluprdce.
»Ndrodni“ daltonské asociace, pripadné jed-
notlivé instituce, se sdruzuji v mezinarodni or-
ganizaci Dalton International, ktera umoznuje
pedagogum setkat se a diskutovat o prdci,
o moznostech reseni riznych problémd, o zku-
Senostech ze vzdélavani. Osobni kontakty po-
chazejici z nadndarodni daltonské spoluprace
napomahaji predstavit spolecnosti rizné po-
hledy na jednu véc ¢i jiné zivotni postoje. Dal-
ton prestdava byt pouhou vzdélavaci koncepci,
Jjeho podstata opousti pole didaktiky a prinasi
spolecnosti jednu z alternativ nového vzdélani
ve sveté propojeném do ,globdlni vesnice”.
Helen Parkhurstova pronesla na adresu Dal-
tonu vskutku pravdiva slova, kdyz prohlasila:
»Dalton neni ani metoda, ani systém. Dalton
je vliv.“ Dalton je vice nez pouhé vzdeélavani,

Jje to Zivotni styl.

How to introduce Dalton into
traditional school education

Motto: Work requires ever more education,
education requires ever more work.
Barbora Boc¢kova

Basic School Brno, Husova 17

In our school we started Dalton education
nine years ago. We were encouraged to this
change after a visit to Utrecht Dalton schools
the Netherlands, which was followed by a spe-
cial training programme organised by Dutch
lecturers. At the present time, the teachers of
our school got into the roles of instructors -
they transfer their experience to the teachers
interested in Dalton education.

The teachers from traditional schools, who

come to sit in on classes at our school, often

ask: ,What are we do when we want to start
Dalton education at our school ?“ It is difficult
to give a short answer, because the change
covers dll the aspects of education. The only
thing that doesn’t change, is the contents of
the subject matter, because it's given by the
curriculum.

At the beginning, the most important is to
establish the rules at both the class and the
school levels. The pupils are offered a higher
degree of freedom (freedom to move in the
classroom, to choose the assignments, to
choose individual work or work in a group.)
in exchange for a higher degree of responsi-
bility, self-reliance and respect for other pu-
pils. New rules may raise distrust in teachers.
Some of them aren’t ready to accept more li-
veliness in the classroom and the pupil can be
confused by different reactions of the indivi-
dual teachers

(what is permitted by one teacher, is prohi-
bited by another). The school rules should be
uniform, the class rules should not be establis-
hed by the teachers only, they should result
from the discussion with the pupils, even if it is
more difficult and time consuming (it’s easier
to give an order).

Parents have to be informed about the
change of the way of teaching at the parents’
meeting, by a letter, or at the child’s enrol-
ment to the first class.

At the beginning, the first problem a Dal-
ton teacher faces is the lack of suitable ma-
terial. The textbooks are not sufficient for the
work in Dalton lessons. The classrooms have
to be equipped with encyclopaedias, dictiona-
ries, magazines and, possibly, computers.Be-
sides, teachers themselves have to work out
assignments for the pupils. For the starting
Dalton school the first school year is the most
demanding one, because the teachers have
to create and collect the material suitable for
work in Dalton lessons. It’s not only useful, but
inevitable for the teachers to co-operate and
support each other.

Teachers must often revalue their attitude
towards pupils and also their way of teaching.
The teacher must understand that the pupil is
his partner, appreciate his initiative and be
open to discussion and the suggestions of
the pupils. Dalton education puts surely gre-

ater demands on the teacher’s preparation.

During Dalton lessons, the teacher must get
rid of the habit to give the pupils complete in-
formation. The frontal way of teaching is to be
reduced and group and individual work is to
be increased.

The pupils usually adapt to the new situation
quickly and with enthusiasm. They soon compre-
hend the rules concerning freedom of choice
and movement and co-operation. It's more dif-
ficult to teach them responsibility for the work
and respect to classmates, especially when
there is no punishment by bad marks, which is
common in normal lessons. Pupils used to a tra-
ditional way of education sometimes think that
they needn’t do their best when they will not get
marks. That's why it’s good to think over a sys-
tem of evaluation.

In the end of the Dalton lesson the pupils
evaluate not only the contents of the assign-
ments, but the whole working process. They eva-
luate both themselves and their classmates. In
the end, also the teacher makes a short evalua-
tion. In lower classes (the first stage) we do not
give marks but stamps, stickers or points on the
so called ,Dalton metres”, on which the children
mark their success in the assignments. ,Classi-
cal” Dalton education doesn’t allow such com-
petition, but we use it for its motivating function.
Besides, it enables all the children to have a fee-
ling of success, because the reward comes after
every ten well done assignments.

Dalton assignments can also be long-term
ones, which creates a situation resembling
that which the pupils will face in their future
lives - they will plan some termed work, they
will have to co-operate and they will be re-
sponsible for the fulfilment of their tasks.

In the higher classes (the second stage)
Dalton assignments can be marked, but the
pupils always know in advance the conditi-
ons and terms of the task’s fulfilment. For ol-
der children motivation by stickers and Dalton
metres isn’t effective enough.

The problem of motivation is usually menti-
oned first, but | want to finish by it. If we want
to motivate the pupils, we ourselves must be
motivated, we must know what we want to
do, what are our targets, and we must set our
aims gradually. Pupils and teachers are moti-
vated by the same things - a higher degree of
freedom, possibility to make decisions and

to control one’s work, possibility to choose

fellow-workers, and satisfaction after a well-
-done work. On the other hand, demotivating
are such factors as stress caused by lack of
time or a too difficult work, stereotype or too
authoritative leading.

Dalton principles - freedom (together with
responsibility), self-reliance and co-operation
- have the same affect on both the teachers

and the pupils.

Problematika prechodu tradicni
skoly na skolu daltonskou

Motto: Prace vyzaduje ¢im dal vetsi vzdelani,
vzdélani ¢im dal vetsi praci. (G.Laub)

PaedDr. Barbora Bockovd

Na nasi skole jsme s dal-
tonskym zpidsobem vyuky
zacali pred deviti lety. Bez-
prostrednim podnétem byla
navstéva daltonskych skol
v nizozemském Utrechtu, po

niz ndsledovalo nékolik sko-

leni, organizovanych holand-
skymi lektory. V soucasné dobé se do roli sko-
litel( dostali i pedagogové z nasi skoly, kteri
nyni predavaji své zkusenosti zajemciim o dal-
tonské vyucovani.

Ucitelé z tradicnich skol, ktefi k nam pri-
chazeji na naslechy, se casto ptaji: ,,Co mame
délat, kdyz chceme na nasi skole zacit s dal-
tonem?” Je tezké odpovedet strucne, protoze
zmena se tyka vsech aspekti vyucovaciho
procesu. Jediné, co se nemeni, je obsah uciva,
ktery je dan osnovami.

Nejdilezitejsi pro zacatek je stanovit si
pravidla, a to jak na drovni tridy, tak na drovni
celé skoly. Zdkovi je poskytnuta vétsi mira svo-
body(svoboda pohybu po tride, moznost vy-
beru ukold, volba, zda chce pracovat individu-
alné nebo ve skupiné apod.)vyménou za vetsi
odpovédnost, samostatnost a ohleduplnost
ke spoluzakim. Nova pravidla mohou budit
u uciteli nediveru. Nékteri nejsou ochotni
akceptovat vetsi ruch ve tridé a Zak pak mize
byt zmaten riznorodym pristupem uciteld (co
Jje jednim dovoleno, je u jiného zakdzano). Pra-
vidla ve skole by tudiz méla byt jednotna,tridni
pravidla by neméli urcovat ucitelé, ale mela

by vzniknout po diskusi s Zaky, i kdyz je to po-

vydat prikaz).

Se zménami je samozrejme treba seznamit
i rodice - na tridni schizce, dopisem, nebo pri
zapisu zaka do prvni tridy.

Jednou z prvnich véci, se kterou se zaci-
najici daltonsky ucitel potyka, je nedostatek
vhodnych materiali. Pro prdci v daltonskych
blocich rozhodné nestaci ucebnice, a proto
je treba ucebny vybavit encyklopediemi, slov-
niky, casopisy, pripadné pocitacem. Navic si
ucitel musi vétsinou sam vyrobit pracovni listy
pro zZaky. Prvni skolni rok je pro zacinajici dal-
predevsim shromazduji material vhodny pro
prdci v daltonskych blocich.Je nejen vyhodné,
ale primo nutné, aby ucitelé spolupracovali
a pomahali si.

Ucitel musi mnohdy radikalné prehodnotit
své postoje k Zakiam i svij zpusob vyucovani.

Musi pochopit, ze zak je jeho partnerem,
kladné hodnotit jeho iniciativu a byt pristupny
diskusi a navrhim zaki.Daltonské vyucovani
klade zcela jisté vétsi naroky na pripravu uci-
tele. BEhem vlastniho vyucovani se ucitel musi
oprostit od zvyku preddvat zakim hotové in-
formace a vyrazné omezit frontalni zplsob
vyucovani. Namisto nej roste podil skupinové
a samostatné prdce.

Zak se vétsinou nové situaci prizpisobi
rychle a s nadsenim. Pravidla, ktera se tykaji
moznosti volby ukold, volnosti pohybu po tridé
a moznosti spoluprdace, pochopi rychle. Obtiz-
néjsi uz byva naucit ho odpovednosti za praci
a ohleduplnosti ke spoluzakam, zvlaste, kdyz
neni trestan spatnymi znamkami, na coz byl
drive zvykly. Zdci, ktefi zazili tradicni zpisob
vyuky, nékdy nabyvaji dojmu, Ze se nemusi ni-
Jjak zvilast snazit, kdyz nejde o znamky.

Je proto dobré si promyslet systém hod-
noceni.

Na konci kazdého daltonského bloku zaci
hodnoti nejen obsah ukoli, ale predevsim cely
prubéh prace. Hodnoti sami sebe i své spolu-
zaky. Nakonec provede kratké hodnoceni i uci-
tel. Daltonské ukoly na 1. stupni neznamku-
jeme, ale hodnotime razitky, nalepkami nebo
daltonskymi metry, na nichz si déti vyznacuji
své uspechy. Klasicky dalton sice soutezivost
neuzndvd, my jej vsak pouzivame pro jeho

motivacni funkci a také proto, Ze umozni zazit

e,
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uspéch kazdému ditéti, nebot odmeéna prichazi
po kazdych deseti dobre splnénych ukolech.

Daltonské ukoly byvaji i dlouhodobé, coz
navozuje podobnou situaci, s jakou se budou
Zaci vyrovnavat v budoucim Zzivoté - budou
plnit terminované ukoly, budou muset spolu-
pracovat a ponesou odpovéednost za splnéni
tkolu. Na 2. stupni uz byvaji daltonské ukoly
nékdy znamkovany, ale Zaci vzdy dopredu
znaji podminky i termin splneni ukolu.Je to
také proto, ze motivacni ndlepky, razitka ci
metry uz u starsich zaki nezabiraji.

Problém motivace se vétsinou uvadi jako
prvni, ja jsem jej zamérné zaradila az na za-
ver.Chceme-li motivovat zZaky, musime byt
sami motivovani, védét, co chceme a stano-
vovat si své cile postupneé.Vychazime-li z toho,
Ze Zaka motivuje vyssi mira svobody, moznost
rozhodovat, fridit sam sebe, moznost vybrat si
spolupracovniky a pocit uspokojeni z dobre
splnéného ukolu, dojdeme k zaveru, ze to-
téz motivuje i ucitele. Demotivujici je naopak
stres z casové tisné nebo prilisné ndarocnosti
ukolu, stereotyp, nutnost nedobrovolné se
podridit autorité. Daltonské principy - svobo-
da(spojena s odpovédnosti), samostatnost
a spoluprdce - se tudiz vztahuji i na ucitele

a plsobi na né stejné jako na Zaky.

CERNET - CERNEDA
Network for Dalton-Schools
Jiirgen Peters

Project Coordinator

A network-project
within the Educational
Project CERNET (Cent-
ral European Regional
Network for Education Transfer) in the EU
-office of the Board of Education for Vienna
to support progressive education on secon-
dary level using the Dalton Plan.

Participants in this Educational Program
are schools, school authorities, educational
establishments and teachers training schools
from the regions Brno, Bratislava, Gyor and
Wien, who believe in the goals and actively
support the concept including an offer of

teachers” mobilities, educational training,

workshops, class visits, and a written assign-
ment of material development and exchange.
German is used as the common project lan-
guage.
The goals of the work are:
- progressive education innovations with
regards to the Dalton Plan curriculum
in the Middle School
- the methodology implicates educational
values of freedom, responsibility,
cooperation, independence and time
management
- the organisation concept has to be
tailored in open learning periods,
traditional teaching (1:2) and assignment
-“CERNEDA’ offers a platform which
enables innovation and school
development on hand of national and
international experience exchange
- linking and using national and
international education institutes with
similar goals
- improvement of teachers “qualification
and school management in the region
- development of a model of progressive
education based upon the Dalton-school
- cooperation of “Dalton International”
- promoting links of border-regions in the
way of national understanding and
friendship by means of education and
further studies
- linking the eastern partnership by using
modern information technology
To reach the goals CERNEDA offers:
- teachers” training
- list of lecturers
- seminar program in form of modules
- workshops
- exchange of experience by organizing
possibilities for guest listeners
- teachers” mobilities
- participation at international meetings
and seminars
- development and exchange of material
in workgroups
- setting up of special libraries and video
store
- participants open their schools for
student listeners
- further training and inclusion of princi-
pals, school controlling authorities and

school developers especially in the field

of school management referring to the

realisation of the goals of the project

- installing or linking a homepage to

support the realisation of the goals

- inclusion of national and international

experts

In the course of establishing the Dalton
Plan in our school and finding potential  co-
operating partners we came across enormous
pedagogical resources which we would like to
share with schools that are seeking new ways
of coping. In the first two years of our “CER-
NEDA-Project” we realized that in all regions
there was a high interest in looking for new
ways of education on the secondary level and
we succeeded in winning 21 schools in the re-
gions Brno, Gyé6r, Bratislava and Wien for co-
operation. More than 300 colleagues were
active participants in our seminars. With the
brilliant Cernet-program an excellent chance
is set up to give essential and productive im-
pulse for all the participating regions.

We are especially pleased about our con-
tact in the region around Bratislava, where
school management is in total transforma-
tion and where our project has a high innova-
tive ranking. For this reason and because of
the big demand we plan further seminars for
2004 in our neighbour country.

A successful work in which we once more
recognize the advantages of the European
Union, as it would not be possible to carry out
a project of this size without the support of the

financial aid for border regions.

Project coordinators in the various
regions:

Bratislava: RNDr. Anna HECHT

Brno: PaedDr. Alexander POLAK

and PhDr. Vladimir MOSKVAN

Gyor: Zsusza GOMORY, Jelena NEMES
and lldiko TAR

Wien: llse MAYER and Elisabeth MULLER
Coordination: Dir. Jiirgen PETERS
(CERNEDA-Office, Wien)

CERNET - CERNEDA
Sit pro daltonské skoly
Jiirgen Peters

koordinator projektu

Projekt v ramci Vzdéldavaciho projektu
CERNET (Regiondlni sit ve stredni Evropé
pro prenos vzdélani) v Evropsky urad Vy-
boru pro vzdélani ve Vidni (EU-office of the
Board of Education for Vienna) s cilem pod-
porovat moderni typy vzdélani pomoci Dal-
tonského planu na druhém stupni zdklad-
nich skol a stfednich skoldach.

Projektu se ucastni skoly, skolské urady,
vzdélavaci instituce a skoly zamérené na vy-
cvik uciteli z regiond Brno, Bratislava, Gyér
a Vidne, kteri davéruji cilim daltonského kon-
ceptu a aktivné jej podporuji vytvorenim pro-
storu pro kratkodobé staze nebo vyménné
pobyty uciteld, dalsim vzdélavanim, seminari,
hospitacemi, produkci riznych pisemnych
materidld a jejich vyménou. Urednim jazykem
projektu je nemecky jazyk.

Cile projektu:

- Moderni inovace ve vzdélani zalozenych

na vzdélavacim programu Daltonského

planu na druhém stupni zakladnich skol

a strednich skolach.

- Metodologie se opira o tyto vzdelavaci

hodnoty: svoboda, zodpovédnost,

spoluprdce, nezavislost a organizovani
prdce.

- Organizace projektu musi byt

prizplisobena do otevienych ucebnich

intervald, tradicniho typu vyuky a ukold.

-»,CERNEDA" nabizi prostor pro inovaci

a rozvoj skoly v ramci narodni

a mezindrodni vymény zkusenosti.

- Propojeni a uziti narodniho

a mezinarodniho vzdelavani, vychazejiciho

z podobnych cild.

- Rozsireni kvalifikace ucitele a skolského

managementu v regionech.

- Rozvoj moderniho vzdélavaciho modelu

vychazejiciho z daltonského skolstvi.

- Spoluprdace v ramci organizace Dalton

International.

- Podpora spojovani prihranicnich

regionu s cilem budovani narodniho

porozuméni a pratelstvi vychazejiciho

ze vzdeélani a dalsich studii.

- Propojeni vychodnich partnerstvi za

pouziti modernich informacnich

technologii.

K dosazeni cilii CERNEDA nabizi:

- vzdélavani uciteld,

- seznam prednasek,

- program semindri ve forme moduld,

- pracovni semindre.

- Vyménu zkusenosti zprostredkovanou

aktivnim zapojovanim hostu-acastnikd.

- Ucitelskou mobilitu (staze, hospitace

apod.).

- Uéast na mezindrodnich setkdnich

a semindrich.

- Rozvoj a vyména materialii v pracovnich

skupinach.

- Vytvoreni specialnich knihoven (knihy,

videa).

- Otevreni ucastnickych skol studentim

pedagogickych skol.

- Dalsi vzdélavani a zapojeni rediteld skol,

inspekcnich organd a osob pracujicich na

rozvoji skolstvi (zejména v oblasti
skolského managementu) za ucelem
dosazeni cili projektu.

- Pripojeni nebo vytvoreni domovské

stranky za ucelem dosazeni cill projektu.

- Zapojeni narodnich a mezinarodnich

odbornikd.

Behem zapojovani daltonského planu na
nasich skolach a hledani potencialnich part-
nerd pro spoluprdci jsme objevili velké mnoz-
stvi pedagogickych vychodisek, které chceme
nabidnout skolam hledajicim nové moznosti
feseni problémd. Behem prvnich dvou let na-
seho projektu v CERNEDE jsme si uvedomili,
Ze se ve vSech regionech objevil velky zdajem
o nalezeni novych zpisobi vzdélavani na dru-
hém stupni zakladnich skol a strednich sko-
lach. Do spoluprace se nam podarilo zapo-
jit 21 skol z regioni Brna, Goyru, Bratislavy
a Vidne. Na seminarich vystoupilo vice nez
300 kolegu. Diky vynikajicimu programu Cer-
net se nam podarilo vytvorit skvélou sanci pro
vyznamny a funkcni impuls ve vsech dcastni-
cich se regionech.

Velmi nds potesily predevsim kontakty
v okoli Bratislavy, nebot v tomto regionu do-
chazi k zakladni prestavbé skolského mana-
gementu, a nas projekt zde byl znacné cenén
pro svij inovacni potencial. Z tohoto divodu
(a k uspokojeni velké poptavky) jsme se roz-

hodli usporadat dalsi seminare v roce 2004.

Neustale si uvédomujeme, Ze bez vyhod
vychazejicich z Evropské unie a jeji financni
podpory hranicnich regioni by nebylo mozné

dspésne uskutecnit projekt tak velkého rozsahu.

Koordinatori projektu v jednotlivych
regionech:

Bratislava: RNDr. Anna HECHTOVA
Brno: PaedDr. Alexander POLAK

a PhDr. Viadimir MOSKVAN

Gyér: Zsusza GOMORY, Jelena NEMES

a lldiko TAR

Wien: llse MAYER and Elisabeth MULLER
Koordindtor: Reditel Jiirgen PETERS
(CERNEDA-Office, Wien)

GENERAL INFORMATION ABOUT
THE SCHOOL “ECOPOLIS“

The history of the school dates back to
1936 when it was built in a historical part of
Moscow.

Throughout the 65 years of its develop-
ment solid pedagogical and students’ tradi-
tions have been formed. School “ECOPOLIS”
is a “small motherland” where children are
offered an intellectual, moral, subjest and es-
thetic environment of life, education and all-
-side development by means of giving them
real possibilities.

There are 1000 students and 39 forms at
school. Level-differentiated structure of edu-
cation in basic secondary school is practiced
in 34 forms in which students are gathered
into dynamic groups according to their indivi-
dual abilities and pace in Maths, Russian and
Literature and Foreign languages.

A-level presents the base education in con-
ditions of corrective development.

B-level is the base education with a special
regard to individual abilities of each student.

C-level is an advanced level of education
meant to form a profound knowledge and its
creative use in practice.

Education in the higher secondary school
(10-11 forms) is based on profile differentia-
tion and offers students technical (physic-ma-
thematical) and humanitarian (historic and li-

terature) streaming.
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Informatics and foreign languages are stu-
died beginning from the 1st form.

Children are also given every possibility
of their creative development in the centre
of complementary education on the basis
of a serious study of each pupil’s likings and
abilities.

Clubs, societies of art, sports, pre-profes-
sional and other directions help students find
an interesting occupation.

The staff of the school is presented by expe-
rienced teachers mainly of the 1st and highest
teaching qualification.

The main directions of work of school
“ECOPLIS” are:

— Diagnostics, creating prognosis and re-
alization of individualisation and differentia-
tion in education.

— Giving the basic level of education with
a regard to personal pace of students.

— Creating conditions for self-develop-
ment and self-organisation of teachers and
students.

— Giving opportunities for teachers and
students of choice of ways, means and me-
thods of personal development, i.e. correcting
of targets and contents of education.

— Forming a socio-pedagogical environ-
ment and infrastructure of school.

— Development of a child’s personality in
active conditions.

“The House” opens for children from 8 a.m.
till 8 p.m., conditions created at school for the
development of each child, relations existing
between teachers and students as well as the
contacts with the social institutions help achi-
eve a high level of knowledge, remove stress in
education and avoid drop-outs and violence

among students.

ZAKLADNI INFORMACE O SKOLE
ECOPOLIS (Moskva)

Historie skoly zacina rokem 1936, kdy byla
v historické casti Moskvy postavena jeji bu-
dova.

V pribéhu sedesati let vyvoje vznikla kva-
litni pedagogickd a studentskd tradice. Skola
ECOPOLIS je ,malym domovem*, v némz na-

bizime détem intelektuadlni, mordlni,

____ a estetické zivotni prostredi, vyuku a vse-
stranny rozvoj pomoci redlnych moznosti.

Na skole je 1000 studenti a 36 trid. Di-
ferencovany program nizsiho stupne stredni
skoly (basic secondary school) probiha ve 34
tridach a déli studenty do skupin podle jejich
individualnich schopnosti a miry pokrocilosti
v matematice, ruském jazyce, literature a ci-
zich jazycich.

Uroveni A nabizi zékladni vzdéldni pomoci
Fizeného rozvoje.

Uroveri B poskytuje zékladni vzdélani s pFi-
hlédnutim k individualnim schopnostem jed-
notlivych studentd.

Uroveri C je pokrocily stupen vzdélani, je-
hoz cilem je zformovat hluboké znalosti a na-
ucit, jak je kreativne vyuzit v praxi.

Vzdélani ve vyssich stupnich stredni skoly
(10 - 11 trid) vychazi z diferenciace mezi stu-
denty a nabizi technickou (fyzikalné-matema-
tickou) a humanitni (historickou a literarni)
vétev.

Informatika a cizi jazyky se zacinaji ucit od
prvniho rocniku.

Détem se snazZime nabizet moznost kre-
ativniho vyvoje v centru pro ucelené vzdéla-
vani, kde vychazime z podrobného studia za-
lib a schopnosti jednotlivych zakd.

Kluby, vytvarné krouzky, sport, priprava na
budouci povolani a dalsi moznosti pomahaji
détem najit zajimavé zameéstnani.

Ucitelsky sbor se sklada ze zkusenych dal-
tonskych uciteli zakladniho stupné i vyssich
arovni ucitelské kvalifikace.

Zakladni zpisoby prace skoly ,ECOPO-
LIS“*

— Diagnostika, vytvareni prognoz a indivi-
dualizace a diferenciace ve vzdélavani.

— Poskytnuti zakladniho stupné vzdeélani
s ohledem na osobni rozvoj zZakad.

— Vytvareni podminek pro samostatny roz-
voj a samostatnou organizaci prdace pro uci-
tele i Zaky.

— Umoznéni jak ucitelim, tak zakim na-
Jjit zpidsoby a metody prdace smérujici k osob-
nimu rozvoji, napriklad dpravou cili a obsahu
vzdelani.

— Vybudovani socialné-pedagogického
prostredi a infrastruktury skoly.

— Rozvoj détské osobnosti aktivni pristupem.

Budova je pro déti oteviena od 8 hodin

rano do 8 hodin vecer. Podminky vytvorené

na skole soustredici se na rozvoj kazdého
ditéte, existujici vztahy mezi uciteli a Zaky,
stejné jako kontakty s dalsimi socialnimi in-
stitucemi pomahaji dosahnout nejen vyssiho
stupné znalosti, ale také odstranuji stres ve
vyuce a zamezuji odchodim ze skoly a nasili

mezi studenty.

What can we learn
from each other?
Hans Wenke

1. Introduction

The gab between what alternative school-
-systems want and what is common in society
becomes bigger and bigger. Even some alter-
native schools ask themselves if they can stick
to the original ideas of the founder. Coopera-
tion between the alternative schools with the
target to learn from and with each other could
become a new dimension for the total alterna-
tive education. Really listening to each other
and convince each other in a honest and inte-
grative way can result to take over elements
in concrete didactical design. Or maybe even
basic ideas can be integrated in each others
concept. Until now the alternative schools
always had a mutual “enemy”. At first in the
beginning of the 20 century it was the school
system of that time. The school as exponent of
rationalism was not a good base for pedago-
gical learning. (I think so | exist, knowledge is
equal to virtue, the more you know, the better
you are, when you construct schools, you can
pull down jails.) In fact the alternative schools
have always been in opposition to regular edu-
cation. In the Netherlands we see in the seven-
ties and eighties the alternative schools oppo-
sites each other on micro and mesa level. And
even sometimes there was a fight within a cer-
tain alternative school.

Last years in the Netherlands the alterna-
tive schools cooperate professionally. But the
cooperation is mostly done from a opposite
position against the policy of the government
concerning education (tests, central exams,
quality demands and curriculum demands).

After 100 years it is time to have a real di-

scussion between the alternative schools. To

exchange concrete teaching strategies and te-
aching methods can be a good start.
Representing Dalton, | open the discus-
sion by asking Freinet, Jenaplan, Montessori
and Steinerschool: “what can you mean to

Dalton?”

2. Short characteristic of the different

alternative schoolsystems

In this context the main principles (pedago-
gical and didactical strategic are mentioned.

(for more information see literature)

2.1 Freineteducation
Pedagogical principles:
a. Child centred education. Activities of the
child itself are starting point of education and
learning.
b. School is a place to work, not to play. No-
ticed Freinet anthropology assumes a human
being is always in a development process.
There are three levels:
- the level of touching, to explore the surroun-
ding (period deprospection titonnée)
- the level of integration of knowledge (period
d’amenagement)
- the level of working (period de travail)
These steps are taken by every human being
but are also done when you have to learn some-
thing new. (par la vie-pour la vie- par le travail)
c. School is a real community in which all the

participants have their own responsibility.

Teaching strategy and organisation.

The teaching strategy and didactical orga-
nisation we see in the so called Freinet techni-
ques. The main Freinet techniques are:

- To work with the printing press (I'impremerie
a I'ecole). Children come to school with their
experiences. They create a written text and
print it. To Freinet the printing press was the
main subject of integration between intellect
and handcraft. Nowadays the computer takes
over the printing press.

- Free text (le text libre)

The text must as much as possible construct
by children themselves. They create their own
textbooks. (It is for sure that a good library is
available.) There is no fixed curriculum. The ex-
periences of the children are always the star-

ting point. They plan their own activities.

- School correspondence.

Children communicate which each other as
well national as international (e-mail) (la cor-
respondence interscolare).

- Influence in organisation and policy of the
school even for the financial part.

(evaluation of daily activities, organisation
of schoolcamps, sportmeetings) (la coopera-

tion scolare)

2.2 Jenaplaneducation

Pedagogical principles:
a. The school is a real community. Children
discover the world together with other peo-
ple.
b. The personal development related to the fe-
elings of others is most important. (equal to
the family structure)
c. There are four basic activities based on
a rhythmical week plan:
- discussion (dialogue),
- play,
- work,

- celebration.

Teaching strategy and organisation.
- In the Jenaplanschool there are two main
groups: family groups (multi-age) and abilityg-
roups (not in every Jenaplanschool).

The most important group is the multi-age
family group for children of:
4-6 years (Kindergarten)
6-9 years (Untergruppe)
9-12 years (Mittelgrupe)
12-14 years (Obergruppe)
14-16 years (Jugendlichegruppe)
- In the ability groups mostly the instrumental
subjects (reading, writing, language and ma-
thematics) are instructed.
- The subject “world orientation” is the heart
of the curriculum. The contents of world ori-
entation is a framework of eight areas of ex-
perience:
all the year round,
our environment,
making and using,
technology,
communication,
living together,
my own body,

my own life.

These eight areas of experience are sup-
ported by courses of language, mathematics,

reading, writing and art.

2.3 Montessorieducation

Pedagogical principles:

a. There are different phases of develop-
ment. In each phase a child is sensible for spe-
cific stimulates, sensible tot the development
of certain qualifications (sensitive periods)
A child develops from the inside.

b. All education is self education. Child is
builder of own personality. “Help me to do it
myself”.

c. This implicate it is necessary to create
an environment that stimulate activities. By
offering the right materials the child beco-
mes active. The principle of the prepared en-

vironment.

Teaching strategy and organisation.
- Within Montesorischools there are multi-age
groups. There are three groups:
Infants (4-6 years)
Intermediate department (6-9 years)
Senior department (9-12 years)
In such an organisation it is not usually to re-
peat a class (compare with multi-age groups
of Jenaplan).
- Learning processes are individual.
- The use of the so called Montessori material.
This material is part of “the prepared environ-
ment”. There are three levels of material:
Concrete
Schematic
Abstract
The materials can be divided into:
Materials used to develop the senses and
the motor system
Materials for household chores
Materials for reading and writing
Materials for linguistic development
Materials for mathematic
Materials for cosmic
There are a number of characteristics of
the materials:
- they are automatically noticed and correct
mistakes
- they are attractive
- there is a limitation
- they graduate in difficulty

- they motivate children
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2.4 Steiner education (Waldorfschools)

Pedagogical principles:

a. The pedagogical principles of the Stei-
nerschool are based in the anthroposophy.
The anthroposophy of Steiner mention that
the human being has three elements which
are inseparably: body, mind and soul. So edu-
cation is total education of (hands/creativity,
head/brains and heart/feelings)

b. A child is unique.

c. The school must take care that the uni-
que elements of a child can develop. The lear-
ning process has to adapt to the development
phase of the child. The pedagogical anthropo-
sophy divides three development phases:

- the phase of imitation (0-7 years) (doing by
showing)

- the phase of feelings (7-14 years) The world
of the phantasm is most important (to tell sto-
ries, to act)

-thereality phase (14-21years) The knowledge

of the world leads to self-knowledge.

Teaching strategy and organisation.
- During the whole school period pupils stay
in the same group. To skip a class is not done.
The classteacher “moves” with the group.
- There is a selection at the end of the school
period when advise is given concerning fur-
ther education. (after 12 years).
- There is a broad of creative subjects (pain-
ting, drawing, sculpting, handcraft, drama,
singing and music). These subjects are not
only instructed to stimulate the creativity and
the whole personality, but also contribute tea-
ching of the instrumental subjects.
- Eurhythmic is an important subject. Eurhyth-
mic is the art of kinetic. The child up till three
years has this talent naturally. Afterwards it is
important to develop this for total education.

“The subject matter gets soul”.

2.5 Daltoneducation

Pedagogical principles:

There are three main principles

a. The principle of freedom.

Pupils must, as much as possible, make
choices themselves in substance and organi-
sational way too. School gives the framework,
than the pupil fills in based on its own inte-

rests and preference. The pupil can make dif-

ferent choices but is always responsible for
his own learning. [In this context it is remar-
kable that actual learning psychology also
makes a strong point of this (Simons, Nash).
They make a direct connection between moti-
vation and responsibility. That is why | prefer
to speak about responsibility instead of free-
dom.] (Wenke, Rohner: Leve de school)

b. The principle of cooperation

Learning exists always in cooperation
between pupils, and between pupils and te-
achers.

c. The principle of self activity

Pupils have to work out independently the

subject matter as much as possible.

Teaching strategy and organisation.
- Pupils are divided in social groups where el-
derly pupils and younger pupils work together
(original).
- Besides there are technical professional tea-
chers with their own classroom (original).
- The subject matter is divided into assign-
ments.
- The pupils registrate their own progress.
- Much attention for individual differences.
- Short instruction and working with the princi-
ple of delayed attention.

- Tutorteaching and mentorteaching.

3. What can the other alternative

schools offer Dalton?

For several years | promote in my lectu-
res and training a number of didactical stra-
tegies which are common in other alterna-
tive schools but also fit within the principles
of Dalton.

B.e.:

- The circle instruction (Freinet) in which a pu-
pil is in charge and the teacher is member of
the group. For Dalton it is not important that
children get influence in the government of
the school, but it is important they get the re-
sponsibility for their own learning process.

- The celebration of Jenaplan fits in the ideas
of Dalton. | will not promote weekly celebrati-
ons but a time to time activity where a certain
group is in charge.

- To develop ICT activities for more gifted chil-
dren (curriculum far a way) and less gifted
children (basic). For Dalton it is not important

that there is an integration of intellectual ac-

tivities and handcraft (Freinet), but it can be
a pragmatic approach of differentiation.

- To organise the timetable in a way that it is
possible to give instruction in ability groups.
This Jenaplan principle is already worked out
in several Daltonschools.

- The approach of the subject “world orien-
tation” (Jenaplan) can be an excellence sou-
rce of inspiration in Daltoneducation. (Roh-
ner, Wenke: Dalton a containing inspiration
chapter 6).

- More attention for creative subjects. By Stei-
ner it is also important for the instrumen-
tal subjects. In Dalton it improves “an open
mind”. B.e. At the Daltonschool in New York '4
of all the lessons consists “art”.

- To adjust the timetable in a way that pupils
can chose subjects which they like (also for
teachers). Not only from the idea of the Stei-
ner philosophy (a child is unique) but also it is
clear that the normal school results become
better when children do things they like (edu-
cational research)

- Montessori material can give an extra dimen-
sion to the free choice assignment of Dalton.
It is mostly self correcting material (responsi-
bility) but it also challenges kids to deal with
it. (self activity)

- The anthroposophy phases of development
are also important for the development of
conscience. (Laurence Kohlberg)

- Finally I like to make a remark about the mul-
ti-age groups of Jenaplan and Montessori. For
pragmatically didactical reasons | don’t pro-
mote this (see 4). But it is for sure that it is ef-
fective to integrate pupils of different ages in
groups, a certain time a week.

The main Dalton principle of the Dalton-
school in New York is “the house principle”.
The pupils of a certain housegroup are from
different yeargroups (multi-age). The older fel-
lowpupils have an important rol in the house
construction. They teach the younger ones.
A school organised this way has an other pe-
dagogical context.

It is a good idea to work out this principle

in the Tsjech and Dutch Daltonschools..

The alternative schools differ in many ways
but have also a lot in common. To translate

this in concrete didactical activities can give

a new impulse and challenge to all alterna-

tive schools.

4. Discussion-discussion-discussion-

discussion.

Last decennia we see the pedagogical
task of the school is growing more and more.
School takes over unwillingly a part of the pri-
mary education of the parents. That takes so-
metimes a lot of time. In primary school also
the curriculum has grown enormously. A lot
of subjects are added (education of the sur-
roundings, technique, intercultural education,
computer technology, drama, teaching of
norms and values).

The number of lessons of the timetable is
increased so teachers have to do more in less
time. Besides this the quality demands are
getting more and more. (central tests, admis-
sion policy, course programs, demand of fur-
ther education)

Therefore it is necessary that alternative
schools communicate with each other about
possible solutions.

A critical reflection of the own principles

must be the base for an open discussion.

Here an assist:
- Can you compare the assignments of Dal-
ton today with the assignments of Helen
Parkhurst?
- Is Montessori material effective for all the pu-
pils? (multicultural)
- Is Freineteducation not to much political re-
lated?
- Is in Jenaplaneducation and Freineteduca-
tion not to less attention for the instrumen-
tal subjects? Are the results of this subjects
not to less?
- Is Dalton not to much writing education?
- Are the Montessori materials of mathematics
effective in an interactive way?
- Takes Freineteducation not to much time?
- Are the total results of the Steiner schools
not to less?
- Is it possible to take into account individual
differences in the multi-age groups of Jena-
plan and Montessori?
- Is there any differentiation in the assign-

ments of Dalton?

- How about the connection of Freinet-, Mon-
tessori-, Jenaplan- and Steiner schools to fur-
ther education?
- Is experience- based teaching (Freinet) for
all pupils?
- Are there in Montessorischools enough possi-
bilities for cooperative learning?
- Is it possible to put in actualities in the as-
signments of Dalton?
- What is the relationship between secondary
education of Montessori and Jenaplan and
the original ideas of Maria Montessori and
Peter Petersen?
- Is in the Netherlands Dalton education
relevant, looking at the new government
structure?
- Are the Dalton principles not relevant for
every school?
- Are the original ideas of Montessori, Freinet
and Petersen not to utopic? (using methods)
- Is the teacher in the Daltonschool not to busy
with administration?
- Is the subject eurhythmic not overdone?
- Is Dalton not to intellectual?
- Is alternative education a good choice for
every child?
-Is this specific child better of with the tea-
ching method of Dalton or Freinet or Jena-
plan or Montessori or Steiner or regular edu-
cation?

So far this assist.

The play can start. The alternative schools

are the winners in advance!

Co se miizeme jeden od druhého
naucit?

Hans Wenke

1. Uvod

Mezera mezi tim, co chtéji alternativni
Skoly a tim, co je ve spolecnosti bézné, se
stale zvétsuje. Nékteré z alternativnich skole
se dokonce zacaly ptat, maji-li zdstat verné
puvodnim zasadam svych zakladatelid. Kdyby
se vsak rozhodly skoly spolupracovat, mohly
by spolecné vytvorit nové rozmery celého al-
ternativniho skolstvi. Budou-li si skoly vza-
jemné naslouchat, budou-li otevrené disku-
tovat a hledat moznost, jak se spojit, mohou
prekonat rozdily ve ucebnich metodach. Nebo

se mohou jednotlivé prvky jedné ze skoly stat

soucdsti konkrétni metody. Zakladni myslenky
jedné skoly se také mohou stat soucasti didak-
tického konceptu skoly druhé. Az do dnesni
doby mely alternativni skoly vzdy spolecného
»nepritele”. Na zacatku 20. stoleti to byl teh-
dejsi skolsky systém, zaloZzeny na raciona-
lismu, ktery nemohl poskytnout vhodnou zg-
kladnu pro pedagogické pisobeni. (Myslim,
tedy jsem, znalost se rovnd ctnost, ¢im vice
vis, tim lepsi jsi, kdyz postavis skolu, mizes
zavrit vezeni.) Ve skutecnosti staly alterna-
tivni skoly vzdy v opozici vici stavajicimu béz-
nému vzdélavani. V Holandsku sedmdesatych
a osmdesatych let souperily alternativni skoly
jedna s druhou v na mikro i makro drovni.
A dokonce mezi sebou i souperily skoly hlasici
se ke stejné alternativni metode.

V loriském roce zacaly holandské alter-
nativni skoly spolupracovat na vyssi drovni.
Avsak jejich spoluprace vychazi predevsim
z opozice vuci vladni vzdélavaci politice (testy,
celostatni zkousky, pozadavky na kvalitu,
osnovy).

Stoleta existence alternativnich skol vola
po opravdové diskusi mezi jednotlivymi sko-
lami. Vola po obméné jednotlivych ucebnich
postupl a ucebni metody by mohly byt dob-
rym zacatkem.

Jakozto zastupce Daltonu oteviram diskusi
a ptam se freinetské, jenské skoly, montessori-
ovské skoly a skoly Steinera: ,Co mizete zna-

menat pro Dalton?”

2. Kratké charakteristiky jednotlivych

alternativnich skol

V této cdasti se zminim o zakladnich prin-
cipech (pedagogickych a didaktickych) alter-
nativnich skol. (Vice informaci viz seznam Ii-

teratury)

2.1 Freinetska skola

Pedagogické principy:
a. Pedocentrickd orientace. Cinnost samot-
ného ditéte je impulsem pro vzdélavani
a uceni.
b. Skola je mistem pro prdci, ne pro hrani. Fre-
inetska antropologie tvrdi, ze se clovék neu-
stale vyviji.

Déli se do tri stupnd:
- uroven dotykani se, vyzkum okoli (period de-

prospection tatonnée),
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- droven zapojeni védomosti do systému (pe-
riod d’amenagement),
- aroven prdce(period de travail).

Kazda lidska bytost prochazi vsemi tremi
fazemi, musi jimi projit i tehdy, kdyz se uci
neécemu novému. (par la vie-pour la vie- par
le travail)

c. Skola je komunitou, ve které maji vsichni cle-

nové vlastni zodpovédnost.

Ucebni postupy a organizace

Ucebni strategie a didakticka organizace
se nachdzi v tzv. freinetskych technikach. Za-
kladni techniky freinetské skoly:
- Prace s tiskarskym strojem (I'impremerie a
I'ecole) Dité prichazi do skoly vybavené zkuse-
nostmi. Samo pise texty a tiskne je. Pro freine-
tskou pedagogiku byl tiskarsky stroj zakladni
spojnici mezi intelektudlni a manudlni praci,
v soucasné dobé roli tiskarského stroje pre-
vzal pocitac.
- Volny text (le text libre).
Hlavnim tvircem textu musi byt prede-
vsim déti, které si vytvari vlastni ucebnice.
(Pod podminkou, zZe je k dispozici vybavena
knihovna.) Neexistuji stalé osnovy, vychozim
bodem je vzdy zkusenost ditéte. Déti samy si
planuji vlastni cinnost.
- Skolni posta
Déti spolu komunikuji na bazi narodni i mezi-
ndrodni (pomoci e-mailu) (la correspondence
interscolare).
- Deti maji vliv na organizaci a politiku skoly,
dokonce i na financni zalezitosti. (Hodnoceni
denni cinnosti, organizace skolnich tabord,

sportovnich akci) ) (la cooperation scolare)

2.2 Jenskda skola

Pedagogické principy:
a. Skola je komunita, v niz déti objevuji svét
spolecne s dalsimi lidmi.
b. Osobni rozvoj ditéte je nerozlucné spojen
s pocity ostatnich (rovnocenné postaveni po-
dobné jako v rodové strukture).
c. V pravidelném tydennim planu se vyuzivaji
Ctyri aktivity:
- rozhovor (dialog),
- hra,
- prace,

- slavnost.

Ucebni postupy a organizace.
- Jenska skola deli zaky do dvou skupin: ,ro-
dinné skupiny” (déti rizného véku) ,zkuse-
nostni skupiny” (neobjevuji se v kazdé skole
s jenskym planem).

Nejvyznamnéjsi jsou skupiny vékoveé:

4-6 let (Materska skolka)

6-9 let (Nizsi skupina)

9-12 let (Stredni skupina)

12-14 let (Vyssi skupina)

14-16 let (Stredoskolska skupina)
- Ve ,zkusenostnich” skupinach se déti uci za-
kladnim dovednostem (cteni, psani, matersky
Jjazyk a matematika).
- Jadrem kurikula je ucebni predmeét ,orien-
tace ve sveté”. Uci se v ném osm zakladnich
oblasti:

-co se déje ve svéte behem roku,

-nase prostredi,

-technologie,

-komunikace,

-spolecny zivot,

-mé télo,

-muj zZivot.

Téchto osm oblasti doplnuji kurzy jazyka,

matematiky, cteni, psani a umelecké vychovy.

2.3 Montessoriovska pedagogika

Pedagogické principy:

a. Rozvoj ditéte je rozdélen do nekolika
obdobi. V kazdém obdobi je dité citlivé na
Jjiné stimuly a jich se vyuziva pro rozvoj spe-
cifickych dovednosti (senzitivni faze). Rozvoj
schopnosti ditéte tak vychazi zevnitr.

b. Dité se uci predevsim samo (sebevzdé-
lavani), buduje si samo svou vlastni osobnost.
»Pomoz mi, abych to mohl udélat sam.”

c. Vyse zminéné heslo pozaduje, aby bylo
vytvoreno stimulujici prostredi. Patricné ma-
terialy, které jsou diteti poskytnuty, jej vybizeji
k cinnosti. Mluvi se o zasadé predem priprave-

ného prostredi.

Ucebni postupy a organizace.
- Montessoriovské skoly rozdeéluji zaky do ve-
kove smisenych skupin. D€li se do tri skupin:
»Infanti” (4-6 let)
Oddéleni stredné pokrocilych (6-9 let)
Oddéleni starsich (9-12 let)
V ramci tohoto usporadani je neobvykle, aby
dité opakovalo nektery rocnik (ve srovnani na-

priklad s jenskou skolou).

- Ucebni proces je individualizovany.

Pouzivaji se tak zvané ,monessoriovské po-
mducky”, které jsou soucasti predem pripra-
veného prostredi. Existuji tri skupiny didaktic-
kych pomdcek:

Konkrétni

Schématické

Abstraktni

Pomiicky mohou byt rozdéleny do nékolika
skupin:

Pomdcky pouzivané pro rozvoj senzomotoric-
kého systému.

Pomdcky pro domdci prdace.

Pomticky pro cteni a psani.

Pomticky pro rozvoj jazykovych dovednosti.
Pomlicky pro rozvoj matematiky.

Pomdcky pro kosmickou vychovu.

Na pomdickach si Ize vsimnout na nékolik
vlastnosti:

- pritahuji pozornost ditéte, dité musi samo
opravit chyby,

- jsou dostatecne atraktivni,

- vyskytuji se zde jista omezeni,

- jejich obtiznost se postupné zvysuje,

- motivuji déti.

2.4 Steinerovska pedagogika

(Waldorfské skoly)

Pedagogické principy:

a. Pedagogické principy waldorfskych
skol vychazi z koncepce antroposofie. Steine-
rem vytvorend teorie vyvoje cloveka definuje
tri neoddélitelné elementy: télo, duse a mysl.
Proto musi byt vzdelani komplexni - jak hlavy/
mozku, tak i srdce/citu a rukou/kreativity.

b. Kazdé dité je jedinecné.

c. Skola se musi postarat o to, aby se
mohly jedinecné slozky détské osobnosti roz-
vijet. Ucebni proces se musi prfizpusobit roz-
voji ditéte. Pedagogicka antroposofie deli vy-
uku do tfi epoch:

epocha ndpodoby (0-7 let) (provadeni
hrou)
svét fantazie (vypravéni pribéhd, hrani).

epocha skutecnosti (14-21 let) Znalost

sveta vede k sebeuvédomovani.

Ucebni postupy a organizace
- Behem celého pobytu ziistavaji déti ve stejné
skupiné. Dité nikdy neopakuje tridu. Hlavni

roli ve tride hraje ucitel.

- Na konci skolni dochazky ditéti ucitelé po-
radi, jaké povolani si vybrat. (Po 12. roce)

- Ve skole se vyucuje velké mnozstvi kreativ-
nich (estetickych) predmétiu (malovani, kres-
leni, socharstvi, pracovni vyuka, zpev, hudba).
Tyto predmety neslouzi pouze k rozvoji kreati-
vity a osobnosti, ale napomahaji i pri vyuce te-
oretickych predmétu.

- Velmi dilezitym predmétem je ,rytmika.
Jedna se o kinetické uméni, které je ditéti od
narozeni prirozené. Jak dité starne, je nutné
talent rozvijet. Pro pozdejsi komplexni vyuku
je rozvinutd rytmika velmi ddlezitd. ,PFedmet

musi zaujmout ducha.”

2.5 Daltonska vyuka

Pedagogické principy:

Tri zakladni principy:

a. Princip svobody.

Déti musi co nejvice volit samy, nejen
v pfedmétu, ale i v organizaci prdce. Skola
poskytuje pouze ramec, dite jej potom naplni
podle svych zajma a preferenci. Dité muize vo-
lit razné cinnosti, ale je neustdle zodpovedné
za vlastni uceni. V tomto prostredi je na-
padné, Ze soucasné teorie uceni tento aspekt
rovnéz zduraznuji. (Simons, Nash). Vytvari
primé spojeni mezi motivaci a zodpovednosti.
Z tohoto divodu radgji volim termin zodpo-
védnost misto svoboda.) (Wenke, R6hner: At
zije skola.)

b. Princip spoluprace.

Uceni probiha vzdy za spoluprdace mezi
zZaky a mezi zZaky a ucitelem.

c. Princip samostatnosti.

Déti by mely na ukolu pracovat co nejvice
samostatneé.

Ucebni postupy a organizace.
- Déti se déli do socialnich skupin, v nichz
starsi zaci pidvodné spolupracovali s mlad-
Simi.
- Vedle nich se ve skole (od pocatku) objevuji
tradicni profesionadlni ucitelé, kteri vedou své
vlastni tridy.
- Latka predmétu je rozdélena do tzv. dalton-
skych dkold.
- Déti sleduji svij vlastni pokrok.
- Nejvetsi diraz se klade na respektovani indi-
vidudlnich rozdild.
- Kratka instruktaz a nasledna prace je dopl-
néna principem odlozené pozornosti.

- Vyuka pomoci mentord a uciteld.

3. Co mohou ostatni alternativni skoly

daltonu nabidnout?

Nekolik let jsem ve svych predndaskach
a semindrich propagoval mnoho didaktickych
metod, které jsou beézné v ostatnich alternativ-
nich skolach, ale mohou byt vyuzity i v dalton-
ské vyuce.

Napriklad.
- Kruhova instruktaz (Freinet) - vedoucim sku-
piny je zZak, ucitel je obycejnym clenem sku-
piny. V daltonu neni podstatné, aby mohlo
dite ovlivnit chod skoly. Je ale dilezité, aby se
dité stalo zodpovedné za svij uc¢ebni proces.
- Slavnost v jenské skole by se mohla v dal-
tonském planu vyuzivat. Nedoporucoval bych
slavnost kazdy tyden, ale obcasna ,slavnost”
ve skupiné s urcitou skupinou zodpovédnou
za pripravu.
- Rozvoj informacnich technologii pro nada-
nejsi zaky (rozsirené kurikulum) a méné na-
dané zaky (zakladni kurikulum). V daltonskem
planu nejde ani tak o propojeni intelektual-
nich a manudlnich cinnosti (Freinet), ale mize
byt pragmatickym prostredkem diferenciace.
- Organizace rozvrhu prdace tak, aby bylo
mozné instruovat Zaky rozdélené do skupin
podle jejich schopnosti. Nékteré daltonské
skoly tento princip jenského planu jiz vyuzi-
vaji.
- Predmét ,kosmicka vychova” z jenského
planu maze poskytnout mnoho ndpadd pro
daltonské vzdélavani. (Réhner, Wenke: Dal-
ton: Stdle ziva inspirace, kapitola 6.)
- Vice pozornosti kreativnim predmetim.
U waldorfskych skol je kreativita dilezita
i v instrumentalnich predmétech. V dalton-
ském planu slouzi k rozvoji ,otevieného mys-
leni” (Napriklad Na daltonské skole v New
Yorku je "5 vsech hodin vénovana hodinam
»uméni“).
- Uprava rozvrhu tak, aby mohli Zdci vybirat
predmet, ktery chteji (totéz umoznit i ucite-
ldm). Nejen z ideji waldorfské pedagogiky
(kazde dite je jedinecné), ale téz z tradicnich
Ji-li se déti vécem, které maji rady (vzdelani
vyzkumem).
- Montessoriovské materialy mohou volitel-
nym daltonskym dkolim poskytnout zviastni
rozmer - predevsim ty, které si budou muset

deti opravit samy (rozvoj zodpovédnosti), ale

také deti stimuluji, aby se s nimi pokusily vy-
rovnat. (samostatnost)
- Antroposofické ,,epochy vyvoje” jsou dilezite
pro rozvoj svedomi. (Laurence Kohlberg)
- Na zaver bych se chtel zminit o skupinach
deti smiseného veku v jenském a montessori-
ovském planu. Z pragmatickych didaktickych
divodu je nedoporucuji (viz 4). Ale je jasné, ze
umoznuji efektivné zapojit Zaky rizného veku
do skupin, treba pro urcitou dobu v tydnu.

Zakladni metodou daltonské skoly v New
Yorku je princip ,kmenovych hodin“ (House).
Déti urcité skupiny (tridy) jsou rizného véku.
Starsi zaci hraji v kmenovych hodindch dile-
Zzitou roli: uc¢i mladsi zaky. Takto organizovana
skola ziskava uplne jiné pedagogické klima.

Bylo by vhodné, aby se tento zplisob vy-
uky zaved| i na ¢eskych a holandskych dalton-
skych skolach.

Jednotlivé alternativni skoly se od sebe
v mnohém lisi, na druhou stranu vsak maji
mnoho spolecného. Jinymi slovy, tyto kon-
krétni didaktické metody mohou dat novy im-

puls a oslovit vsechny typy alternativnich skol.

4. Diskuse-diskuse-diskuse-diskuse

Béhem minulé dekady jsme byli svédky
stale nardstajiciho mnozstvi pedagogickych
ukold, nebot skoly ne prilis ochotné prebiraji
i ¢ast zakladni vychovy, ktera patrivala rodi-
¢am. Prevzeti role trva dlouhou dobu. Osnovy
zakladnich skol se také neustale zvysuji, pri-
dava se stdle vice predméti (environmentalni
vychova, technika, multikulturni vzdelavani,
pocitacové technologie, dramaticka vychova,
vychova k radu a hodnotam.)

Velky pocet hodin v rozvrhu po ucitelich
vyzaduje, aby zviadli vice latky v kratsi dobe.
Mimo to se zvysuji poZzadavky po kvalité (ce-
lostatni testy, prijimaci zkousky, kurzy, poza-
davky po dalsim vzdeélavani).

Proto je nutné, aby mezi sebou alternativni
skoly komunikovaly o mozném reseni téchto
problém.

Kriticka reflexe vlastnich zasad principt se
musi stat zakladnou pro otevrenou diskusi.

Zde nabizim malou pomicku:

- Muazete srovnat soucasné daltonské ukoly
s ukoly Heleny Parkhurstové?

- Jsou montessoriovské materialy pro zZaky
vhodné (multikulturnost)?

- Je freinetska skola prilis spojend s politikou?

6
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- Jsou jenska a freinetska skola méné pritaz-
livé oproti instrumentalnim predmetum? Jsou
vysledky téchto predméti méné vyznamné?
- Je daltonska vyuka prilis ,pisemnou vyu-
kou“?
- Jsou motessoriovské matematické materialy
efektivni i v interaktivni vyuce?
- Vyzaduje freinetska skola prilis casu?
- Jsou konecné vysledky waldorfskych skol
meéné hodnotné?
- Je mozné brat zretel na individudlni roz-
dily ve smisenych vekovych skupindach jenské
a montessoriovské skoly?
- Diferencuji daltonské ukoly mezi zaky?
- Jak midzeme spojit freinetské, montessoriov-
ske, jenské a waldorfské skoly v dalsim vzdé-
lavani?
- Vyhovuje praktické vyucovani freinetské skoly
vsem zakum?
- Nabizi montessoriovské skoly dostatek pro-
storu pro spoluprdci pri vyucovani?
- Je mozné zahrnout do daltonskych dkoli
i skutecnost?
- Jaky vztah je mezi stredoskolské montesso-
riovské a jenské vzdelani s pivodnimi myslen-
kami Marie Montessori a Petera Petersena?
- Odpovida holandské daltonské skolstvi nové
strukture vlady?
- Nejsou snad daltonské principy pro soudobé
skoly vhodné?
- Nejsou pivodni myslenky Montessoriové,
Freineta a Petersena prilis utopistické? (v po-
uzivani metod)
- Neni ucitel na daltonské skole zavalen kvanty
administrativnich ukond?
- Neni mozné predmét rytmika povazovat za
prezitek?
- Neni dalton prilis intelektualni zalezitosti?
- Mdze si alternativni skolu zvolit kazdé dite?
- Je prave pro toto dité vhodna daltonska, fre-
inetovskad, jenska nebo montessoriovska nebo
bezna skola?

To by prozatim stacilo.

Hra maze zacit. Alternativni skoly uz pre-

dem vyhraly!

From Teaching to Learning,

from Marking to Assessment,
from the past to the future.

A poor man’s journey of understanding.
Derek Holden

Head Teacher, Millington Primary School

Portadown

Teaching in Northern
Ireland, as | have done
for the past 30 years,
| have seen an incredible
change in what is hap-
pening within our schools. Fifteen years ago
| was appointed as Head teacher in my school
and shortly afterwards the government intro-
duced the first of a series of changes, under
the title of “Education Reform.” (I often won-
der if they did it in panic in response to my ap-
pointment.)

Following this, what began as a trickle of
initiatives became a stream, and is now a tor-
rent. And | sometimes wonder what all of the
statements, initiatives, policies and projects
have achieved. | know my school is a better
place for children. | know that they are bet-
ter prepared for what the future holds and
| know that | have more knowledgeable and
better-trained teachers than ever before. But,
and there is always a but in education (well at
least we always find that when the inspectors
call) for all of the efforts of parents, staff and
pupils | just don’t feel we are achieving our
real potential, were still not close to the vision
that | have for the school.

With so many things going on around
me | feel like | am standing in the middle of
a jigsaw, with the pieces all mixed up and
stacked around me, all ready to fit together
only... only | must have left the big picture at
home, or perhaps | was sick the day they gave
out the picture at teacher training college,
and instead of lifting me up so | could look
down and see if there was any shape at all, the
government kept sending me more jigsaw pie-
ces, then asking me to count those of different
sizes. And send back the results on two diffe-
rent coloured sheets of paper, all so that we
could get better teaching and better results.

What a help then to visit my friends in
Brno, where we talked about the Dalton philo-

sophy and ideas. Where for a few days | could

begin to think again about the picture | was
trying to create. Then all too soon back again
to the reality of Portadown.

One of the many letters that arrived upon
my desk about this time was from a new group
set up by our local education board that | had
been working with. It's called “The Learning
Forum” and is simply a group of us trying dif-
ferent things in our schools and sharing the
results. It advertised a talk by a lady from En-
gland called Shirley Clarke, about something
called Formative Assessment. What! more as-
sessment! Surely not. However | went to the
course, because she had a good reputation,
and not because | needed another set of as-
sessments.

Sometimes you come back from a course
and you could change the world. Not so this
day. What she had done however was to plant
a seed within my mind, something that took
time to germinate and grow. Sometimes in
school they say | am a bit slow, and perhaps
they are right, because for years | had been
missing something that is so simple, even
though it is probably obvious to those within
the Dalton Schools.

For years the governments in England and
Northern Ireland have been trying to raise
academic standards within schools. To do this
teachers had to improve. Teaching had to im-
prove. Poor teachers had to be weeded out. Te-
achers had to improve the learning that occur-
red; driving children on to get better marks
and meet the government targets. However
what has been missing for all of these years
is the simple realisation that for quality lear-
ning to take place, children must be fully in-
volved in the learning process. And perhaps
significantly for our teachers, is the follow on
that we can develop this learning involvement
within children, which in turn leads to even
greater progress in learning. We see much of
this philosophy in the Dalton ideas, with the
techniques used and such items as Dalton
Portfolios. What | found so exciting was the
wealth of research and practical work done
by Shirley Clarke and her colleagues, which
shows clearly the positive effects we can have
upon learning and the processes for achieving
this. This is done through “Formative Assess-
ment” and effective “Feedback” Much of this

is probably natural to caring and reflective

teachers, who intuitively interact in a positive
motivational and reflective way with their chil-
dren. This however has been sidelined from
the realms of Northern Ireland education, due
to the National Curriculum, Assessment Tar-
gets, standard Assessment tests, Attainment
Targets, national League Tables and similar
things. Improvements in these can get Politi-
cians re-elected, whereas actual learning pro-
bably won't, because the effects may only be
seen after you have retired.

So once I'd seen the light | had to make
a decision. Was this something | should pur-
sue? Should | push the teaching and have my
school climb the national Assessment Level
tables or should | concentrate on the learning.
No contest, the learning has to come first.
| know it will not be fully understood by the lo-
cal community, “Mr. H., this is a good school
and the kids do well. If it ain’t broke why fix
it?” but in the swiftly changing and challen-
ging world our children are growing into, we
have to get it right, and the answer is not sim-
ply quality teaching, but quality learning, sup-
ported by quality teaching. | fervently believe
that Shirley Clarke’s ideas, research and sug-
gestions, can lead to a significant improve-
ment in children’s learning, and | think | can
see it happening in my school.

Anything that follows is simply taken from
her books and talk, so my apologies both to
her for using it, and to the reader, because she
tells it so much better. | hope | can deliver the
real message she is sending.

Black and Williams, researchers in lear-
ning produced the following Key Findings.

“The research indicates that improving
learning through assessment depends upon
five, deceptively simple, key factors:

1 the provision of effective feedback to

pupils;

2 the active involvement of pupils in their
own learning;

3 adjusting teaching to take account
of the results of assessment;

4 a recognition of the profound influence
assessment has on the motivation and
self esteem of pupils, both of which
are crucial influences on learning;

5 the need for pupils to be able to assess
them selves and understand how to

improve.

This was further broken down to include:

1 sharing learning goals with pupils,

2 involving pupils in self-assessment,

3 providing feedback which leads to
pupils recognising their next steps
and how to take them,

4 underpinned by confidence that every

student can improve.

Within my school we have now introduced,
in a limited area of the curriculum some of the
ideas for Formative Assessment. We appreci-
ate that as a school it is not something that
we can introduce overnight. It will take a num-
ber of years. It is not a technique, but a philo-
sophy of approach.

After preparatory work with the tea-
chers we introduced the concept to our ol-
der children. With approximately 350 children
between the ages of 7 and 11 years of age in
our main hall | asked some of the children to
do a picture of a house. The house had a roof
and chimney, a path to the door, a tree at the
front of the house stood next to a path to the
front door. Next to the house stood a car. To
my horror, and those of the children, every
child had got it wrong! How stupid they were.
The drawing they made was from the front of
the house, while mine, the one | wanted was
looking from the top of the house and was re-
ally a plan view. This way we introduced “Lear-
ning Outcomes” what we want from the les-
son. We followed this with “Success Criteria”
a list of things we have to achieve so we know
we have got it right. So now for certain les-
sons have agreed “Success Criteria” written
up at the front of the room, where each child
can see it throughout the period of the acti-
vity. Beneath this are agreed “Success Crite-
ria” so each child can look at their work and
decide if they have succeeded. Has their work
met the Success Criteria, and have they achie-
ved the Learning Outcome? This used to be the
role of the teacher. It is now becoming a sha-
red role of both child and teacher. Hopefully it
will eventually become mainly the role of the
pupils themselves.

Teachers try to give group and individual
feedback orally whenever they can. Many les-
sons have a summing up session, where the
children reflects upon whether they have achi-

eved the Learning Outcome, by simply looking

at their Success Criteria, and deciding if they
have met them, and vitally then deciding how
they might do so in future.

A great problem arises however because
there is simply not enough time for teachers
to do this with every piece of work with each
student. Written creative language or similar
activities are the most concerning, because
here we have so much opportunity for impro-
vement but by the nature of such tasks, most
of this work tends to be marked away from
the children. For many years we have restric-
ted this marking to making constructive com-
ments, which we hope the children will follow.
However the question has always been asked.
Do the children read the comments, and does
it help improve their work, or learning? Shirley
Clarke suggests an alternative that we now
use whenever possible, and we think it works.

For any piece of written work we have
a Learning Outcome and Success Criteria.
When teachers mark (sorry assess) a piece
of work, they do so solely against the Lear-
ning Outcome and Success Criteria. Only this
morning | read a set of descriptive passages
written by 9-year-old children. While some
common spelling errors were indicated, the
comments referred only to the use of adje-
ctives, which was the Learning Outcome, and
achieving our success criteria. In some of the
passages there were numerous spelling mi-
stakes, but the quality of writing and use of
adjectives was really good. Children whose
spelling had previously restricted them from
writing what they really wanted, were able
to express themselves fully, without worrying
that they would get told off for their spelling
and get 8 “corrections to write out three ti-
mes tonight to help them “learn the spelling
for next time” The increased confidence in
their writing is obvious.

Another way of assessing such work and
help children with their learning is to use
a code system and prompts when we com-
ment upon work, which is marked away from
the children. When teachers use this system
there is a great deal of introductory work,
where children discuss together what they like
about a piece of work, and things they think
could be improved, all of which of course must
be related to the Learning Outcome and Suc-

cess Criteria of the passage. When “distance
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marking” a piece of written work the teachers
then use the same system of identifying where
the child has done well against the Success
Criteria. We often try to identify two or three
places (depending upon the length of the pi-
ece) and highlight them with a coloured pen.
This has been agreed with the children, and
the colour used during the preparatory work,
so children instantly know the teacher thinks
this has met the success criteria well. A se-
cond colour is used to identify just one place
where the teacher thinks the work could be im-
proved to better meet the success criteria. The
child is asked to write just this short piece, fol-
lowing the teacher’s comments, in a way that
might better meet the Success Criteria. (i.e.
improve the piece of work, but more impor-
tantly improve their understanding and lear-
ning in future). The child uses the teacher’s
comments when they “improve” this piece of
work and Shirley Clarke identifies three types
of “assists or prompts” that teachers can use.

1. A reminder prompt - most suitable for
brighter children, this simply reminds
the child of what could be improved:
say more about how you feel about
this person

2. A scaffold prompt - most suitable for
children who need more structure than
a simple reminder, this prompt provides
some support.

Can you describe how this person is “a good

friend?” - A question

Or

A directive — Describe something that

happened which showed they were

a good friend.

Or

An Unfinished sentence - He showed me

he was a good friend when... (finish this

sentence)

3. An example prompt - Extremely
successful with all children, but
especially with average or below
average children, this prompt gives the
child a choice of actual words or
phrases. Choose one of these or your
own: He is a good friend because he
never says unkind things about me.

My friend is a friend because he is

always nice to me

Although in comparatively early stages of
implementation we are finding that such ac-
tivities as outlined above are having a signifi-
cant positive effect upon our children and our
aim is to build upon these foundations and ex-
tend the philosophy behind it to as much of
school life as possible. My limited knowledge
of Dalton Schools leads me to believe that
many of these ideals sit happily alongside
some of Dalton ideals and my next task is to
implement some Dalton approaches along-
side our present work. At last the picture is
beginning to form. Perhaps | will eventually
begin to see my vision come to fruition. If | do
finally get there | know it will be due to the op-
portunities | have had to share ideas and in-
formation with my friends in various schools,
who have helped me and my colleagues along
the difficult road to the point we now find our-
selves. We know where we are going and have
knowledge of how to get there, thanks to an
acceptance that by listening, talking, refle-
cting and trying, we are finding what is right
for our school at this moment in time. Perhaps
it is appropriate that our school motto is:

Learning together for a better tomorrow.

| certainly believe so.

Od vyucovani k uceni,
od znamkovdni k hodnoceni,

z minulosti do bud L]

Ubozadkova cesta k porozumeni
Derek Holden

vedouci ucitel

Millintonska zakladni skola,

Portadown, Severni Irsko (VB)

Po dobu triceti let, kdy jsem ucil v Severnim
Irsku, jsem vidél na nasich skolach naprosto
nesnesitelnou zménu. Kratce poté, kdy jsem
byl pred patnacti lety jmenovan vedoucim uci-
telem na nasi skole, predstavila viada prvni ze
sérii zmén oznacenych jako ,Reforma ve vzde-
lani“. (Velmi casto se sam sebe ptam, jestli to
nebyla reakce na paniku, kterou vyvolalo me
Jjmenovani.) V pribéhu let se nékolik kapek ini-
ciativy rozrostlo v poticek a nasledné v siroky
proud. A ja se nékdy ptam, ¢eho vsechna ta
prohlaseni, iniciativy, politiky a projekty do-
sahly. Vim, Zze moje skola je pro déti lepsim

mistem. Vim, Ze jsou lépe pripraveny na to, co

Jim budoucnost prinese a jsem si jist, Ze mam
na skole vzdélanéjsi a lépe vyskolené ucitele
nez kdy jindy. Ale ve vzdélani jsou vZdy néjaka
ale (kazdopadné si jich vsimneme v okamziku,
kdy zavola inspektor). Mam pocit, ze pres usili
sahli svych skutecnych moznosti, Ze jsme se
stale jeste nepriblizili vizi, kterou jsem si pro
skolu vytvoril.

S tolika vécmi, které se kolem mne kazdy
den deji, mam pocit, zZe stojim uprostred puz-
zle, jehoz vsechny kousky jsou smichany a na-
kupeny okolo mé, a i kdyz do sebe dily pasuji,
nedovedu je slozit ... asi jsem doma zapo-
mnél navod, nebo jsem zrovna nebyl na fa-
kulte, kdyz se rozdaval. Namisto toho, abych
mohl vystoupat na plosinu a podivat se na ob-
raz z vysky, dostavam od vlady dalsi a dalsi
kousky skladanky a chce se po mné, abych
rizné veliké kousky pocital. A zpatky poslal na
dvou barevnych papirech vysledky, abychom
se vsichni lépe ucili a ziskali lepsi vysledky.

Jak vybornou pomoc mi prinesla navstéva
Brna, kde jsme s prateli diskutovali o dalton-
ské filozofii a namétech. Bylo to prave téch
nékolik dni v Brné, kdy jsem zacal znovu pre-
myslet o vizich, jez jsem se snazil realizovat.
Potom jsem se musel rychle vratit do reality
v Portadown.

Ve stejné dobé se mi v posté objevil do-
pis od nedavno zalozené skupiny pod zasti-
tou regiondlniho vzdélavaciho centra, s nimz
spolupracuji. Skupina se jmenuje ,Vyukové fo-
rum* a jejimi ¢leny jsme my, kdo se pokousime
pouzivat ve vyuce jiné zpusoby a delime se
o vysledky. V dopise byla pozvanka na semi-
nar pod vedenim jisté damy z Anglie, Shirley
Clarkové, o cemsi jménem ,Formativni hodno-
ceni“. Coze? Zase hodnoceni? To snad ne. Pre-
sto jsem na semindr sel, ne vsak proto, Ze bych
potreboval dalsi sadu hodnoceni, ale proto, ze
prednasejici méla velmi dobrou reputaci.

Obcas se vam stane, Ze prijdete ze semi-
ndre domd a mate pocit, ze byste mohli zmé-
nit svét. No, ve skutecnosti jsem se tehdy tak
necitil. Ale prece jen se ji nejak podarilo ve
mné zasit seminko, které zacalo pomalu klicit
a rist. Obcas o mné ve skole rikaji, Ze jsem po-
malejsi a asi maji pravdu, protoze jsem si po
cela ta léta neuvédomoval jedinou malickou
véc, ktera je ovsem ucitelim na daltonskych

skolach naprosto jasna.

Po léta se vlady Velké Britanie a Severniho
Irska pokousely zvysit akademickou droven
nasich skol. Aby se jejich zamery splnily, uci-
telé se museli zlepsit. Musel se zlepsit i styl vy-
uky. Mezi uciteli se zacalo tribit zrno od plev.
Ucitelé museli zkvalitnit stavajici vyuku; hnat
déti za lepsimi znamkami a za cili, které jim
stanovila vlada. Jen tu jednoduchou véc jsme
si vsichni po cela ta léta neuvédomovali: aby
melo uceni pozadované vysledky, musi byt
do vyuky plné zapojeny také déti. Na ucite-
lich pak ziastava vyznamny ukol: reagovat na
zapojeni déti a rozvijet schopnost uceni tak,
aby jejich znalosti a dovednosti jesté vice na-
ristaly. Mnohé z techto myslenek se objevuji
i v daltonském konceptu, vedle dalsich napri-
klad s Daltonskymi portfolii. Na seminari mne
nejvice prekvapily vysledky vyzkumu a prak-
ticky pristup, ktery pouzivala Shirley Clarkova
a jeji kolegové, nebot tyto jasné ukazovaly jed-
nak positivni vysledky, které mizeme z uceni
ziskat, a jednak cestu k jejich ziskani. Vseho
Ize dosahnout pomoci ,Formativniho hodno-
ceni” a efektivni ,Zpétné vazby“. Starostlivy
a premyslivy ucitel, ktery pri praci s détmi vyu-
Ziva spise motivacnich a reflexivnich metod vy-
uky, povazuje tyto vyhody za prirozené. Mimo-
chodem, toto vse bylo vytlaceno mimo dzemi
kralovstvi vzdélavaciho systému Severniho Ir-
ska diky Narodnimu kurikulu, Cilim hodno-
ceni (Assessment Targets), Cilim vzdélani (At-
tainment Targets), hodnoticim tabulkam skol
(League Tables) a dalsim podobnym vécem,
ktere sice zajisti politikim znovuzvoleni, za-
timco opravdové uceni by asi nezajistilo, pro-
toze jeho vysledky uvidite ne dfive nez budete
v dichodu.

Takze v okamziku, kdy jsem uzrel svétlo,
Jjsem se musel rozhodnout. Je to néco, za
¢im bych se mel vydat? Mel bych potlacit
uceni a nechat svoji skolu stoupat v Narod-
nich hodnoticich tabulkach, anebo bych se
mél soustredit na uceni? Bez diskuse, uceni je
prednéjsi. Vim, Zze mé mistni komunita pravde-
podobné ne zcela pochopi. Uz slysim otazky:
»,Pane Holden, tahle skola je dobra a deti
jsou uspesné. Proc chcete néco spravovat?”
Rychle se ménici svéet se svymi vyzvami, do ne-
hoz nase déti vyristaji, bude pozadovat, aby-
chom spravovali. Nasi odpovédi by nemélo byt
pouze kvalitni vyucovani podeprené kvalitnim

ucenim. Pevné verim, ze metoda Shirley Clar-

kové, tedy vyzkum a navrhy hodnoceni, mize
viditelné zlepsit uceni schopnost déti, a do-
mnivam se, Ze se tyto zmeény na mé skole déeji.

Nasledujici text je prevzat z knih a pred-
nasky Shirley Clarkové, a omlouvam za jejich
pouziti jak ji, tak i ctendari, nebot pani Clar-
kova dovede o problematice mluvit lépe nez
ja. Doufam, ze budu schopen predat myslenky
tak, jak je pani Clarkova opravdu minila.

Vyzkum ukazuje, Ze zdokonalovani uceni
pomoci hodnoceni zavisi na péti, az podezrele
jednoduchych, klicovych faktorech:

1. Poskytnuti zpétné vazby zakam.

2. Aktivni zapojovani zakd do procesu
vyuky.

3. Uprava vyucovdni tak, aby se mohly
zvazovat vysledky hodnoceni.

4. Uvédomeni si zakladniho vlivu
hodnoceni na motivaci a osobnost zakda,
oba tyto faktory maji na uceni
vyznamny Vvliv.

5. Potreba zaki samostatné se hodnotit
a uvédomovat si mozné cesty k zlepseni.

Tyto faktory byly dale rozpracovany tak, aby:

1. obsahovaly spolecné ucebni vysledky
zaka i ucitele.

2. zapojily zaki do samostatného
hodnoceni.

3. poskytly zpétnou vazbu, ktera zakim
umozni zamyslet se nad dalsimi kroky
a nad zpusoby, jimiz je provedou.

4. presvedcily zaky, ze kazdy ma moznost
se zlepsit.

Na meé skole jsme v nékolika omezenych
oblastech zavedli nékteré z myslenek Forma-
tivniho hodnoceni. Uvédomujeme si, ze tyto
metody nemizeme zavést na celou skolu na-
jednou. Bude to trvat mnoho let. Nemusime
resit technické detaily, probléem je predevsim
ve filozofii pristupu.

Po pripravné fazi s uciteli jsme zavedli novy
systém ve triddach se starsimi zaky. Ze skupiny
asi 350 zakd ve véku od 7 do 11 let, kteri se
shromazdili v nasi aule, jsem pozadal néko-
lik déti, aby namalovaly obrazek domu. Dim
mel komin a strechu, pésinku ke dverim, vedle
niz rostl strom. U domu stalo auto. K mému
nemilému prekvapeni kazdé dité namalovalo
obrazek spatné. Jak omezené! Obrazek, ktery
namalovaly, zachycoval na dim zepredu, za-
timco mdj (ktery jsem po nich chtel) byl po-

hledem shora a v podstaté nabizel jeho plan.

Timto zplsobem jsme predstavili ,Vysledky
uceni” (Learning Outcome), které jsme chtéli
z hodiny ziskat. Sledovali jsme praci spolecne
s tzv. ,Kritérii uspéchu” (Success Criteria), se-
znamem pozadavkd, podle nichz jsme hod-
notili, zda se nam podarilo uspét. Od té doby
jsme se shodli na nékolika ,Kritériich dspé-
chu” pro kazdou hodinu a tento seznam visi
na predni sténé kazdé tridy tak, aby je mohlo
behem prace kazdé dité vidét. Pod timto se-
znamem je soupis ,Kritérii uspéchu”, takze si
kazdé dité samo muze zhodnotit, zda se mu
podarilo uspét. Jak pozname, Ze se détem po-
darilo dosahnout kritérii dspéchu a ze si kazdé
dite odneslo z hodiny poZadované mnozstvi in-
formaci? Drive hodnotil vystup z hodiny pouze
ucitel. Dnes vsak na sestaveni hodnoceni spo-
lupracuje s ucitelem zak. S trochou optimismu
muizeme doufat, Ze se v budoucnosti budou
déti umet hodnotit samy.

Kdykoli mohou, pokousi se ucitelé détem
poskytovat zpetnou vazbu ve skupiné i jednot-
live. Mnohé hodiny obsahuji hodnotici cast,
v niz se déti zamysli nad tim, jestli se jim poda-
filo dosahnout pozadovanych Vysledkd uceni.
Pouzivaji k tomu Kritérii dspéchu, rozhoduji se,
zda se jim podarilo splnit je a pokousi se urcit,
Jjak by je mohly splnit i v budoucnosti.

Bohuzel se ale objevuje jeden velky pro-
blém. Ucitelé nemaji dostatek casu, aby mohli
projit s kazdym zakem jeho prdaci. Nejcastéj-
sim resenim je pouziti slovniho hodnoceni
nebo podobného zpisobu, nebot poskytuje
prostor pro vytvoreni kreativniho a formativ-
niho hodnoceni. Stavajici zpisoby hodnoceni
sice nabizi moznost zhodnotit, ale sklouza-
vaji spise ke znamkovani, nez k hodnoceni
pokroku v procesu uceni. Dlouhou dobu jsme
,znamkovani“ pouzivali predevsim jako zpu-
sob konstruktivniho hodnoceni, v némz détem
stanovime cestu k uspéchu, po niz by se méely
vydat. Pokazdé se viak objevi otdzka: Ctou vi-
bec déti komentare a pomahaji jim tyto zlep-
Sit zpusob jejich prace nebo uceni? Shirley
Clarke nabizi alternativu, o niz si myslime, ze
je spravnd, a proto ji pouzivame.

Pro kazdy kousek pisemného projevu zaka
mame stanoveny Ucebni vysledky a Kritéria
hodnoceni. Pokazdé, kdyz ucitelé znamkuji
(pardon, hodnoti) vysledny text, konfrontuji
jej s Ucebnimi vysledky a s Kritérii hodnoceni.

Zrovna dnes rano jsem cetl charakteristiky na-
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psané devitiletymi détmi. | kdyz se v textech
opravovaly i pravopisné chyby, ve vysledném
hodnoceni se objevil pouze komentar k pou-
zivani pridavnych jmen, nebot tento kol byl
stanoven v Ucebnich vysledcich a jeho splnéni
znamenalo uspéch. V nékterych textech byly
strasné chyby v pravopisu, ale droven prace
s pridavnymi jmény byla opravdu vysoka.
Déti, kterym neznalost pravopisu neumozro-
vala psat slohové prace vlastnim stylem, se
dokazaly presné vyjadrit, aniz by musely hle-
dét na to, ze jim ucitel zhodnoti 8 chyb v pra-
vopisu a dodd komentar, aby se je do zitra
naucily tim, Ze si je vecer nékolikrat napisi.
Bezpochyby se jim zvysi sebevéedomi nutné
pro dalsi psané ukoly.

Jiny zplsob, jimz mizeme hodnotit praci
a pomahat détem s jejich ucenim, je pouzivat
systém zkratek a napovidat v ramci hodno-
ceni prdce, které probihd bez pritomnosti déti.
Pokud ucitel system pouzivd, musi nutné za-
pojit do vyuky uvodni cast, v niz se budou deti
vyjadrovat k tomu, co se jim na praci libilo, co
by chtely zmenit. Vzdy se ale musi vychazet
z Ucebnich vysledki a Kritérii uspéchu stano-
venych pro danou praci. Hodnoti-li ucitel praci
bez déti, musi neustdle zjistovat, nakolik dite
pracovalo v souladu s Kritérii hodnoceni. Vzdy
se pokousime nalézt dvé az tri mista (podle
rozsahu textu), v nichz dité pracovalo dobre
a barevné je vyznacit. S détmi jsme v prFi-
pravné prdci stanovili kritéria a barvu, kterou
budeme pouzivat, takze déti hned vedi, kde
pracovaly dobre. Jinou barvou vyznaci ucitel
misto, kde by deti mely pracovat lépe, aby se
jim podarilo splnit Kritéria dspéchu. Zéka po-
zadame, aby se pokusil ve spoluprdci s ucite-
lem napsat znovu nikoli celou prdci, ale prave
jen oznacené misto tak, aby se mu podarilo
splnit pozadavky (napriklad zlepsit droven
jedné prace, predevsim ale zvysit uroven po-
chopeni problematiky a zlepseni uceni pro bu-
doucnost). Déti pouzivaji ucitelovych komen-
tard, kdyz se pokousi praci zdokonalit. Shirley
Clarkova rozeznava tri druhy ,asistence nebo
ndapovedy*, kterych miize ucitel pouzit.

1. Upozornujici napovéda - vyhovuje pre-
devsim nejsikovnejsim détem, pouze upozor-
Auje na mista, ktera by bylo vhodné zlepsit:
Fekni vice vlastnich ndzori na tuto osobu

2. Strukturovand napoveda - nejvice vyho-

vuje detem, které potrebuji, vice nez upozor-

néni, spise rozsahlejsi napovédu. Tento typ na-
povedy nabizi vice pomoci.

- Otazka: Mohl bys o této osobe rici, ze je
tvdj pritel?

Nebo

- Prikaz: Popis néco, co by ukdzalo, ze byli
dobfi kamaradi.

Nebo

Nedokoncena veta: Ukdazal mi, ze je muj
dobry pritel, kdyz ... (dokonci vetu)

3. Napovéda pomoci prikladu - Pomaha
vsem détem, predevsim tem, které se pohybuji
na hranici priiméru nebo pod ni. Tato ndpo-
veda nabidne détem nékolik frazi a slov, ktery
mohou pouzit.

Viyber si sam/sama z téchto moznosti: Je
to mdj dobry pritel, protoze o mé nikdy nerika
nepekné véci. - Mdj pritel je opravdovy pritel,
protoze se ke mne vzdycky chova pékne

Protoze se v pomérné rannych fazich za-
pojovani vyse popsanych cinnosti setkavame
s viditelnym pozitivnim dopadem na nase déti,
pokousime se staveét na téchto zakladech a co
nejvice sifit podobné myslenky i do bezného
skolniho zivota. Mé chabé znalosti daltonské
skol mne utvrzuji v tom, ze mnohé z téchto
ndpadi se objevuji i v daltonskych vzorech
a mym ndsledujicim dkolem je zapojit nekteré
z typicky daltonskych pfistupi na dnes pouzi-
vané metody prdce. Alespon tak néjak se mi
perspektiva jevi. Tfeba nékdy v budoucnu uvi-
dim, jak moje vize rozkvete a prinese plody.
Jestli se mi sen nékdy splni, vim, Ze to bude
diky prilezitostem, které se mi naskytly tehdy,
kdy jsem mohl o svych vizich a napadech mlu-
vit se svymi prateli na riznych skolach, prateli,
kteri podali mé a mym kolegim ruku na kame-
nité cesté a pomohli nam az na mista, na
nichz se dnes nachazime. Vime, kam jdeme,
a také vime, jak se tam dostat. Predevsim
diky ochoté poslouchat, komentovat, uvazo-
vat a zkouset vime, Ze to, co ve skole délame,
Jji prospéje. Moznad pravé proto je nasim skol-
nim heslem:

Ucit se spolecne k lepsim zitrkam.

Ja v tuto myslenku skutecné verim.

®

Czech Dalton Association — established in 1996 in Brno
Pilot Schools in Brno. Several Dalton schools in Moravia and Bo-
hemia (contacts also in Slovakia). Enthusiastic teachers and staunch
supporters throughout Czech and Slovak Republics
* Workshops and Conferences (Dalton International Conference)
¢ Translation of textbooks
* Permanent mutual contacts with Dalton educators in New York,
Sydney, Utrecht, Viennaq, Linz, Gerwish, Bergen, Moscow,
Nagoya, Tokyo ...
* Cooperation with CERNEDA (Central European Network of Dal-
ton School in Czech Republic, Austria, Hungary and Slovakia)
More information:
vmoskvan@chalabalova.cz, www.chalabalova.cz

www.daltoninternational.org

The Dutch Dalton Association was founded in 1931.

More than 230 Dalton schools are member of the association.
Every two years the NDV organize a Dalton conference and
in 2004 in cooperation with Dalton International.

For more information about the ,Nederlandse Dalton Vereniging’
see: HYPERLINK www.dalton.nl
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Dalton international is a network of Dalton schools
and Dalton specialists strongly concerned in interna-
tional projects. International exchange of expertise is
a good way to stimulate the innovation of Dalton educa-
tion and bring it on a higher level. Dalton International
creates that platform.

TARGETS

- to promote Dalton education on an international

level

- to stimulate the innovation of the Dalton education

by international exchange of expertise

- to organize an annual international conference

- exchange of teachers

- development of an international course offering

- international exchange of assignments

L - assisting in school design




